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INTRODUCTION

The purpose of the certificate for Director of Special Education program is to prepare candidates to be effective administrators of public school special education programs.  It is designed for candidates who have a Master’s Degree and who hold a valid teaching certificate in special education.  

I. A. Conceptual Framework

See College's statement of the conceptual framework.

   B. Program Relation to Conceptual Framework

The special education program and Morehead State University sees the conceptual framework as particularly appropriate metaphor for the role of the special education teacher in today's schools. "Educators as architects: designing environments where students construct knowledge and develop skills," calls on our candidates and faculty to reflect critically on the basic concept of access. Accessibility lies at the heart of special education in the United States. Since 1975, a free appropriate public education has been mandated for all handicapped children. With the 1997 revisions of the Individuals with Disabilities Education Act the intent of this requirement has been underscored by a very explicit emphasis on access to the general curriculum:

... As used in this part, the term special education means specially designed instruction, at no cost to the parents, to meet the unique needs of a child with a disability...

(3) Specially-designed instruction means adapting, as appropriate to the needs of an eligible child under this part, the content, methodology, or delivery of instruction-​(i) To address the unique needs of the child that result from the child's disability; and (ii) To ensure access of the child to the general curriculum, so that he or she can meet the educational standards within the jurisdiction of the public agency that apply to all children. (20 U.S.C. 1401(25)

While some see this as a "new" focus in the 1997 reauthorization, in truth it has been at the foundation of special education since its inception is a federal mandate in 1975. In 1975, the issue for students with disabilities was getting into door -- basic access. Twenty-five plus years of experience has taught us to expect more than that for students with disabilities: The expectation for students with disabilities is the same as the expectation for all students: high achievement.

The research literature in special education has consistently demonstrated that the nature of the learning environment can contribute to the success and the acceptance of students with disabilities. As it says in the conceptual framework document the metaphor of the architect is used because it nicely captures the critical role of the teacher in designing, planning, and constructing environments that focus on fostering optimal student learning. This resonates with those of us in special education who have long struggled with the concept of the least restrictive environment as a hallmark of special education and United States. Indeed, the concept of the least restrictive environment tries to strike a balance between the demands of a regular class and the unique learning needs of the student with a disability. At its root, the least restrictive environment is defined as the optimal learning environment for each unique individual.

At the dawn of the 21st century, this challenge is one that has become best encapsulated in the concept of inclusion. Inclusion is the idea that all students belong and all students are members of the school community. No individual difference should be a basis for differential treatment within this accepting community.

Traditionally special education has been associated with a behaviorist paradigm of teaching. Increasingly forward-looking educators throughout the country have challenged this mechanistic approach to the educational enterprise. In our program, we have adopted a social ecological approach that is exactly congruent with our overriding metaphor of educators as architects. From this perspective, a disability is simply a physical or psychological condition which person has. It becomes a "handicap" only when that person encounter in environment that requires him or her to do something that they are unable to do. Guided by this perspective faculty and candidates together examine the social environment of the school to identify factors that enhance or hamper student acceptance, participation, and success.

Within this framework, there are four critical ideas: access, participation, inclusion, and preparation for adult life. The following briefly explores each of these four ideas that flow from our conceptual framework and demonstrates how they are linked with critical outcomes for teachers and students with disabilities.

Access. The concept of access simply captures the fact that the student with a disability needs to be able to enter the school and classroom as a first step towards learning. This requires the teacher in training to become adept at analyzing the environment to diagnose both physical and attitudinal barriers to participation. Maslow's hierarchy of need makes it clear that no human being is capable of achieving if they are not accepted as a valued human being. Beyond answering questions about stereotypical attitudes and physical access the teacher also must develop skills related to more subtle aspects of the classroom environment that hamper student learning. Among these are issues such as the form in which information is presented and access to technological supports that will assist students with special needs.

Participation. It is one thing to get one's foot or one's wheelchair in the door; it is another thing to engage with others in the educational enterprise. This requires a teacher to be attune to the myriad ways in which students with disabilities are limited in their ability to fully participate in what goes on in the school. If special education becomes the "greenhouse" or "plastic bubble" that encapsulates students with disabilities, they never will be challenged to reach their highest potential nor will they be fully accepted by their peers. This requires the teacher to structure of activities within the classroom and use of resources such as instructional aides in ways that support participation. Two skills critical to achieving participation are collaboration and accommodation. Developing skills in forming collaborative relationships with colleagues in regular education and related services is central to our special education program. In a like manner today's teacher in special education has to be skilled at analyzing learning tasks to design the accommodations which will allow the student with special needs to do his or her best.

Inclusion. Access, participation, collaboration, and accommodations all lay the groundwork for inclusion. However, this is more than a simple linear equation. Inclusion is more than the sum of its parts. All that discussed about up to this point simply lays the foundation for

the possibility of full acceptance and student success. Inclusion is not an educational strategy it is an educational outcome. The teacher strives to create in environment in which all our accepted and all contribute. Within the inclusive school, the numerous factors that defined the human condition such as gender, race, religion, economic background, and differential ability are seen as enhancing not detracting from the learning experience of all.

Preparation for adult life. It is critical that all teachers have a sense of direction. All that we do in schools is geared towards preparing our students to be valued contributing members of our communities. The academic expectations for all Kentucky students provide us with a compass in setting this direction. The value of an ecological perspective on education is that it 

requires the teacher to continually ask "why am I doing what I am doing?" The bottom-line answer to this question is "I am engaged in the enterprise of preparing young people for life beyond the classroom." It is critical for the student with a disability to be prepared to meet the challenges the everyday life will present. Similarly, all students must be prepared for the complexities of a world filled with human difference. The special education program at Morehead State University strive to develop the kinds of "architects" who can build the ramps that will lead all of their future students to success.

C. Excerpts from Syllabi Illustrating Conceptual Framework

	EDSP 621
	The following major objectives for this course are intended to examine each of the following in relationship to access, participation, inclusion and impact upon the preparation for adult life for diverse learners:

1. To examine federal and state requirement for the operation of special education programs in the State of Kentucky.

2. To explore laws for regular education and special education.

3. To review litigation regarding special education in the schools.

	
	

	
	

	
	

	
	

	EDSP622
	This course will utilize discussion-oriented reality-based case studies in order to provide opportunities to make judgments in a setting where the

	
	consequences of misjudgment are not as great as in an actual situation.

	
	

	
	This course is intended to examine each of the following in relationship to access,

	
	participation, inclusion and impact upon the preparation for adult life for diverse learners:

	
	1. The development of procedures for special education planning and development;

	
	2. The development of procedures for special education curriculum development;

	
	3. The development of procedures for special education instruction,

	
	4. The development of procedures for special education management..

	
	The textbook for this course also reveals the intent of inclusion: Weishaar, Mary Konya, & Borsa, John C.(2001). Inclusive Educational 

	
	Administration: A Case Study Approach. McGraw-Hill, Boston.

	
	

	EDSP 623
	The major objectives of this course will be examined in relationship to each of the following access, participation, inclusion and impact upon

	
	the preparation for adult life for diverse learners:

	
	

	
	1. The essentials of effective communication with regular educators:

	
	2. The essentials of effective staff development protocols;

	
	3. The essentials of effective professional development options:

	
	4. The essentials of effective community/public relations;

	
	5. The essentials of effectively working with parents.

	EDSP 624
	This course is being completely revised.


II. PROGRAM EXPERIENCES

Graduates of this program must demonstrate substantial growth in the skill, knowledge base and application of identified national and state-adopted standards. These identified standards include: Standards for School Leaders Interstate (Interstate School Leaders Licensure

Consortium, 1994) and the Curriculum Guidelines for Advanced Programs in Educational Leadership (National Council for the Accreditation of Teacher Education, 1996 Special Education Content Standards identified by the Council for Exceptional Children (2001). Coursework requires candidates to research effective leadership practices, observe practicing administrators, analyze and develop case studies, and participate in on-site leadership activities, all designed to prepare the graduate to become an effective school leaders. The overlap of the experiences in the required courses is intentional. Candidates are encouraged to build upon and connect projects and assignments in an effort to help them gain an understanding of the many forces that influence leadership actions and decisions. The following outlines the education courses required in the director of special education program:

	Courses in Directors of Special Education Program

	EDIL 601. Introduction to School Leadership Administration. A study of modern

	administrative theories, processes, techniques and responsibilities, with an emphasis on

	understanding schools as complex organizations and facilitating leadership to create a

	work climate supportive of excellence in teaching and learning. Emphasis will be given to

	the organization and administration of the elementary school, middle grade school, and

	secondary school.

	EDIL 628. School Law & Ethics. A study of state and federal laws impacting the

	administration of school pupils and personnel. An investigation of legal and ethical issues

	as related to practical problems of school administration.

	EDSP 621. Operation of Special Education Programs. (3-0-3); I. The course

	addresses federal and state regulations, case laws, fiscal management and record keeping.

	EDSP 622. Instructional Leadership in Special Education. (3-0-3); II. This course

	addresses the following areas in instructional leadership: program development and

	planning, curriculum development, instruction and management.

	EDSP 623. Special Education Program Coordination. (3-0-3). This course addresses

	the following areas: communication with regular educators, staff supervision, professional

	development, community/public relations and working with parents.

	EDSP 624. Practicum (6-0-6); I, II. Supervised practicum experience for directors of

	special education.


The following matrix outlines those courses or program components that place a particular emphasis on specific ISSLC Standards. The flexibility associated with certain aspects of graduate education means it is not always feasible to associate a growth on a standard with a particular course. In these cases there is a range of opportunities for professional growth that will be available through a group of possible electives.

Relation of ISSLC STANDARDS to Director of Special Education Course

Standard 1: An administrator is an educational leader who promotes the success of all students by facilitating the development, articulation, implementation, and stewardship of a vision of learning that is shared and supported by the school community.

	The administrator has a knowledge and understanding of:
	EDIL
	EDIL
	EDSP
	EDSP
	EDSP
	EDSP

	
	601
	628
	621
	622
	623
	624

	learning goals in a pluralistic society
	X
	
	
	X
	
	

	the principles of developing and implementing strategic plans
	X
	
	
	X
	
	

	systems theory
	X
	
	
	X
	
	

	information sources data collection and data analysis strategies
	x
	
	
	
	
	

	effective communication -
	X
	
	
	X
	X
	

	effective consensus-building and negotiation skills I
	X
	X
	
	X
	X
	


Standard 2: A school administrator is an educational leader who promotes the success of all students by advocating, nurturing, and sustaining a school culture and instructional program conducive to student learning and staff professional growth.

	The administrator has a knowledge and understanding of:
	EDIL

601
	EDIL

628
	EDSP

621
	EDSP

622
	EDSP

623
	EDSP

624

	student growth and development
	X
	
	
	X
	
	

	applied learning theories
	X
	
	
	X
	
	

	applied motivational theories
	X
	
	
	X
	
	

	curriculum design, implementation, evaluation and refinement
	X
	X
	
	X
	
	

	principles of effective instruction
	X
	X
	
	X
	
	

	measurement evaluation and assessment strategies
	x
	
	
	X
	
	

	diversity and its meaning for educational programs
	X
	X
	
	X
	
	

	adult learning and professional development models
	X
	
	
	
	
	

	the change process for systems, organizations, and individuals
	X
	X
	
	
	X
	

	the role of technology in promoting student learning and professional growth
	X
	
	
	X
	X
	

	
	X
	X
	
	
	
	


Standard 3: A school administrator is an educational leader who promotes the success of all students by ensuring management of the organization, operations, and resources for a safe, efficient, and effective learning environment.

	The administrator has a knowledge and understanding of:
	EDIL

601
	EDIL

628
	EDSP

621
	EDSP

622
	EDSP

623
	EDSP

624

	theories and models of organizations and the principles of organizational development
	X
	
	
	
	X
	

	operational procedures at the school and district level
	X
	
	X
	
	
	X

	principles and issues relating to school safety and security
	X
	X
	X
	X
	
	

	human resource management and development
	X
	
	
	
	X
	

	principles and issues relating to fiscal operations of school management
	X
	
	X
	
	
	X

	principles and issues relating to school facilities and use of space
	X
	X
	
	X
	
	X

	legal issues impacting school operations
	X
	X
	X
	
	
	

	current technologies that support management functions
	X
	
	
	
	X
	X


Standard 4: A school administrator is an educational leader who promotes the success of all students by collaborating with families and community members, responding to diverse community interests and needs, and mobilizing community resources.

	The administrator has a knowledge and understanding of:
	EDIL

601
	EDIL

628
	EDSP

621
	EDSP

622
	EDSP

62333
	EDSP

624

	emerging issues and trends that potentially impact the school community
	X
	X
	X
	X
	
	

	the conditions and dynamics of the diverse school community
	X
	X
	X
	X
	X
	

	community resources
	X
	X
	
	X
	
	

	community relations and marketing strategies and processes
	X
	
	
	
	X


	X

	successful models of school, family, business, community, government and higher education partnerships


	X
	
	
	
	X
	


Standard 5: A school administrator is an educational leader who promotes the success of all students by acting with integrity, fairness, and in an ethical manner.

	The administrator has a knowledge and understanding of:
	EDIL

601
	EDIL

628
	EDSP

621
	EDSP

622
	EDSP

623
	EDSP

624

	
	X
	X
	
	X
	
	

	
	X
	
	X
	
	
	

	the purpose of education and the role of leadership in modern society
	X
	
	
	X
	X
	

	various ethical frameworks and perspectives on ethics
	X
	
	X
	X
	X
	

	the philosophy and history of education
	X
	
	
	X
	
	


Standard 6: A school administrator is an educational leader who promotes the success of all students by understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context.

	The administrator has a knowledge and understanding of:
	EDIL

601
	EDIL

628
	EDSP

621
	EDSP

622
	EDSP

623
	EDSP

624

	principles of representative governance that under rid the system of American schools
	X
	
	X
	
	
	

	the role of public education in developing and renewing a democratic society and an economically productive nation


	X
	
	X
	X
	
	

	the law as related to education and schooling
	X
	X
	X
	
	
	X

	the political, social, cultural and economic systems and processes that impact schools
	X
	
	X
	
	
	

	models and strategies of change and conflict resolution as applied to the larger political, social, cultural and economic contexts of schooling


	X
	
	
	
	X
	

	global issues and forces affecting teaching and learning
	X
	
	X
	X
	
	

	the dynamics of policy development and advocacy under our democratic political system
	X
	
	X
	
	
	

	the importance of diversity and equity in a democratic society
	X
	X
	
	      X
	
	


The following matrix outlines how mastery of the Council for Exceptional Children administrator knowledge base is integrated into this program.

Relation of Council for Exceptional Children Knowledge and Skill Base All Beginning Special Education Administrator to Director of Special Education Courses

	
	EDSP
	EDSP
	EDSP
	EDSP

	STANDARDS
	621
	622
	623
	624

	Special Education Standard #1: Foundations
	
	
	
	

	Knowledge:
	
	
	
	

	SAIK1 Laws and policies for general and special
	
	
	
	

	education.
	
	
	
	X

	SA 1 K2 Evolution of laws and policies that impact
	
	
	
	

	the lives of individuals with exceptionalities and
	X
	
	
	

	their families from birth through adulthood.
	
	
	
	

	SAIK3 Political and economic issues that affect policy development.
	X
	
	
	

	
	
	
	
	

	SA 1 K4 Models, theories, and philosophies that
	X
	
	
	

	provide the basis for educational systems.
	
	
	
	

	SAIK5 Development and implementation of
	
	
	
	

	policies and regulations for individuals with
	X
	X
	
	

	exceptional learning needs and their families.
	
	
	
	

	SAIK6 Laws and policies regarding assessment,
	
	
	
	

	program evaluation, and accountability related to
	X
	
	
	X

	individuals with exceptional learning needs.
	
	
	
	

	SA I K7 General curriculum theories and
	
	
	
	

	implications for individuals with exceptional
	
	X
	
	

	learning needs.
	
	
	
	

	SAIK8 Research related to educational change.
	
	X
	
	

	SAIK9 Education, social and health agency fiscal policies.
	
	
	X
	X

	
	
	
	
	

	SA 1 K 10 Human resources management,
	
	
	
	

	recruitment, personnel assistance and
	
	
	X
	X

	development, and evaluation.
	
	
	
	

	SAIK11 Sources of funding
	X
	
	
	

	SA 1 K12 Laws and policies governing the discipline of all students and
	
	
	
	

	implications for individuals with
	X
	X
	
	X

	exceptional learning needs.
	
	
	
	

	SAIK13 Legal and ethical issues of behavior management of individuals
	
	
	
	

	with exceptional learning needs.
	X
	X
	X
	

	
	
	
	
	

	SAIK14 Family systems and the role of families in supporting development
	
	
	
	

	and educational progress of the
	X
	X
	X
	

	individual with exceptional learning needs.
	
	
	
	

	
	
	
	
	

	Skills:
	
	
	
	

	SA 1 S I Interpret laws and policies pertaining to individuals with
	X
	
	
	X

	exceptional learning needs.
	
	
	
	

	Special Education Standard #2: Development and
	
	X
	
	

	Characteristics of Learners
	
	
	
	


	Knowledge:
	
	
	
	

	
	
	
	
	

	SA2KI Human development, principles of
	
	
	
	

	learning, and the relationships to individuals with
	
	X
	
	

	exceptional learning needs.
	
	
	
	

	STANDARDS
	EDSP

621
	EDSP

622
	EDSP

623
	EDSP

624

	SA2K2 Characteristics of individuals with

exceptional learning needs and implications for the
	
	X
	
	

	development of programs and services.
	
	
	
	

	
	
	
	
	

	Special Education Standard #3: Individual
	
	X
	
	

	Learning Differences
	
	
	
	

	Special Education Administrator
	
	
	
	

	
	
	
	
	

	Knowledge:
	
	
	
	

	
	
	
	
	

	SA3K1 Impact of diversity on educational
	X
	X
	X
	X

	expectations and programming.
	
	
	
	

	
	
	
	
	

	Special Education Standard #7: Instructional
	
	X
	
	

	Planning
	
	
	
	

	
	
	
	
	

	Special Education Administrator
	
	
	
	

	
	
	
	
	

	Knowledge:
	
	
	
	

	
	
	
	
	

	SA7K1 General curriculum, instruction, and how general curriculum.

special education services support access to the
	
	X
	
	X

	
	
	
	
	

	
	
	
	
	

	Skills:
	
	
	
	

	SA7S 1 Develop and implement a continuum of services that responds

to individual educational needs and
	
	X
	
	X

	family characteristics.
	
	
	
	

	SA7S2 Incorporate post-school outcomes for individuals with exceptional learning


	X
	X
	
	X

	needs in the general curriculum standards.
	
	
	
	

	SA7S3 Design and implement professional development and constructive
	
	
	
	

	evaluation procedures that are designed
	
	X
	X
	X

	to improve instructional content
	
	
	
	

	and practices.
	
	
	
	

	SA7S4 Develop and implement a plan to provide instructional and assistive
	
	X
	
	X

	technologies.
	
	
	
	

	SA7S5 Develop collaborative programs that ensure that individuals with
	
	
	
	

	exceptional learning needs have access
	
	X
	
	

	to and participate in the general
	
	
	
	

	curriculum.
	
	
	
	

	SA7S6 Develop and implement flexible service delivery that addresses the

range of needs of individuals with
	
	X
	
	X

	exceptional learning needs.
	
	
	
	

	SA7S7 Develop and implement prevention strategies and programs.
	
	X
	
	X

	
	
	
	
	

	
	
	
	
	

	SA7S8 Develop budgets to ensure the efficient and
	
	
	
	X

	effective allocation of resources.
	
	
	
	

	SA7S9 Use a variety of technologies to enhance management of resources
	
	 X
	
	

	and programs.
	
	
	
	


	STANDARDS
	EDSP
	EDSP
	EDSP
	EDSP

	
	621
	622
	623
	624

	SA7S10 Develop and implement discipline policy and procedures for
	
	
	
	

	individuals with exceptional teaming
	
	X
	
	X

	needs.
	
	
	
	

	SA7S 11 Implement a range of strategies that promote positive behavior,
	
	
	
	

	crisis intervention and family involvement
	
	X
	X
	X

	and support.
	
	
	
	

	Special Education Standard #8: Assessment
	
	
	
	

	Special Education Administrator
	
	
	
	

	Knowledge:
	
	
	
	

	SA8K1 General curriculum, instruction, and how special education services
	
	
	
	

	support access to the general curriculum.
	
	X
	
	X

	
	
	
	
	

	Skills:
	
	
	
	

	SA8S I Develop and implement a continuum of services that responds
	
	
	
	

	to individual educational needs and
	
	X
	X
	X

	family characteristics.
	
	
	
	

	SA8S2 Incorporate post-school outcomes for individuals with
	
	x
	
	

	exceptional learning needs in the
	
	
	
	

	general curriculum standards.
	
	
	
	

	SA9S3 Design and implement professional development and
	
	
	
	

	constructive evaluation procedures that
	
	X
	
	X

	are designed to improve instructional
	
	
	
	

	content and practices.
	
	
	
	

	SA8S4 Develop and implement a plan to provide instructional and assistive
	
	X
	
	X

	technologies.
	
	
	
	

	SA8S5 Develop collaborative programs that ensure that individuals with
	
	
	
	

	exceptional learning needs have access
	
	X
	
	

	to and participate in the general
	
	
	
	X

	curriculum.
	
	
	
	

	SA8S6 Develop and implement flexible service
	
	
	
	

	delivery that addresses the range of needs of
	
	X
	
	X

	individuals with exceptional learning needs.
	
	
	
	

	SA8S7 Develop and implement prevention strategies and programs.
	
	X
	
	X

	
	
	
	
	

	SA8S8 Develop budgets to ensure the efficient and effective allocation
	X
	
	X
	X

	of resources.
	
	
	
	

	SA8S9 Use a variety of technologies to enhance management of resources
	X
	X
	X
	X

	and programs.
	
	
	
	

	SA8S10 Develop and implement discipline policy and procedures
	
	
	
	

	for individuals with exceptional
	
	X
	
	X

	learning needs.
	
	
	
	

	SAM 11 Implement a range of strategies that promote positive behavior,
	
	
	
	

	crisis intervention and family involvement
	
	X
	X
	

	and support.
	
	
	
	


	
	EDSP
	EDSP
	EDSP
	EDSP

	STANDARDS
	621
	622
	623
	624

	Special Education Standard #9: Professional and Ethical Practice
	
	
	
	

	
	
	
	
	

	Knowledge:
	
	
	
	

	
	
	
	
	

	SA9K1 Organizations and publications relevant to
	X
	X
	
	

	the field of special education administration.
	
	
	
	

	Skills:
	
	
	
	

	SA9S1 Communicate a personal inclusive vision for meeting the needs
	
	
	
	

	of individuals with exceptional learning
	
	X
	
	

	needs.
	
	
	
	

	
	
	
	
	

	SA9S2 Advocate for individuals with exceptional
	X
	X
	X
	X

	leaming needs and their families
	
	
	
	

	SA9S3 Respect and support individuals with exceptional learning needs in self
	
	
	
	

	advocacy. 


	
	X
	X
	

	SA9S4 Communicate and demonstrate
	X
	
	
	

	a high standard of ethical practice.
	
	
	
	

	SA9S5 Make decisions concerning individuals with exceptional learning needs based on open communication, trust, mutual respect, and dignity.
	
	X
	
	X

	
	
	
	X
	

	SA9S6 Participate in the activities of the
	
	
	
	

	professional organization relevant to the field of Special Education Administration.
	X
	X
	X
	

	
	
	
	
	

	
	
	
	
	

	Special Education Standard #10: Collaboration
	
	
	
	

	
	
	
	
	

	Knowledge:
	
	
	
	

	
	
	
	
	

	SAIOKI Approaches for involving parents, family,
	
	
	
	

	and community members in educational planning, implementation, and evaluation
	
	X
	X
	

	.
	
	
	
	

	SA l OK2 Role of parent and advocacy
	
	
	
	

	organizations as they support individuals with
	
	X
	X
	

	exceptionalities and their families.
	
	
	
	

	
	
	
	
	

	Skills:
	
	
	
	

	SA l OS 1 Develop and implement intra- and interagency agreements that create
	
	
	
	

	programs with shared responsibility
	
	
	
	

	for individuals with exceptional
	
	X
	X
	

	
	
	
	
	

	learning needs.
	
	
	
	

	SAIOS2 Promote seamless transitions of
	
	
	
	

	individuals with exceptional learning needs across
	
	
	
	

	educational and other programs from birth through
	
	X
	
	

	adulthood
	
	
	
	

	SAIOS3 Implement administrative procedures to ensure clear
	
	
	
	

	communication among administrators,
	
	X
	X
	X

	instructional staff and related service personnel.
	
	
	
	

	SA I OS4 Develop family education and other support programs.
	
	x
	X
	

	
	
	
	
	


	
	EDSP
	EDSP
	EDSP
	EDSP

	STANDARDS
	621
	622
	623
	624

	SAIOS5 Engage in shared decision making to support programs for
	
	
	
	

	individuals with exceptional learning needs.
	
	X
	X
	X

	
	
	
	
	

	SAIOS6 Provide ongoing communication with families of individuals with
	
	
	
	

	exceptional learning needs.
	
	X
	X
	

	
	
	
	
	

	SS10S7 Consult and collaborate in administrative and instructional settings.
	
	 X 
	X
	

	
	
	
	
	


Finally, critical themes for all teachers as articulated by NCATE and major Kentucky specific initiative related to curriculum and assessment are woven into the fabric of our candidate  experiences. Literally every course in the graduate special education program makes sure that the critical themes are addressed. In a similar vein, an ongoing knowledge of Kentucky Program of Studies and related curricular documents is structured into the program. The following matrices outline where this information is addressed within this program. The following excerpts from program syllabi give some indication of how instructors address NCATE themes in their course.

	EDSP 621
	Conceptual framework The candidates will learn how to interpret special education law and how it affects their district from a constructionist view.

	
	This matches with the MSU College of Education's Conceptual Framework

	
	of teachers as architects.

	
	Diversity Complete a notebook with Internet evidence of Special Education Law and its impact

	
	on the following requirements of a school district. Give 5 requirements stated by law that

	
	impact the following areas. Consolidation Plans, due process, discrimination, core content,

	
	CATS testing, 504, and Special Education programs, zero reject, nondiscriminatory



	
	assessment, parental participation, least restrictive environment, individual education

	
	programs, reauthorizations, scheduling, certification, monitoring of districts, continuum of

	
	services and eligibilities.

	
	Intellectual Vitality The teacher demonstrates content knowledge within own discipline(s) to

	
	other disciplines.

	
	Technology The texts listed are studied through a combination of lecture, guest speakers, large

	
	and small group, individual presentations, brainstorming, cooperative learning activities, class

	
	discussion and directed activities with and without technology will be used during class

	
	meetings. Technology is utilized through the use of PowerPoint, overhead (ELMO), Internet,

	
	video, and technology labs. Candidates are expected to participate and utilize all technology

	
	modes. Also, Internet Portfolio Assignment

	
	Professional Community The teacher collaborates with colleagues, parents, and other agencies

	
	to design, implement, and support learning programs that develop student abilities to use

	
	communication skills, apply core concepts, become self-sufficient individuals, become

	
	responsible team members, think and solve problems, and integrate knowledge.

	
	Performance Assessment The teacher reflects on and evaluates teaching/learning.

	EDSP 622
	Conceptual framework This course prepares the future special education director to the

	
	concept of the teacher as architect of teaming environments to promote optimal learning for

	
	diverse groups of learners. Candidates in this course recognize the role of the special

	
	education director as instructional leaders in supporting the activities of teachers to promote

	
	inclusive schools.

	
	Diversity Candidates will be made aware through assignments issues related to learner

	
	diversity, including gender, race, ethnicity, cultural and exceptionality in all aspects of the

	
	educational settings. The candidate will be able to discuss the value of the diverse school

	
	community and the inclusion of diverse learners and the importance of equity in a democratic

	
	society. The candidate will be able to articulate the teaming goals for diverse learners in a

	
	pluralistic society.

	
	Intellectual Vitality Research information on instruction is presented in class to provide

	
	candidates with the ability to process and learn so that they can discover the wisdom of more

	
	informed and sophisticated teaching practices.

	
	Technology The candidate will evidence a knowledge of the value of technology in promoting

	
	student learning and professional growth.

	
	Professional Community Candidates will learn to communicate instructional design effectively

	
	with parents, professional peers and members of the community.

	
	Evaluation: Each candidate will be able to create a comprehensive program development plan

	
	to increase the access of diverse learners within general education classrooms. Such plan will

	
	be based upon an established model and will underscore methods of creating reasonable

	
	accommodations, increasing participation by diverse learners, methods of modifying

	
	instruction, curriculum and grading.

	
	Performance Assessment The candidate will be able to demonstrate a knowledge of effective

	
	instructional techniques, measurement, evaluation and assessment strategies for diverse

	
	learners.


Examples of NCATE Themes from Program Syllabi

	EDSP 623
	Conceptual framework This course prepares the future special education director to the concept of the teacher as architect of learning environments

	
	to promote optimal learning for diverse groups of learners. Candidates in this

	
	course recognize the role of the special education director as instructional

	
	leader in supporting the activities of teachers to promote inclusive schools

	
	through professional development, staff supervision, and communication

	
	with educators.

	
	Diversity This course prepares the future special education director to view all activities so as

	
	to have them contribute to the access, participation, inclusion and the preparation for

	
	participation in adult life of diverse learners.

	
	Intellectual Vitality The course assignment requires candidates to consult research studies and

	
	other pertinent material to insure critical thinking.

	
	Professional Community Partnerships with school, family, business, government, and higher

	
	education are explored as well as community relations and marketing strategies and processes.

	
	Evaluation Present student reports as assigned to you. Each of these reports is to be a

	
	minimum of 1 hour in length. You are expected to provide hand-outs, research studies and

	
	other pertinent materials for every member of the class.

	
	Performance Assessment This course utilizes a case study approach to the material in order to

	
	provide situations which are authentic or "real" world so that learning has the potential to be

	
	meaningful.

	EDSP 624
	(This course is being completely revised.)


   RELATIONSHIP OF COURSES TO NCATE THEMES

	NCATE THEMES


	EDIL

601
	EDIL

628
	EDSP

621
	EDSP

622
	EDSP

623
	EDSP

624

	Conceptual Framework
	X
	X
	X
	X
	X
	X

	Diversity
	X
	X
	X
	X
	X
	X

	Intellectual Vitality
	X
	X
	X
	X
	X
	X

	Technology
	X
	
	
	X
	X
	

	Professional Community
	X
	X
	X
	X
	X
	

	Evaluation
	X
	X
	
	X
	X
	

	Performance Assessment
	X
	X
	
	X
	X
	

	Relation of Courses to KERA Initiatives

	Learner Goals & Academic Expectations
	X
	X
	X
	X
	
	

	Program of Studies
	X
	X
	
	X
	
	

	Core Content for Assessment
	
	
	
	X
	
	


III. ASSESSMENT

A. Assessment of Candidates:

All graduate candidates are engaged in a continuing process of on-going assessment in every course they take as part of their program. Mastery of the Experienced Teachers Standards and the essential competencies outlined in the previous section are assessed throughout the program. All of the courses taught in the Department of Elementary, Reading, and Special Education and many of the course taught in other departments take as a given that the candidates are currently employed as teachers. Therefore, program faculty consistent use applied activities through which the candidates are called on to demonstrate mastery based on implementation of key concepts in their own classrooms. This enables the faculty to use techniques other than traditional classroom procedures to assess progress.

While all graduate candidates are continually assessed information about their qualification and progress is synthesized at two specific points during the student's career.

1.
Admission to the program. The first assessment occurs when they apply for formal admission to this graduate program. The requirements for admission are as follows.

a) 
Must hold a Master's degree from an accredited college or university. 

b)
Must hold a valid teaching certificate in an area in special education.

c)
Must have a GRE score of at least 750.

d)    Must receive favorable consideration from an admission review committee which shall be composed of faculty teaching the program and practicing special education administrators in the public schools.

e)
Must have successfully completed three years of full-time teaching experience in special education. A letter of validation must be received from the superintendent of the school district(s).

3.
Program completion. In order to be awarded this degree the candidates must complete the following.

a)    Satisfy general degree requirements.

   b)   Complete all program requirements as outlined on the signed program check sheet.

               c)
Maintain a 3.00 g.p.a. in all courses taken after the Bachelor's degree.

d)    The student must formally apply for program completion. 

B. Program Assessment:

The faculty has identified a number of critical program outcomes from the department Master's programs to serve as the basis for program evaluation.  Based on feedback gained through this process a number of program revision have been proposed and will be in implementation in the next academic year.

IV.  PROGRAM FACULTY

The following matrix provides information about the faculty who teach courses in this program.

	Name
	Highest

Degree
	Area of

Specialization
	Responsibilities

in the Program


	Relationship to the Institution



	
	
	
	
	Tenured 
	Full-time IHE

Part-time 

Program
	Full-time IHE

Full-time

 Program
	Part-time IHE

Part-time 

Program



	Grace, Daniel
	Ph.D.
	Special Education
	Professor
	X
	
	X
	

	Knoll, James
	Ph.D.
	Special Education
	Professor
	X
	
	X
	

	Moriarty, Adele
	Ed.D.
	Special Education
	Professor
	X
	
	X
	

	Lombardo, Edith
	Ed.D.
	Special Education
	Professor, Advisor
	
	
	X
	


V.  PROGRAM PLANNING CHECKSHEET

Morehead State University

Department of Elementary, Reading, and Special Education

PLANNING CHECKSHEET FOR DIRECTOR OF SPECIAL EDUCATION

leading to certification for Director of Special Education

Name:_________________________________ Advisor: ___________________________

Address: ________________________________________________________________

Social Security Number:____________________________________________________

Prerequisites:


Master's Degree_______________________________________________________


GRE score of at least 750______________________________________________


Undergraduate GPA of at least 2.75_______________________________________


Valid Special Education endorsement______________________________________


3 years teaching experience in Special Education_____________________________


Admission Committee approval___________________________________________


Admitted to the Graduate School at MSU___________________________________


3.0 GPA upon program completion

Course Requirement:


An assessment course chosen from one of the following:



EDSP 537 Educational Assessment of Exceptional Children or



Equivalent graduate course in assessment                                               (3) _______


A curriculum course chosen form one of the following:



EDEL  630 Curriculum Construction



EDEL  632 Elementary School Curriculum



EDSE  634 Secondary School Curriculum



EDMG 636 Middle School Curriculum                                                   (3) _______

EDIL  601 Introduction to School Leadership Administration                                        (3) _______

EDIL  628 School Law and Ethics




               
      (3) _______

EDSP 621 Operation of Special Education Programs



      (3) _______

EDSP 622 Instructional Leadership in Special Education



      (3) _______

EDSP 623 Special Education Program Coordination 



      (3) _______

EDSP 624 Practicum for Director of Special Education



      (6) _______


Student's signature










date

Advisor's signature










date

Department Chair's signature








date

Revised 11/ 2002

Director of Special Education
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