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I.
CONCEPTUAL FRAMEWORK

A. Unit Overview

The general aim of the Professional Education unit at Morehead State University is to prepare educators who are able to perform effectively in school based settings. More specifically, graduates must demonstrate the knowledge, skills and dispositions that are essential if one is to successfully fulfill the role of new or experienced teacher, school counselor, or administrator. The theoretical framework that under girds the program is articulated in the units conceptual framework; the theme is “Educators as Architects: Designing Environments Where Students Construct Knowledge and Develop Skills” 

The architect metaphor is used for three reasons: 

1) 
It strikes a balance between the educator as key actor in the traditional classroom, and the educator as passive observer in the romanticized classroom. It also implies that the educator is central to the planning and preparation of classroom activities but the student is the active doer of the work of learning (Blythe, Allen, Schieffelin, 1997).

2) 
It suggests that educators are not merely the implementers of canned learning materials created by others. They themselves are the artists, creating environments specific to the needs of their students, at a particular time, and using a variety of materials as appropriate (Tomlinson, Callahan, 1997)

3)
Constructivist theory says that “learners construct their own knowledge by testing ideas and approaches based on their prior knowledge and experience, applying these to a new situation and integrating the knowledge gained with pre-existing intellectual constructs (Piaget, 1952)

Educators therefore are responsible for constructing authentic learning environments to engage students in activities that are inherently interesting and meaningful. Use of the “Educator as Architect,” metaphor and its constructivist epistemology, the following themes and activities are expected to recur throughout the content and methodology of the educator preparation programs at the graduate level:

· Student engagement in a comprehensive and multifaceted knowledge and skills base that can be applied and used in multiple contexts

· An acknowledgement of the belief that learning is an active and on-going process (Piaget, 1952)

· Providing students with direct experiences; so that they can use and process information while seeking solutions (Piaget, 1969)

· Placing students in authentic or “real” world settings so that learning has the potential to be meaningful (http://www.coe.uh.edu/~9chen/ebook/EFITT/cognitive.htm)

· Encouraging students to extend their ability to process and learn from reflecting on their own experiences so that they can develop more informed and sophisticated teaching practices (professional development) (Dewey, 1959; Reiman, 1999).

· Providing students with opportunities to understand the impact that dispositions, attitudes, values, and beliefs have on student learning and development (Richardson, 1966)

· Assessing students and faculty using a variety of quantitative and qualitative measures, including authentic performance-based projects and action-research.

(http://curriculum.calstatela.edu/faculty/pssparks/theorists/501/consti.htm)

· Encouraging faculty and public school practitioners to fulfill the role of facilitators of learning by constructing experiences in environments that stimulate students and provide thought, action, and reflection (Richardson, 1999; Miller, Wilkes, Sheetham and Goodwin, 1993)

· The assessment of student abilities demonstrating an awareness of and ability to account for learner diversity; including gender, race, ethnicity, cultural, and exceptionality in all aspects of the educational setting (Darling- Hammond, 2000)

· Extending graduate’s ability to communicate effectively with students, parents, professionals, peers, and members of the community. The intention is to enhance the spirit of collaboration in an effort to evaluate and enhance the ability of the school to fulfill stat and local educational objectives (Dewey, 1938/1959)

· The preparation of school leaders who are able to effectively integrate technology into all aspects of the educational process in order to improve communication, teaching, learning, and assessment.

· Monitoring the extent to which each educator preparation program fulfills its goals and commitment to preparing graduates to demonstrate performance standards, as well as the system each uses to produce positive change (NCATE, 2000)

· Assessing the students ability to select and utilize appropriate quantitative and qualitative measures, including authentic performance-based projects and action research (Keeting, Greenburg, Baldwin, Thousands, 199 Shannon 1990).

· Encouraging faculty and students to “apply scientific thinking to the real life problems that exist in education in order to increase instructional productivity and to produce information to disseminate to others to inform their practice” (Shannon, 1990; Keeting, et. al. 1999).

The entire Morehead State Conceptual Framework document is available on line at: www.msucoe.org. 

B. Program Links to Conceptual Framework

The Superintendent of Schools certification program is linked to the conceptual framework and its theme “Educators as Architects: Designing Environments Where Students Construct Knowledge and Develop Skills in a number of ways. The Superintendent’s program has been developed to extend the knowledge, skill, and experience base of graduate students so that they are able to more effectively assess instruction in the schools and provide leadership that will bring about improved student achievement.

Coursework required to complete this program is designed to require students to apply the knowledge and skills that build on the foundation for expertise in the field of School Leadership. Engaging students in a variety of learning experiences, including: direct, problem solving, or applications is an essential part of coursework or the related clinical and field component of the program. Extending students ability to design and implement and solve problems in authentic settings is intended to enrich the student’s ability to create and deliver optimal learning experiences for the students in the schools they lead and professional growth experiences for the educators who work there.

Accountability in the area of designing, planning, and implementing learning activities appropriate for diverse learners is reinforced through reading and coursework.  Concurrently, educators who have a knowledge base founded on the Standards for School Leaders (Interstate School Leaders Licensure Consortium, 1994) are more likely to make effective school superintendents.  Practice refining the performance and dispositions needed to develop school superintendents’ effectiveness in these areas occurs through a variety of assigned coursework and practicum activities. 

Collaboration with practicing superintendents provides students opportunities to experience real-life challenges and opportunities.  By observing, providing input, and evaluating the activities of practicing superintendents, students are able to build on course content and develop their own leadership skills.

II. PROGRAM EXPERIENCES

A. Relationship to Standards
Graduates of this program must demonstrate substantial growth in the skill, knowledge base and application of identified national and state-adopted standards.  These identified standards include:  Standards for School Leaders Interstate (Interstate School Leaders Licensure Consortium, 1994) and the Curriculum Guidelines for Advanced Programs in Educational Leadership (National Council for the Accreditation of Teacher Education, 1996). Coursework requires students to research effective leadership practices, observe practicing administrators, analyze and develop case studies, and participate in on-site leadership activities, all designed to prepare the graduate to become an effective school leaders.  The overlap of the experiences in the required courses is intentional.  Students are encouraged to build upon and connect projects and assignments in an effort to help them gain an understanding of the many forces that influence leadership actions and decisions.

B. Course Descriptions

1. EDIL 641. The School Superintendent.  The role of the superintendent, conflicts, challenges. The course is designed for administrators dealing with the basic functions, duties, responsibilities, and the problems or current issues confronting today's practicing school superintendent. The course includes administrative routine, organizations, fiscal affairs, legislation, support services, communication, evaluation and accountability, and instructional leadership.
2. EDIL 649. School System Administration   The focus is on school system operations, management of finances, auxiliary services, human resources, federal and state programs, facilities and instructional support
3. EDIL 659. Strategic Planning in Education  This course focuses on the development of planning, implementation and leadership skills needed to direct strategic decision-making within educational settings.
4. EDIL 631B. Practicum in District Administration/Superintendent.  Prerequisite: admission to certification program for school superintendent and completion of six program hours. The course is a clinical field experience allowing students to explore the role of the superintendent, conflicts, and challenges.  The course is designed for administrators dealing with the basic functions, duties, responsibilities and the problems or current issues confronting today’s fiscal affairs, legislation, support services, communication, evaluation and accountability, and instructional leadership.. The field experience is requires a minimum of 150 clock hours working will be with a cooperating school superintendent who has successfully completed a minimum of three (3) years at a supervisor's level and is approved by the faculty of the educational administration programs.
C. Practicum Experiences
Students are engaged in a variety of field experiences during their practicum.  While the experiences will vary from student to student, based on their major project and cooperating administrator, students are required to be involved in experiences that cross each of the ISSLC Standards.  The following list, while by no means exhaustive, represents the types of activities in which students have been involved during the practicum:

1. ISLLC Standard 1 – Vision/Mission

a. worked with central office personnel to revise district code of conduct and to develop      goals for new alternative education program

b. worked with superintendent to develop a process for developing protocols and analyzing student data at the school level

c. played a leading role in the district five year facilities planning process

d. participated in the formation of the district's CIP

e. worked closely with superintendent on strategic plan and the district Comprehensive Improvement Plan

2. ISSLC Standard 2 – Culture
a. organized a retreat for the leadership team

b. researched and developed an enrichment program for social studies

c. developed various strategic plan activities dealing with culture and climate issues

d. helped develop and implement a transition plan for district

e. developed a recognition program for students and employees who went "beyond the call of duty"

3. ISSLC Standard 3 – Management of Resources
a. held a discussion with superintendent about possible mold problem at elementary school

b. completed a playground safety audit to determine the effectiveness of the supervision as well as the condition of the playground equipment

c. reviewed the process of projecting a district budget

d. reviewed budget projections for the next two years and impact on certified and classified staff salaries

e. reviewed proposal made to revise bus rules to ensure safety of all students

f. inspected roof replacement on school building

4. ISSLC Standard 4 – Collaboration with Families/Community
a. planned Back-to-School breakfast with community groups, businesses, and higher education for all school employees

b. attended CEDAR Banquet honoring students and schools for achievement on their projects and units of study on coal

c. attended meeting for Advisory board for Family Resource Center
(representatives from local businesses, parents, school administrators)

d. worked with a higher education advisory committee-collaboration between schools and the local university concerning early enrollment and dual credit

5. ISSLC Standard 5 – Integrity

a. prepared for special board meeting by following open meetings law

b. presented Special Education Policies and Procedures to the public and Board of Education for review

c. participated with personnel from KDE in reviewing ESS plans ensure compliance with regulations (KDE invited in by district)

d. examined the District AUP (Acceptable Use Policy) and made additions to keep up with technology

e. performed the SBDM efficiency reviews in all schools

6. ISSLC Standard 6 – Larger Political/Cultural Context
a. participated in a conversation with the superintendent and state department officials concerning the implementation of the No Child Left Behind Act and its immediate effect on school district

b. attended ground breaking for new public library in town on land donated by school board where superintendent was speaking

c. attended meetings with the superintendent and the mayors of two local towns concerning programs for high school students which will give them the opportunity to see local businesses and industry leaders in an effort to promote student interest in a career field

d. attended the local Chamber of Commerce meeting

D. Integration of NCATE Themes
1. Conceptual Framework

Morehead State University’s conceptual framework design, “Educators as Architects” provides a solid foundation for an organizational architecture that comes together to reinforce and generate a climate that draws forth new attitudes, beliefs, skills, capabilities, awareness and values.   A collaborative culture exists as the vision, mission and goals are reflected through a collective sense of responsibility and a common sense of purpose and values.  A solid overarching sense of direction and purpose, as evidenced in the attached matrices, serves as the basis for teaching and learning within the Department of Leadership and Secondary Education.  With a focus of course content tied to ISSLC Standards, Curriculum Guidelines for Advanced Programs in Educational Leadership and the Integration of KERA Initiatives and authentic assessment practices, each leadership course design ensures that course content, instructional strategies and student learning activities are aligned and prepare students well for the professional challenges of the future.

2. Diversity 

Developing organizational cultures that continually encourage people to cross functional boundaries requires a common sense of purpose and a common valuing of inquiry.  Inquiry and reaching levels of mutual understanding are paramount in facilitation processes, both in the classroom setting and in instructional collaborations at Morehead State University.   Student’s learning styles, cultural backgrounds and special needs are carefully analyzed and are addressed through appropriate instructional practices which are reflected in instructional planning within all leadership classes.  All syllabi provide documented evidence of the intent to serving all students, male and female with exceptionalities and from different ethnic, racial, language, religious, socioeconomic and regional/geographic origins.

3. Intellectual Vitality 

Intellectual vitality is the result of  “high expectations of teaching and learning” in a standards based learning community.  Application of course content and analysis of effective leadership practices serve to provide student opportunities to build upon prior knowledge and raise levels of academic achievement. 

4. Technology
The incorporation of technology related to high level learning opportunities is reflected in Leadership and Secondary Education course syllabi.  Many classes use electronic Blackboard to enhance learning opportunities.  In several classes, assignments require the use of technology for final project presentations/submissions.  Distance learning (KTLN) connections have enriched learning opportunities for some courses.

5. Professional Community 

With an emphasis on structure and efficiency, faculty at Morehead State University work to create an environment that fosters mutual cooperation, emotional support and personal growth.  Working together, university administration, faculty and staff, business and industry, and other professional/ educational agencies attempt to achieve that which cannot be achieved alone.  University faculty and staff participate in professional development opportunities i.e. participation on Standards and Indicators for School Improvement audit teams, serving on various reform committees for the Kentucky Department of Education, participation in the Professors in the Schools Program, and attendance at conferences and/or other related state educational agency functions.  Collaborative efforts of university, public school districts i.e. collaboration between higher education and K-12 teachers, and other institutions of higher education result in securing grants and/or state and federal funds providing opportunities for innovative educational partnerships.  Keeping abreast of “cutting edge” reform initiatives is a priority of faculty members.

6. Evaluation  
There are several categories of evaluation within the curriculum and instructional realms related to courses in the Department of Leadership and Secondary Education, they include:  Professor/instructor evaluation of student progress i.e. tests, surveys and numerical rankings, student evaluation of professor/instructor instruction i.e. Individual Developmental Educational Assessment “IDEA”, Department Chair evaluations of professors’ classroom practices, and self-evaluations.  Gathering information about results and comparing those results with the results of the past, and the open discussion of the meaning of those results, the way they have been gathered and their implications for improvement are a driving force to maintaining and escalating continual improvement of all courses/programs/work.

7. Performance Assessment  

One goal of the leadership faculty is that assessment strategies indicate, through short-term measures, that we are on the road to improving profitability in the long term.  This relates to both teaching and learning.  Assessment is a rigorous and continuous process and includes multiple approaches i.e. portfolio reviews, performance events, and student reflections.  Students are assessed individually and holistic results from class data are analyzed by individual professors/instructors to identify instructional implications.  

	NCATE Themes

	
	Conceptual Framework
	Diversity
	Intellectual Vitality
	Technology
	Professional Community
	Evaluation
	Performance Assessment

	EDIL 641
	X
	X
	X
	X
	X
	X
	X

	EDIL 649
	X
	X
	X
	X
	X
	X
	X

	EDIL 659
	X
	X
	X
	X
	X
	X
	X

	EDIL 631A
	X
	X
	X
	X
	X
	X
	X


The matrices that are included are illustrative of how the courses link to the identified Standards.   The matrices include:


Course content tied to ISSLC Standards


Integration of KERA Initiatives


Curriculum Guidelines for Advanced Programs in Educational Leadership

Sample of syllabi may be located on the web site: www.msucoe.org.  
	ISLLC Standards

	Standard 1: An administrator is an educational leader who promotes the success of all students by facilitating the development, articulation, implementation, and stewardship of a vision of learning that is shared and supported by the school community.

	
	
	
	
	

	The administrator has a knowledge and understanding of:
	EDIL
	EDIL
	EDIL
	EDIL

	
	641
	649
	659
	631B

	Learning goals in a pluralistic society
	 X
	 
	 X
	X

	the principles of developing and implementing strategic plans
	 X
	 
	 X
	 X

	Systems theory 
	 X
	X
	 X
	 X

	information sources, data collection, and data analysis strategies
	 X
	 X
	 X
	 X

	Effective communication
	 X
	 X
	 X
	 X

	Effective consensus-building and negotiation skills
	 X
	 
	X
	 X

	
	
	
	
	

	Standard 2:  A school administrator is an educational leader who promotes the success of all students by advocating, nurturing, and sustaining a school culture and instructional program conducive to student learning and staff professional growth.

	

	The administrator has a knowledge and understanding of:
	EDIL
	EDIL
	EDIL
	EDIL

	
	641
	649
	659
	631B

	student growth and development
	 X
	 
	 
	 X

	applied learning theories
	 
	X 
	 
	 X

	applied motivational theories
	 X
	X
	X
	 X

	curriculum design, implementation, evaluation, and refinement
	 X
	X
	 X
	 X

	principles of effective instruction
	 X
	 X
	 X
	 X

	measurement, evaluation, and assessment strategies
	 X
	 
	 X
	 X

	diversity and its meaning for educational programs 
	 X
	 X
	 X
	 X

	adult learning and professional development models
	 X
	 X
	 X
	 X

	the change process for systems, organizations, and individuals
	 X
	 X
	 X
	 X

	the role of technology in promoting student learning and professional growth
	 X
	 
	 
	 X

	school cultures
	 X
	X
	 X
	 X


	Standard 3: A school administrator is an educational leader who promotes the success of all students by ensuring management of the organization, operations, and resources for a safe, efficient, and effective learning environment.

	
	
	
	
	

	The administrator has a knowledge and understanding of:
	EDIL
	EDIL
	EDIL
	EDIL

	 
	641
	649
	659
	631B

	theories and models of organizations and the principles of organizational development
	X
	X
	
	X

	operational procedures at the school and district level
	X
	X
	X
	X

	principles and issues relating to school safety and security 
	X
	X
	X
	X

	human resource management and development 
	X
	X
	X
	X

	principles and issues relating to fiscal operations of school management
	X
	X
	X
	X

	principles and issues relating to school facilities and use of space 
	X
	X
	X
	X

	legal issues impacting school operations
	X
	X
	X
	X

	current technologies that support management functions
	X
	
	
	X

	Standard 4: A school administrator is an educational leader who promotes the success of all students by collaborating with families and community members, responding to diverse community interests and needs, and mobilizing community resources.

	
	
	
	
	

	The administrator has a knowledge and understanding of:
	EDIL
	EDIL
	EDIL
	EDIL

	
	641
	649
	659
	631B

	emerging issues and trends that potentially impact the school community
	X
	X
	X
	X

	the conditions and dynamics of the diverse school community
	X
	X
	X
	X

	community resources
	X
	X
	X
	X

	community relations and marketing strategies and processes 
	X
	X
	X
	X

	successful models of school, family, business, community, government and higher education partnerships
	X
	X
	X
	X

	
	
	
	
	

	Standard 5: A school administrator is an educational leader who promotes the success of all students by acting with integrity, fairness, and in an ethical manner.

	
	
	
	
	

	The administrator has a knowledge and understanding of:
	EDIL
	EDIL
	EDIL
	EDIL

	
	641
	649
	659
	631B

	the purpose of education and the role of leadership in modern society
	X
	X
	X
	X

	various ethical frameworks and perspectives on ethics
	X
	X
	X
	X

	the values of the diverse school community
	X
	
	X
	X

	professional codes of ethics
	X
	
	
	X

	the philosophy and history of education
	
	X
	
	X


	Standard 6: A school administrator is an educational leader who promotes the success of all students by understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context.

	
	
	
	
	

	The administrator has a knowledge and understanding of:
	EDIL
	EDIL
	EDIL
	EDIL

	 
	641
	649
	659
	631B

	principles of representative governance that undergrid the system of American schools
	X
	X
	
	X

	the role of public education in developing and renewing a democratic society and an economically productive nation
	X
	X
	
	X

	the law as related to education and schooling
	X
	
	
	X

	the political, social, cultural and economic systems and processes that impact schools
	X
	X
	X
	X

	models and strategies of change and conflict resolution as applied to the larger political, social, cultural and economic contexts of schooling
	X
	
	X
	X

	global issues and forces affecting teaching and learning
	X
	
	X
	X

	the dynamics of policy development and advocacy under our democratic political system
	X
	X
	
	X

	the importance of diversity and equity in a democratic society
	X
	X
	X
	X


Curriculum Guidelines for Advanced Programs in Educational Leadership

National Council for the Accreditation of Teacher Education (1996)

Area 1- Strategic Leadership

The knowledge, skills, and attributes to identify contexts; develop with others vision and purpose; use information; frame problems; exercise

leadership processes to achieve common goals; and act ethically for educational communities.
	
	EDIL

641
	EDIL

649
	EDIL

659
	EDIL

631B

	1.0 Professional and Ethical Leadership- Prepare school leaders who demonstrate an understanding of and the capability to:
	
	
	
	

	1.1 Facilitate the development and implementation of a shared vision and strategic plan for the school or district that focuses on teaching and learning (e.g., cultivate group norms, influence, institutional culture, and affirm core values) 
	X
	
	X
	X

	1.2 Use motivational theory to create conditions that motivate staff, students, and families to achieve the school’s vision (e.g., facilitate collegiality and teamwork, arrange significant work, encourage challenging standards, provide autonomy, support innovation, delegate responsibility, develop leadership in others, provide leadership opportunities, recognize and reward effective performance, provide knowledge of results, provide coaching and mentoring, gain resources, serve as a role model)
	X
	X
	X
	X

	1.3 Frame, analyze, and resolve problems using appropriate problem solving techniques and decision making skills (e.g., identify problem, seek and analyze problem factors, collect and organize relevant information, identify causes, seek creative solutions, apply ethical standards, determine best solution with others when appropriate)
	X
	X
	X
	X

	1.4 Initiate, manage, and evaluate the change process
	X
	X
	X
	X

	1.5 Identify and critique several theories of leadership and their application to various school environments
	X
	X
	
	X

	1.6 Act with a reasoned understanding of major historical, philosophical, ethical, social, and economic influences affecting education in a democratic society
	X
	
	X
	X

	1.7 Manifest a professional code of ethics and values
	X
	X
	X
	X

	
	
	
	
	

	2.0 Information Management and Evaluation-Prepare school leaders who demonstrate an understanding of and the capability to:
	
	
	
	

	2.1 Conduct needs assessment by collecting information on the students; on the staff and the school environment; on family and community values,  expectations and priorities; and on national and global conditions affecting schools
	X
	
	X
	X

	2.2 use qualitative and quantitative data to inform decisions, to plan and assess school programs, to design accountability systems, to plan for school improvement, and to develop and conduct research
	X
	X
	X
	X

	2.3 Engage staff in an ongoing study of current best practices and relevant research and demographic data, and analyze their implications
	X
	X
	
	X

	2.4Analyze and interpret educational data, issues, and trends for boards, committees, and other groups, outlining possible actions and their implications
	X
	
	X
	X


Area II - Instructional Leadership

The knowledge, skills, and attributes to design with others appropriate curriculums and instructional programs; develop learner centered school cultures; 

assess outcomes; provide student personnel services; and plan with faculty professional development activities aimed at improving instruction.

	
	EDIL

641
	EDIL

649
	EDIL

659
	EDIL

631B

	3.0 Curriculum, Instruction, Supervision, and the Learning Environment-Prepare school leaders who demonstrate an understanding and the capability to:
	
	
	
	

	3.1 Create with teachers, parents, and students a positive school culture that promotes learning (e.g., holds a high expectations, focuses on accomplishments and recognition, and promotes a supportive climate)
	X
	X
	X
	X

	3.2 Develop collaboratively a learning organization that supports instructional improvement, builds an appropriate curriculum, and incorporates best practices
	X
	X
	X
	X

	3.3 Base curricular decisions on research, applied theory, informed practice, the recommendations of learned societies, and state and federal policies and mandates (e.g., cognitive development, human development, learning styles, contemporary methodologies, content priorities, special needs legislation on topics such as least restrictive environment, ect.)
	X
	X
	X
	X

	3.4 design curricula with consideration for philosophical, sociological, and historical foundations, democratic values, and the community’s values, goals, social needs, and changing conditions
	X
	X
	X
	X

	3.5 Align curricular goals and objectives with instructional goals and objectives and desired outcomes when developing scope, sequence, balance, etc.
	X
	X
	X
	X

	3.6 Develop with others curriculum and instruction appropriate for varied teaching and learning styles and specific student needs based on gender, ethnicity, culture, social class, and exceptionalities
	X
	X
	X
	X

	3.7 Utilize a variety of supervisory models to improve teaching and learning (e.g., clinical, developmental, cognitive, and peer coaching, as well as applying observation and conferencing skills
	X
	X
	X
	X

	3.8 Use various staffing patterns, student grouping plans, class scheduling forms, school organizational structures, and facilities design processes, to support various teaching strategies, and desired student outcomes
	X
	X
	X
	X

	3.9 Assess student progress using a variety of appropriate techniques
	X
	X
	X
	X

	4.0 Professional Development and Human Resources-Prepare school leaders who demonstrate an understanding of and the capability to:
	
	
	
	X

	4.1 Work with faculty and other stakeholders to identify needs for professional development, to organize, facilitate, and evaluate professional development programs, to integrate district and school priorities, to build faculty as resource, and to ensure that professional development activities focus on improving student outcomes
	X
	X
	X
	X

	4.2 Apply adult learning strategies to professional development, focusing on authentic problems and tasks, and utilizing mentoring, coaching, conferencing, and other techniques to ensure that new knowledge and skills are practiced in the workplace
	X
	X
	X
	X

	4.3 Apply effective job analysis procedures, supervisory techniques, and performance appraisal for instructional and non-instructional staff
	X
	X
	X
	X

	4.4 Formulate and implement a self-development plan, endorsing the value of career-long growth, and utilizing a variety of resources for continuing professional development
	X
	X
	
	X


	
	EDIL

641
	EDIL

649
	EDIL

659
	EDIL

631B

	4.5 Identify and apply appropriate policies, criteria, and processes for the recruitment, selection, induction, compensation, and separation, of personnel, with attention to issues of equity and diversity
	X
	X
	
	X

	4.6 Negotiate and manage effectively collective bargaining or written agreements
	X
	X
	
	X

	
	
	
	
	

	5.0 Student Personnel Services-Prepare school leaders who demonstrate an understanding of, and the capability to:
	
	
	
	

	5.1 Apply the principles of student growth and development to the learning environment and the educational program
	X
	
	
	X

	5.2 Develop with the counseling and teaching staff a full program of student advisement, counseling, and guidance services
	X
	X
	
	X

	5.3 Develop and administer policies that provide a safe school environment and promote student health and welfare
	X
	X
	
	X

	5.4 Address student and family conditions affecting learning by collaborating with community agencies to integrate health, social, and other services for students 
	X
	X
	
	X

	5.5 Plan and manage activity programs to fulfill student developmental, social, cultural, athletic, leadership, and scholastic needs; working with staff, students, families, and community
	X
	
	
	X


Area III - Organizational Leadership
The knowledge, skills and attributes to understand and improve the organization, implement operational plans, manage financial resources, and apply decentralized management processes and procedures.

	
	EDIL

641
	EDIL

649
	EDIL

659
	EDIL

631B

	6.0 Organizational Management-Prepare school leaders who demonstrate an understanding of and the capability to:
	
	
	
	

	6.1 Establish operational plans and processes to accomplish strategic goals, utilizing practical applications of organizational theories
	X
	X
	X
	X

	6.2 Apply a systems perspective, viewing schools as interactive internal systems operating within external environments
	X
	X
	
	X

	6.3 Implement appropriate management techniques and group processes to define roles, assign functions, delegate effectively, and determine accountability for attaining goals
	X
	X
	
	X

	6.4 Monitor and assess the progress of activities, making adjustments and formulating new action steps as necessary
	X
	X
	X
	X

	
	
	
	
	

	7.0 Interpersonal Relationships-Prepare school leaders who demonstrate an understanding of and the capability to:
	
	
	
	

	7.1 use appropriate interpersonal skills (e.g., exhibiting sensitivity, showing respect and interest, perceiving needs and concerns, showing tact, exhibiting consistency and trustworthiness, ect.)
	X
	X
	X
	X

	7.2 Use appropriate written, verbal, and non-verbal communication in a variety of situations
	X
	X
	X
	X

	7.3 Apply appropriate communications strategies (e.g., identifying audiences, determining messages, selecting transmission mediums, identifying reaction of receivers, soliciting responses, etc.)
	X
	X
	
	X

	7.4 Promote multicultural awareness, gender sensitivity, and racial and ethnic appreciation
	X
	X
	X
	X

	7.5 Apply counseling and mentoring skills, and utilize stress management and conflict management techniques
	X
	
	X
	X


	
	EDIL

641
	EDIL

649
	EDIL

659
	EDIL

631B

	8.0 Financial Management and Resource Allocation-Prepare school leaders who demonstrate an understanding of and the capability to:
	
	
	
	

	8.1 Identify and analyze the major sources of fiscal and non-fiscal resources for schools and school districts
	X
	X
	X
	X

	8.2 Acquire and manage financial and material assets, and capital goods and services, allocating resources according to district or school priorities (e.g., property, plant, equipment, transportation, and food service)
	X
	X
	
	X

	8.3 Develop an efficient budget planning process that is driven by district and school priorities and involves staff and community 
	X
	X
	
	X

	8.4 Perform budget management functions including financial planning, monitoring, cost control, expenditures accounting, and cash flow management
	X
	X
	
	X

	
	
	
	
	

	9.0 Technology and Information Systems-Prepare school leaders who demonstrate an understanding of and the capability to: 
	
	
	
	

	9.1 Use technology, telecommunications, and information systems to enrich curriculum and instruction (e.g., CAI systems, CD ROM retrieval systems, on-line networks, distance learning, interactive video, etc.)
	X
	
	X
	X

	9.2 Apply and assess current technologies for school management and business procedures
	X
	X
	
	X

	9.3 Develop and monitor long range plans for school and district technology and information systems, making informed decisions about computer hardware and software, and about staff development, keeping in mind the impact of technologies on student outcomes and school operations
	X
	
	X
	X


Area IV - Political and Community Leadership

The knowledge, skills, and attributes to act in accordance with legal provisions and statutory requirements; apply regulatory standards; develop and

apply appropriate policies, be conscious of ethical implications of policy initiatives and political actions; relate public policy initiatives to student welfare, understand schools as political systems; involve citizens and service agencies; and develop effective staff communications and public relations programs.
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	EDIL
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	10.0 Community and Media Relations-Prepare school leaders who demonstrate an understanding of and the capability to:
	
	
	
	

	10.1 Analyze community and district power structures, and identify major opinion leaders and their relationships to school goals and programs
	X
	
	X
	X

	10.2 Articulate the district’s or school’s vision, mission, and priorities to the community and media, and build community support for district or school priorities and programs (e.g., form collaborative relationships with businesses, citizen groups, neighborhood associations, social service agencies, parent organizations, advocacy groups, universities, and religious institutions, ect.)
	X
	
	X
	X

	10.3 Communication effectively with various cultural, ethnic, racial, and special interest groups in the community
	X
	X
	X
	X

	10.4 Involve family and community in appropriate policy development, program planning, and assessment processes
	X
	
	X
	X

	10.5 Develop an effective and interactive staff communications plan and public relations program
	X
	
	X
	X

	10.6 Utilize and respond effectively to electronic and printed news media
	X
	
	X
	X
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	11.0 Educational Law, Public Policy, and Political Systems-Prepare school leaders who demonstrate an understanding of and the capability to: 
	
	
	
	

	11.1 Apply knowledge of federal and state constitutional, statutory, and regulatory provisions, and judicial decisions governing education
	X
	
	
	X

	11.2 Apply knowledge of common law and contractual requirements and procedures in an educational setting (e.g., tort liability, contract administration, formal hearings)
	X
	
	
	X

	11.3 define and relate the general characteristics of internal and external political systems as they apply to school settings
	X
	X
	
	X

	11.4 Describe the processes by which federal, state, district, and school site policies are formulated, enacted, implemented, and evaluated, and develop strategies for influencing policy development
	X
	X
	
	X

	11.5 Make decisions based on the moral and ethical implications of policy options and political strategies
	X
	X
	
	X

	11.6 Analyze the major philosophical tenets of contemporary intellectual movements and analyze their effect on school contexts (e.g., critical theory, feminism, post-structuralism,  fundamentalism, etc.)
	X
	X
	
	X

	11.7 Develop appropriate procedures and relationships for working with local governing boards
	X
	X
	
	X

	
	
	
	
	

	12.0 Internship Provides significant opportunities in the workplace to synthesize and apply the knowledge and to practice and develop the skills identified in the eleven guideline areas
	
	
	
	

	12.1 Requires a variety of substantial in-school/district experiences over an extended period of time in diverse settings, planned cooperatively and supervised by university and school district personnel
	X
	
	
	X

	12.2 Establishes relationships with school leaders acting as trained mentors/clinical professors who guide individuals preparing for school leadership in appropriate in-school/district experiences
	X
	
	
	X

	12.3 Includes experiences with social service, private, and/or community organizations
	X
	
	
	X


	Integration of KERA Initiatives
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	Pathway to Proficiency
	
	
	
	

	Program of Studies, P-12
	X
	X
	X
	X

	Core Content
	X
	X
	
	X

	Kentucky Administrator Standards
	X
	X
	X
	X

	Professional Development
	X
	X
	X
	X

	Family Resource and Youth Service Centers
	X
	X
	X
	X

	Primary Program
	X
	X
	X
	X

	School-Based Decision Making
	X
	X
	X
	X

	Extended School Services
	X
	X
	X
	X

	Kentucky Core Content Test (KCCT)
	X
	X
	X
	X

	Standards & Indicators for School Improvement
	X
	X
	
	X

	Comprehensive School Improvement Plan
	X
	X
	X
	X

	Best Practices:  Student Assessment
	X
	X
	
	X

	Teacher Evaluation
	X
	X
	
	X


IV. ASSESSMENT

TRANSITION POINTS

	Transition Point
	Assessment Data
	Decision Maker(s)
	Outcome

	1) Admission to program
	· Minimum 3.2 on all graduate work

· Minimum of 750 when combining verbal and quantitative scores on the GRE

· Masters in Education from an accredited college or university

· Completed level 1 and level 2 certification either as a school principal or supervisor of instruction

	Department Chair


	Informed in writing about admission

Status (2 category options)

· Unconditional Admission

· Denied Admission

	2) Program Completion
	· Successful completion of all required course work

· 3.2 GPA

· Three years full-time teaching
· Two years (at least 140 days per year) as an school leader (as defined by Kentucky Administrative Regulations)


	Advisor

Department Chair

Vice President for 

Undergraduate and Graduate Programs


	Program Completion Form signed and submitted to Graduate School upon completion of all coursework.
Eligibility for certification as a school superintendent


A. Assessment of the Students

1. Admission Requirements

(a) The candidate must have earned a g.p.a of 3.2 or above on all graduate work completed.

(b) The candidate must have scored 750 or above on the combined verbal and quantitative sections of the GRE

(c) The candidate must have completed a Master’s degree in education

(d) The candidate must possess a valid Kentucky teaching certificate.

(e) The candidate must have completed both Level 1 and Level 2 preparation and hold certification for at least one of these positions: principal or supervisor of instruction.
2. Continuous Assessment

(a) The students’ advisor monitors the student grades and GPA.  If students fail to maintain an overall GPA of 3.2, the program admissions committee reviews the students’ work.  Students who will be unable to graduate with the required GPA will be dropped from the program.

(b) Course assignments allow for evaluation of student understanding and the ability to apply course content.  Assignments include analysis of case studies, on-demand tasks, performance-based tasks, and development of materials that are required of practicing superintendents. (e.g. budget preparation, preparation for effective board meetings, evaluation of personnel, development of strategic plans, etc.)

(c) Students prepare a completion portfolio.  This is typically presented as a part of their practicum experience and reflects application of course content. (Note:  It is anticipated that this requirement will be implemented with students being admitted after 9/1/2003.)

3. Requirements for the Degree
(a) Complete all required coursework.

(b) Must possess a 3.2  or above on all graduate work completed.

(c) Apply for program completion during the final semester of coursework.

(d) The candidate must have completed an additional two years of experience including at least 140 days per year in a position of early elementary, middle, secondary, or K-12 principal; supervisor of instruction; guidance counselor; administrator of pupil personnel; director of special education; school business administrator; local district coordinator of vocational education; or director of district-wide services before being recommended for certification.
       B.
Program Assessment

1. Assessment of Faculty
Students complete the Individual Development Educational Assessment (IDEA) for each course.  This provides feedback from students on course content, usefulness of the course, and instructional strategies.

2. Aggregate Data for Program Assessment

The following items are analyzed to provide a qualitative and quantitative assessment of the program:

· Student enrollment for each course

· Number of students working in the field

· Feedback from students on meaningfulness of course content and expectations.  This feedback is utilized when considering course revisions.

· Evaluation of applicability of course content by graduates following their first year as a district superintendent

· Collect CATS data of the P-12 students and compare the scores of students from MSU graduates vs. non-MSU graduates.  While it is agreed that many variables impact the CATS results, we believe that one of those variables is the skill of the leaders in the school.  Therefore, higher education must share in the responsibility for P-12 student achievement.

· Review of results of training required by Kentucky statute of first year superintendents.  (i.e. MSU graduates vs. non-MSU graduates)
V. PROGRAM FACULTY

	Name
	Highest

Degree
	Area of

Specialization
	Responsibilities in the

Program
	Full-time

MSU

Full-time

Program
	Full-time MSU

Part-time Program
	Part-time MSU

Part-time Program

	Victor Ballestero
	Ed. D
	Educational

Leadership
	Teaching: EDIL 649, 659
	X
	
	

	David

Barnett
	Ed. D
	Educational

Leadership
	Teaching: EDIL 641, 631B
	X
	
	


Faculty workload forms are on file in GH 503.

	Student's Name ______________________________________________
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	Certification Program for Superintendent of Schools
	
	
	

	
	
	
	
	

	Requirements for Admission*
	
	
	

	A Master’s in education degree from an accredited college or university

	Must possess a g.p.a of 3.2 on all graduate work completed

	A minimum combined score on the verbal and quantitative sections of the GRE of 750

	Completed Level 1 and Level 2 certification for principal or supervisor of instruction

	*Students not meeting these requirements may apply under the alternative admission plan.
	
	

	
	
	
	
	

	Course Requirements
	Credit Hours
	Grade
	Date Taken

	EDIL 641 
	The School Superintendent
	3
	 
	 

	EDIL 649
	School System Administration
	3
	 
	 

	EDIL 659
	Strategic Planning in Education
	3
	 
	 

	EDIL 631B
	Practicum in District Administration/Superintendent
	3
	 
	 

	TOTAL HOURS REQUIRED
	 
	12
	 
	 

	
	
	
	
	

	Program Completion
	
	
	

	The student must file for completion at the beginning of their last semester. Forms may be picked up in the Graduate Office.

	Students must have at least a 3.2 g.p.a

	Three years of full-time teaching and an additional two (2) years of administrative experience as described in Kentucky Administrative Regulations are required before recommendation for certification will be made.

	NOTE: Upon successful completion of the coursework the student will be recommended for Provisional Certification for Superintendent of Schools.


___________________________/__________


_____________________________/_________

Student’s Signature/Date




     Advisor’s Signature/Date

Portfolio Scoring Guide



Student’s Name _______________________

	Standard
	Description
	Score

	1
	A school administrator is an educational leader who promotes the success of all students by facilitating the development, articulation, implementation, and stewardship of a vision of learning that is shared and supported by the school community.
	

	2
	A school administrator is an educational leader who promotes the success of all students by advocating, nurturing, and sustaining a school culture and instructional program conducive to student learning and staff professional growth.
	

	3
	A school administrator is an educational leader who promotes the success of all students by ensuring management of the organization, operations, and resources for a safe, efficient, and effective learning environment.
	

	4
	A school administrator is an educational leader who promotes the success of all students by collaborating with families and community members, responding to diverse community interests and needs, and mobilizing community resources.
	

	5
	A school administrator is an educational leader who promotes the success of all students by acting with integrity, fairness, and in an ethical manner.
	

	6
	A school administrator is an educational leader who promotes the success of all students by understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context.
	

	
	TOTAL PORTFOLIO SCORE
	


Within the last six weeks of the semester in which the student intends to complete their certification, he/she shall submit a portfolio for evaluation by the full-time members of the EDIL faculty.  The portfolio is to be arranged according to the ISSLC Standards.  The portfolio is to contain original coursework that demonstrates the student's leadership skills.  The work should be labeled with the course number and the semester in which the course was taken.  (Note:  It is expected that work for each course taken during the certification process will be a part of the portfolio.)  Students should also include artifacts that reflect their skills as a leader that are completed as a part of the professional responsibilities.  These artifacts shall be dated.  It must be noted that the privacy of parents and P-12 students is to be maintained when selecting material for the portfolio.  Therefore, information identifying individual students is to be removed or otherwise blocked from the reader’s view. A total portfolio score of twelve (12) or higher is required for recommendation for certification. 

Scoring Guide

0
The student has included no course work or artifacts for this standard.

1 
The student has included a limited number (five or fewer) of course projects/assignments and/or artifacts for this standard.  The work that is included reflects a minimal understanding of the standard’s knowledge base that would be required for its implementation.

2
The student has an acceptable number (5-10) of course projects/assignments and/or artifacts for this standard.  The work included reflects an acceptable understanding of the standard’s knowledge base and successful implementation of this standard by the student is expected.

3
The student has exceeded the number (10+) of course projects/assignments and/or artifacts for this standard.  Furthermore, the variety and quality of the work clearly reflects an exceptional understanding of this standard’s knowledge base and the documentation included verifies that the student has already successfully implemented this standard.
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