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INTRODUCTION

Morehead State University’s graduate programs in education are based on the premise that mastery of the discipline of teaching is an on-going, life-long process.  The university’s role in the process is to provide graduate education programs designed to 1) deepen experienced teachers’ knowledge in their area of specialization; 2) increase their understanding of the developmental and learning needs of their students; and 3) enable them to become conversant with the research literature in their area.  The sum of this enterprise is to enhance their career long efforts to become more effective self-reflective practitioners.  The Master of Arts in Education with a Reading/Writing Specialist Endorsement exemplifies this premise.

Current research in the area of reading and writing reinforces and confirms the complimentary nature of the reading and writing processes.  “Reading and writing are meaning constructing activities, but they are dependent on words”  (Allington & Cunningham, 1996, p.49).  Given this understanding, the Master of Arts in Education with a Reading/Writing Endorsement strongly emphasizes the close relationship of these key components of the language arts.  

Further, effective current practices in both reading and writing which reflect a constructivist approach to learning are presented for investigation.  For instance, the reading-writing workshop encourages learners to identify materials, genres, and topics with which to interact in a supported environment (Atwell,1998; Routman, 1999).  Literature circles provide opportunities for discussion of self-selected reading materials, thus allowing for a richer understanding and deeper comprehension of the text (Daniels, 2002).  Cunningham’s making words strategies (1999) allow for learners to manipulate letter cards to create words using word patterns and word families.  This practice acknowledges the variety of learners in a typical classroom and makes it possible for several senses to be used in constructing words.  

Given the uniqueness of each learner and the varied backgrounds brought to both reading and writing, use of multiple texts (trade books, newspapers, magazines, etc.), text formats (books, web-based information, etc.), and response forms (journaling, drawing/art, drama, etc.) are encouraged to assist learners in their quests for gaining understanding.  Middle and secondary teachers receive additional strategy instruction in ways to integrate the process and the product to produce mature, independent readers and writers (Vacca & Vacca, 2002).  

Candidates in this program are provided with opportunities for exploring the research basis for this belief as well as developing a thorough understanding of its application in authentic classroom situations.  Such an understanding includes meaningful ways to integrate reading and writing in the classroom using appropriate materials for the wide range of learners found there, the uniqueness of content area reading and writing, and means for assessing and planning for future instruction.

I. CONCEPTUAL FRAMEWORK

The Master of Arts in Education with a Reading/Writing Specialist Endorsement is integrated into the conceptual schema provided by the College of Education’s framework of Educators as Architects: Designing environments where students construct knowledge and develop skills.  Within this conceptual model the graduate programs in the Department of Elementary, Reading, and Special Education build on the foundation of teacher preparation to nurture the development of mature and effective experienced teachers.  Central to this developmental process is demonstrated growth in mastery of the areas of knowledge and skills outlined in the Experienced Teacher Standards (Kentucky Department of Education, 1994).  These standards provide a valuable framework for the ongoing professional development of teachers by underscoring that the best teachers:

1. Provide professional leadership within the school, community, and education profession to improve student learning and well being;

2. Demonstrate content knowledge within their own discipline(s) and in application(s) to other disciplines;

3. Design/plan instruction that develops student abilities related to the core academic expectations;

4. Create/maintain learning climates that support the development of student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge;

5. Introduce/implement/manage instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge;

6. Assess learning and communicate learning results to students and others with respect  to student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge;

7. Reflect on and evaluate teaching and learning;

8. Collaborate with colleagues, parents, and others to design, implement, and support learning programs that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge; and

9. Evaluate their own overall performance in relation to Kentucky’s learner goals and implement a professional development plan.

10. Uses technology to support instruction; access and manipulate data; enhance professional growth and productivity; communicate and collaborate with colleagues, parents, and the community; and conduct research.

To perform these complex and interrelated functions, a range of knowledge and experiences are required.  The program is structured around three areas designed to develop the experienced candidate’s base of knowledge:

1. Professional Education:  Studies dealing with research, curriculum development, and foundations;

2. Discipline - Specialized Area of Literacy:  Studies designed to contribute to substantial growth and development of knowledge and skills in the field of literacy and which provide meaningful on-site experiences to develop and document their ability to infuse theory with practice; and

3. Supportive Courses: Studies which support learning theory and integrate that knowledge with current theory related to the development and growth of literacy.   

II. PROGRAM EXPERIENCES

Graduates of this program must demonstrate substantial growth in the skill and knowledge base of the Experienced Teacher Standards for Preparation (Kentucky Department of Education, 1994) and Standards for Reading Professionals:  Revised (International Reading Association, 1998).  For the experienced teacher, growth in the profession is a holistic undertaking that cannot be narrowly confined to a single aspect of professional development.  Hence, it cannot realistically be said that a single graduate course will lead to mastery of a Standard; nor should an effective graduate course narrowly focus on only one of the Standards.  In truth, any effective graduate course in education should continually nurture critical reflection and growth across the full spectrum of behaviors associated with quality teaching.  The program at Morehead State University aims for this comprehensive approach to professional growth for its graduate candidates. This comprehensive approach includes not only knowledge regarding current and important research in these areas but the necessary ability to appropriately and effectively apply this knowledge in K-12 classroom situations.  This application step is critical for the authentic learning of both the graduate student as well as those K-12 learners whom they serve and is accomplished through field experiences in public school classrooms. The subsequent reflection on these teaching/learning experiences brings the learning situation full circle as emerging questions and concerns can be addressed through further inquiry into research and practice.  Thus individual focus and professional growth are required for all candidates in this program.

Field Experiences


Field experiences are an integral part of this program; candidates are required to implement, in their classrooms, the practices they are learning in the courses they take. Candidates who are not currently practicing classroom teachers are required to find classrooms in which they can implement practices.  Because the university’s service region spans twenty-two counties in Eastern Kentucky and some classrooms are more that two hours from campus, lesson plans, in-depth self-reflections, student work samples, logs, and video tapes are used as means of supervising these experiences.


The culminating course in the program, EDEL 624 Practicum in Reading, provides the opportunity for candidates to integrate and apply knowledge and practice from their previous course work as they teach students who have deficiencies in reading and writing.  The Practicum requires that a minimum of 34 hours be spent in working with such students; a university professor supervises the course.


The following matrix outlines the field experiences in the program.

FIELD EXPERIENCES

	Course:  Experience/Amount of Time
	Supervision

	EDEL 627 Reading in the Elementary School

· Scaffolding of instruction is presented by classroom teachers in three different ways via CD:

· Directed Reading Lesson for prereading activities and during reading activities : 15 minutes

· Four Block Method activating prior knowledge, vocabulary development, modeling with big book: 45 minutes

· DR-TA with beginning readers: 30 minutes

· Candidates then write lesson plans to scaffold reading instruction and implement the plans with their students. They use strategies throughout the semester:  5 hours

or
EDEL 677 Reading in the Content Area

· Content area strategies are modeled throughout the course: 7 hours

· Candidates write five lesson plans to implement interactive strategies with content area text:  metacognition, vocabulary development, prior knowledge, study guide, cognitive map/matrix.  Plans are implemented with their students: 5 hours
	Reflections on the CD lessons.

Lesson plans, videotape of the lesson they taught, reflections of lessons, logs kept throughout the semester of strategies implemented in their classrooms.

Observation by instructor

Lesson plans, reflections, student work samples

	Course:  Experience/Amount of Time
	Supervision

	EDEL 662 Remedial Reading

· Assessment:  Candidates administer and analyze the results of visual and auditory screening tests, standardized tests, diagnostic tests, analytical tests, informal tests: 30 hours

· Parental Interview

· Interview of student


	Fully analyzed and interpreted test results in formal write-ups

Description of interview

Description of interview

	EDEL 624 Practicum in Reading

Candidates assess and instruct students who have reading difficulties for:  34 hours
	Instructor, lesson plans, case study


It must be noted that each course in a graduate program has a point of emphasis, which enables the student to focus a bit more discretely on growth in the skills associated with specific standards.  The following matrix in outlines those courses or program components that place a particular emphasis on specific Experienced Teacher Standards.  The flexibility associated with certain aspects of graduate education means it is not always feasible to associate growth on a standard with a particular course.  In these cases there is a range of opportunities for professional growth that will be available through a group of elective courses.  These elective options are shown on the Experience Teachers Standards matrix and the course options outlined in the program planning check sheet included at the end of this review.

	 RELATIONSHIP OF  COURSES TO KENTUCKY EXPERIENCED TEACHER STANDARDS IN

MASTER OF ARTS  IN EDUCATION WITH A READING/WRITING SPECIALIST ENDORSEMENT 

	Courses
	ETS I
Demon-strates profession-al leadership
	ETS II
Demon-strates knowledge of content
	ETS III
Designs/

plans instruction
	ETS IV
Creates/
maintains

learning climate
	ETS V
Implements/ manages

instruction
	ETS VI
Assesses & communicates learning results
	ETS VII
Reflects/
evaluates teaching & learning
	ETS VIII
Collabo-rates with colleagues/ parents/

others
	ETS IX
Engages in profession-al develop-ment
	ETS X

Demon-strates

implement-tation

of technology

	EDF 600
	
	X
	X
	X
	X
	X
	X
	X
	X
	X

	EDEL 680 or EDSE 683
	X
	
	X
	X
	X
	
	X
	
	X
	X

	EDEL 632 or
EDMG 636 or
EDSE 634
	X
	X
	X
	X
	X
	X
	X
	X
	*
	X

	EDEL 624
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	EDEL 662
	X
	X
	X
	X
	X
	X
	X
	X
	
	X

	EDEL 627 
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	EDEL 623 
	X
	X
	X
	X
	X
	X
	X
	X
	
	X

	EDUC 629 
	X
	X
	
	
	
	
	X
	X
	X
	X

	EDEL 677
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	EDF 610 or
EDF 611
	
	X
	
	X
	X
	
	X
	X
	
	X

	EDEL 626
	
	X
	*
	*
	*
	*
	X
	X
	X
	X

	EDEL 625
	X
	X
	
	X
	
	
	X
	
	
	X

	Electives
	X
	
	
	
	
	
	X
	X
	X
	X


*Although not course requirements, the concepts are addressed in these courses.

The knowledge base identified by the International Reading Association (IRA, 1998) as criteria for a reading/writing specialist complements the generic skills outlined in the Experienced Teacher Standards.  The following cover sheet and matrix show how IRA discipline-specific guidelines/competencies are incorporated into the required courses in this program.
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International Reading Association

Please include one copy of this cover sheet with each program report.
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 K-12 Education
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       X
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 Support Services


 Other (specify): 




Checklist of materials to be enclosed with this program review document:
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____ (1)   Explanation of the knowledge base, philosophy for preparation, and goals and                                                                                                                                                                                                                                                                                                                                                                  objectives of the program(s).

____ (2)   Candidate course of studies with all required courses clearly marked.

____ (3)   Descriptions of field experiences and internships.  Include the amount of time and the type of supervision.

____ (4)   Explanation of how the program may deviate from the program standards.

____ (5)   Description of where the program is located within the professional education unit and its interrelationships with other programs in the unit and the university/college.

____ (6)   List of faculty with primary assignments in the advanced reading programs.  Provide rank, responsibilities, and tenure status.  Indicate area of preparation.  (Do not send vitae.)
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____ (8)   Criteria used at admission to post-baccalaureate programs to determine if the candidate has adequate academic background in the subject to be taught should be submitted.

_   X
 Matrix for each advanced reading education program, including an indication of the                                                                                                                                                                                competency levels addressed by each course cited.

_    X
 Reading and reading-related course descriptions and syllabi.  For example, if a course is                                            used to meet a competency, please include a syllabus for that course.
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PROGRAM INFORMATION SHEET

Advanced Programs for Reading Professionals

Specific Programs and Credit Hour Allocations

Listed below are the three program levels of training approved by NCATE.  Check the left-hand column if your institution offers that specific program.  List the credit hours required in reading and reading-related courses in the right-hand column.

Programs







Credit Hours

       X
 Advanced:  Reading Specialist (Role 6)



           33


 Advanced:  Reading Coordinator (Role 7)







 Advanced:  Teacher Educator (Doctorate) (Role 8)





Overview and Scope of the Program

In narrative form, describe the reading program at your institution and how that program fulfills the program standards for reading professionals.  Include a list of faculty members with responsibilities in the program(s), the general objectives of the program(s), and other items listed on the cover sheet.

This is explained in the narrative of the Program Review.

Course Descriptions

List all reading and reading-related courses included on the matrix that in some way meet the competencies on the matrix.  Include course number, course title, course description and credit-hour allocation.  It may be that the catalog description of the course will fulfill this requirement.  If a syllabus would help the reader understand a course, please include it.

Courses are listed in the matrix; each syllabus contains course number, title, credit-hour allocation, and course description.

MATRIX OF COMPETENCIES OF CANDIDATES

The matrix that follows lists the competencies for the categories of specialized reading professionals.  Prepare a separate matrix and program documents for each role being reviewed.  In the space to the right of each competency, indicate the performance data, experiences, and courses that meet each competency.  Course names and course numbers should be listed here.  List also performance data such as descriptions of video- and audio-tapes used for practice lessons; supervisory evaluations of practicum experiences; candidate portfolios; candidate journals, parent evaluations, composite standardized test results, etc.

Show the competency levels in the next column according to descriptors listed below.  The International Reading Association’s publication, Standards for Reading Professionals (revised, 1998), contains IRA’s suggested levels of proficiency for specialized reading professionals.

Levels of Proficiency

A – Awareness


Has awareness of the different aspects of literacy development and related teaching procedures.

B – Basic Understanding


Has knowledge about specific instructional tasks and has fundamental proficiency in the performance of those tasks for the aspect of literacy development.

C – Comprehensive Understanding


Is able to apply proficiently broad, in-depth knowledge of the different aspects of literacy development in instructional settings.

O – Not Applicable

(Program Standards and Matrix

Specialized Reading Professional

International Reading Association

Teachers choose certain courses in this program based on their initial teaching certification.  For example, a teacher certified to teach in grades P-5 would take EDEL 627 Reading in the Elementary School and EDEL 632 Elementary School Curriculum, while a teacher certified to teach in grades 5-9 would take EDEL 677 Reading in the Content Area and EDMG 636 Middle School Curriculum.  In this matrix, course options based on initial certification are presented as a group using indentation to denote the choices.

	   X    Role 6            Role 7            Role 8

Program Standards


	Evidence:  performance data, 

experiences, courses


	Institution’s competency level (A,B,or C)

	KNOWLEDGE AND BELIEFS ABOUT READING
	
	

	1.0 Theoretical Base

The reading professional will:
	
	

	  1.1 demonstrate recognition that reading should be taught as a process;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 662 Remedial Reading

EDEL 624 Practicum in Reading

EDEL 623 Advanced Language Arts

Implementation of reading lessons in their classrooms and with children in the summer reading clinic; documented by plans, student improvement in reading, reflections.
	C

	  1.2 demonstrate an understanding and respect for cultural, linguistic, and ethnic diversity in the teaching process;
	EDEL 623 Advanced Language Arts

Knowledge of linguistic and diversity factors of dialect and culture.
EDEL 625 Found. of Language Development

Case study of young child documenting the child’ language from the viewpoint of cultural and linguistic backgrounds of parents.

EDEL 680 History and Philosophy of Ed./

   EDSE 683 The American Secondary School

Intensive discussions on cultural and ethnic diversity related to classroom interaction between student and teacher and among students.

EDEL 624 Practicum in Reading

Application of this understanding while working with children in the clinic
	B

	  1.3 demonstrate an understanding of the importance of literacy for personal and social growth;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 624 Practicum in Reading

EDEL 623 Advanced Language Arts

Teachers share and model reading with their students; documented by teacher logs
	C

	  1.4 illustrate that literacy can be a means for transmitting moral and cultural values;
	EDEL 623 Advanced Language Arts

EDEL 680 History & and Philosophy of Ed/

   EDSE 683 The American Secondary School

Teachers share a variety of types of literature with their students; documented by logs
	B

	  1.5 demonstrate an understanding of reading as the process of constructing meaning through the interaction of the reader’s existing knowledge, the information suggested by the written language, and the context of the reading situation;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 624 Practicum in Reading

Teachers are required to develop and implement lessons using the Before, During, After model and interactive strategies; documented by lesson plans and reflections.
	C

	  1.6 demonstrate an understanding of the major theories of language development, cognition, and learning; and
	EDEL 623 Advanced Language Arts

EDEL 625 Found. of Language Development

Analysis of a child’s language usage and literacy opportunities available in the home; documented by Case Study
	B

	  1.7 demonstrate an understanding of the impact of physical, perceptual, emotional, social, cultural, environmental, and intellectual factors on learning, language development, and reading acquisition.
	EDEL 625 Found. of Language Development

EDF 610 Human Growth and Development

   EDF 611 Adolescent Development

EDEL 626 Investigations in Reading

Documented by in-depth investigation of research and abstract, Case Study, and analysis of student learning via work samples
	C

	2.0 Knowledge Base

The reading professional will:
	
	

	  2.1 demonstrate an understanding that written language is a symbolic system;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

Knowledge of the symbol-sound relationship, prosodic features, text features.
	C

	  2.2 demonstrate an understanding of the interrelation of language and literacy acquisition;
	EDEL 625 Found. of Language Development

EDEL 626 Investigations in Reading

Extensive study of emerging literacy and the effect that language development and home environment have on learners
	C

	  2.3 demonstrate an understanding of principles of new language acquisition;
	EDEL 625 Found. of Language Development

Study of factors which affect ESL and LEP students
	A

	  2.4 demonstrate an understanding of phonemic, morphemic, semantic, syntactic, and pragmatic systems of language and their relation to the reading and writing process;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 624 Practicum in Reading

EDEL 623 Advanced Language Arts

EDEL 662 Remedial Reading

Analysis of readers’ use of linguistic cues as an aid to gaining meaning from text; documented by lessons on vocabulary development, Running Records, miscue analysis, application of these concepts in teaching children in the clinic
	C

	  2.5 demonstrate an understanding of the interrelation of reading and writing, and listening and speaking;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 624 Practicum in Reading

EDEL 623 Advanced Language Arts

Instructs from the total language arts perspective; documented by lesson plans, logs
	C

	  2.6 show that students need opportunities to integrate their use of literacy through reading, writing, listening, speaking, viewing, and representing visually;
	EDEL 623 Advanced Language Arts

Instructs from the total language arts perspective; promotes integration of all language arts across the curriculum; documented by logs and projects.
	C

	  2.7 demonstrate an understanding of emergent literacy and the experiences that support it;
	EDEL 627 Reading in the Elementary School/

EDEL 662 Remedial Reading

EDEL 626 Investigations in Reading

In-depth study of emerging literacy; application of these principles; documented by lesson plans, logs, reflections
	C

	  2.8 demonstrate an understanding of the role of metacognition in reading and writing, and listening and speaking;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

Engage their students in reflection on the effects of using certain strategies: how do strategies affect reading, comprehension, and retention, as well as their ability to become independent readers. Documented by students’ comments and reflections on themselves as readers
	B

	  2.9 demonstrate an understanding of how contextual factors in the school can influence student learning and reading (e.g., grouping procedures, school programs, and assessment);
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

EDEL 632 Elementary School Curriculum/

   EDMG 636 Middle School Curriculum 

   EDSE 634 Secondary School Curriculum

General school factors which affect learning are addressed in curriculum course; documented by designing appropriate curricula.  Influence on reading: demonstrated lesson plans and reflections
	B

	  2.10 show how past and present literacy leaders contributed to the knowledge base;
	EDEL 626 Investigations in Reading

Study of the evolution of reading instruction to the present day, including theorists and models
	B

	  2.11 show an understanding of relevant reading research from general education and how it has influenced literacy education;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

EDEL 626 Investigations in Reading

EDF 610 Human Growth and Development

   EDF 611 Adolescent Development

Developmental process of learning and effects of culture, parental influence, motivation & interest have learning to read & write & the continuation of developing literacy skills throughout school 
	B

	  2.12 teach classic and contemporary children’s and young adults’ literature, and easy-reading fiction and nonfiction for adults, at appropriate levels;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

Literature-based reading instruction across the curriculum is emphasized.
	B

	  2.13 illustrate the importance of giving learners opportunities in all aspects of literacy (e.g., as readers, writers, thinkers, reactors, or responders); and
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

EDEL 624 Practicum in Reading

Full implementation of all language arts is included in lesson plans and implementation. Documented by lesson plans, reflections, logs
	C

	  2.14 show that goals, instruction, and assessment should be aligned.
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 662 Remedial Reading

EDEL 623 Advanced Language Arts

Use of KERA documents is expected (Program of Studies, Core Content) as well as the Consolidated Plan for the teacher’s school. 
	B

	3.0 Individual Differences

The reading professional will:
	
	

	  3.1 illustrate how differences among learners influence their literacy development;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 662 Remedial Reading

EDEL 623 Advanced Language Arts

EDEL 625 Found. of Language Development

EDF 610 Human Growth and Development

   EDF 611 Adolescent Development

The effects poverty, parental education, gender and culture have on child development and the development of emerging literacy.  Learning styles, types of intelligences and the effect these have on literacy development. Documented by identification of students’ development using continuums (spelling, writing, reading).
	B

	  3.2 demonstrate an understanding and respect for cultural, linguistic, and ethnic diversity in the teaching process;
	EDEL 623 Advanced Language Arts

Knowledge of linguistic and diversity factors of dialect and culture.
EDEL 625 Found. of Language Development

Case study of young child documenting the child’ language from the viewpoint of cultural and linguistic backgrounds of parents.

EDEL 680 History and Philosophy of Ed./

   EDSE 683 The American Secondary School

Intensive discussions on cultural and ethnic diversity related to classroom interaction between student and teacher and among students.

EDEL 624 Practicum in Reading

Application of this understanding while working with children in the clinic
	B

	  3.3 show that spelling is developmental and is based on student knowledge of the phonological system and of the letter names, their judgments of (phonetic similarities and differences, and their ability to abstract phonetic information from letter names;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 662 Remedial Reading

EDEL 623 Advanced Language Arts

Patterns of invented spelling, how handled with beginning writers; spelling instruction is integrated with de-coding and phonics instruction; documented in lesson plans


	C

	  3.4 illustrate the importance of creating programs to address the strengths and needs of individual learners; and
	EDEL 662 Remedial Reading

Informal and formal assessments, including observations,  identify strengths and weakness of readers; data is used to inform.  Documented by Case Study


	C

	  3.5 show knowledge of federal, state, and local programs designed to help students with reading and writing problems.
	EDEL 662 Remedial Reading

Remedial or supportive programs are discussed.


	A

	4.0 Reading Difficulties

The reading professional will:
	
	

	  4.1 demonstrate an understanding of the nature and multiple causes of reading and writing difficulties;
	EDEL 662 Remedial Reading

EDEL 624 Practicum in Reading

Multiple assessments are done on children; results are analyzed and guide instruction. Documented by test booklets and Case Study


	C

	  4.2 demonstrate knowledge of principles for diagnosing reading difficulties;
	EDEL 662 Remedial Reading

EDEL 624 Practicum in Reading

Multiple assessments are done on children using both formal and informal tests; results are analyzed and guide instruction. Documented by test booklets and Case Study
	C

	  4.3 illustrate an understanding of individualized and group instructional interventions targeted toward those students in greatest need or at low proficiency levels; and 
	EDEL 662 Remedial Reading

EDEL 624 Practicum in Reading

Using results of assessments, instruction is planned to meet the needs of students; teachers enrolled in 624 participate in both solo and team teaching to meet students’ needs. 


	C

	  4.4 show an understanding of the instructional implications of research in special education, psychology, and other fields that deal with the treatment of students with reading and learning difficulties.
	EDEL 662 Remedial Reading

EDEL 624 Practicum in Reading

EDF 610 Human Growth and Development

   EDF 611 Adolescent Development

Demonstrated by instruction in the Practicum and the resulting Case Study.
	B

	INSTRUCTION AND ASSESSMENT
	
	

	5.0 Creating a Literate Environment

The reading professional will be able to:
	
	

	  5.1 create a literate environment that fosters interest and growth in all aspects of literacy;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

EDEL 624 Practicum in Reading

Teachers infuse all instruction with multiple exposures to all aspects of literacy.  Students are “marinated” in literature and other forms of literacy. Documented by lesson plans and implementation in the Practicum
	C

	  5.2 use texts and trade books to stimulate interest, promote reading growth, foster appreciation for the written word, and increase the motivation of learners to read widely and independently for information, pleasure, and personal growth;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

EDEL 624 Practicum in Reading

Use of the Before, During, After model of instruction and interactive strategies with multiple sources of print.  Documented through lesson plans, reflections, logs, implementation
	C

	  5.3 model and discuss reading and writing as valuable, lifelong activities;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 624 Practicum in Reading

EDEL 623 Advanced Language Arts

Documented by lesson plans, reflections, logs, and implementation in the Practicum.
	C

	  5.4 provide opportunities for learners to select from a variety of written materials, to read extended texts, and to read for many authentic purposes;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 624 Practicum in Reading

Teachers infuse all instruction with multiple exposures to many genres of literature; this concept is used across the curriculum.  Students are “marinated” in literature and other forms of literacy. Documented by lesson plans and implementation in the Practicum


	C

	  5.5 provide opportunities for creative and personal responses to literature, including storytelling;
	EDEL 623 Advanced Language Arts

EDEL 624 Practicum in Reading

Multiple ways of responding to literature are emphasized and implemented.  Documented by lesson plans, reflections, logs, Practicum


	C

	  5.6 (promote the integration of language arts in all content areas;(
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

Use of interactive strategies and writing across the curriculum are endemic aspects of KERA and are promoted in this degree program. Documented by lesson plans, reflections, logs, implementation in the Practicum 
	C

	  5.7 use instructional and information technologies to support literacy learning; and 
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

Each course requires use of instructional and information technologies. Documented by lesson plans, logs, implementation in Practicum
	C

	  5.8 implement effective strategies to include parents as partners in the literacy development of their children.
	EDEL 624 Practicum in Reading

EDEL 626 Investigations in Reading

Encouraged in all reading courses in the program
	B

	6.0 Word Identification, Vocabulary, and Spelling

The reading professional will be able to:
	
	

	  6.1 teach students to monitor their own word identification through the use of syntax, semantic, and graphophonemic relations;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

Metacognition is stressed as a tool to aid readers in becoming reflective thinkers and independent learners.  Documented by lesson plans, reflections, logs
	C

	  6.2 use phonics to teach students to use their knowledge of letter/sound correspondence to identify sounds in the construction of meaning;
	EDEL 627 Reading in the Elementary School/

EDEL 623 Advanced Language Arts

Following strong undergraduate instruction, phonics continues to be taught as one of multiple means of decoding and making sense of text. Documented by lesson plans, reflections, logs.
	C

	  6.3 teach students to use context to identify and define unfamiliar words;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

Use of context as a means of decoding and making sense of text is emphasized. Documented by lesson plans, reflections, logs
	C

	  6.4 guide students to refine their spelling knowledge through reading and writing;
	EDEL 623 Advanced Language Arts

Use of word walls, personal dictionaries to develop spelling skills. As expressive skills develop and increase, teachers begin to hold students accountable for correct spelling.  Application to real world examples in both reading and writing are explored.
	B

	  6.5 teach students to recognize and use various spelling patterns in the English language as an aid to word identification; and 
	EDEL 627 Reading in the Elementary School/

EDEL 623 Advanced Language Arts

Effective use of phonological awareness, vocabulary strategies, rimes and onsets; semantic, syntactic, and graphophonic clues. Documented by lesson plans, student work samples.


	C

	  6.6 employ effective techniques and strategies for the ongoing development of independent vocabulary acquisition.
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

Focus on seeking new words and their meanings in a motivational way using interactive strategies.  Documented by lesson plans, logs
	C

	7.0 Comprehension

The reading professional will be able to:
	
	

	  7.1 provide direct instruction and model when and how to use multiple comprehension strategies, including retelling;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

Direct instruction is taught as one of many models of instruction and as an important tool to be used at appropriate times for both individuals, small groups, and whole class instruction. Modeling is an endemic part of that model, whether for comprehension or other reading skills.  Documented by lesson plans, reflections, logs
	C

	  7.2 model questioning strategies;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

Levels of comprehension/thinking/questioning, QARs, reciprocal questioning, and other strategies which model questioning in Before, During, After, as well as asking questions  (teacher and student) to activate prior knowledge.  Documented by lesson plans, reflections  
	C

	  7.3 teach students to connect prior knowledge with new information;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

Interactive strategies used in lessons; documented by lesson plans, reflections, student work samples


	C

	  7.4 teach students strategies for monitoring their own comprehension;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area
Teachers involve their students in metacognitive reflection on the effectiveness of various strategies. Documented by statements of children
	C

	  7.5 ensure that students can use various aspects of text to gain comprehension, including conventions of written English, text structure and genres, (figurative language, and intertextual links; and
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

Use of internal text structure/features, expository text structure and story grammar. Documented by lesson plans, student work samples
	C

	  7.6 ensure that students gain understanding of the meaning and importance of the conventions of standard written English (e.g., punctuation or usage).
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

Peer review/writing response group to aid in revising and editing portfolio pieces. Documented by teacher logs, student work samples  
	C

	8.0 Study Strategies

The reading professional will be able to:
	
	

	  8.1 provide opportunities to locate and use a variety of print, nonprint, and electronic reference sources;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 624 Practicum in Reading

EDEL 623 Advanced Language Arts

EDEL 626 Investigations in Reading

Use of search engines, library search tools required in courses.  Documented by successful completion of assignments
	C

	  8.2 teach students to vary reading rate according to the purpose(s) and difficulty of the material;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

Covered in reading assignments and class lecture/discussion


	B

	  8.3 teach students effective time management strategies;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

Discussed in reading assignments and general discussion of study skills
	B

	  8.4 teach students strategies to organize and remember information; and
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

Discussed in reading assignments and general discussion of study skills; metacognitive aspects of interactive reading strategies
	B

	  8.5 teach test-taking strategies.
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

Mentioned in readings and discussions


	A

	9.0 Writing

The reading professional will be able to:
	
	

	  9.1 teach students planning strategies most appropriate for particular kinds of writing;
	EDEL 623 Advanced Language Arts

Discussion of the five-step writing process used in Kentucky with an emphasis on the need to prepare students for writing 
	B

	  9.2 teach students to draft, revise, and edit their writing; and
	EDEL 624 Practicum in Reading

EDEL 623 Advanced Language Arts

Major focus on the writing process and effective ways to implement in classrooms; peer review.  Documented by student work samples and lesson plans
	C

	  9.3 teach students the conventions of standard written English needed to edit their compositions.
	EDEL 623 Advanced Language Arts

Peer review/writing response group to aid in revising and editing portfolio pieces. Documented by teacher logs, student work samples
	B

	10.0 Assessment

The reading professional will be able to:
	
	

	  10.1 develop and conduct assessments that involve multiple indicators of learner progress; and 
	EDEL 662 Remedial Reading

EDEL 624 Practicum in Reading

Formal, informal, and authentic assessments, including teacher-designed assessments, to measure all aspects of the reading process.  Documented by lessons, assessment logs, Case Study


	C

	  10.2 administer and use information from norm-referenced tests, criterion-referenced tests, formal and informal inventories, constructed response measures, portfolio-based assessments, student self-evaluations, work/performance samples, observations, anecdotal records, journals, and other indicators of student progress to inform instruction and learning.
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 662 Remedial Reading

EDEL 624 Practicum in Reading

EDEL 623 Advanced Language Arts

Examination of all available data is used to inform instruction for all students.  Documented by analysis of student work, teacher reflections, test booklets, case study.


	C

	(ORGANIZING AND ENHANCING A READING PROGRAM
	
	

	11.0 Communicating Information about Reading

The reading professional will be able to:
	
	

	  11.1 communicate with students about their strengths, areas for improvement, and ways to achieve improvement;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 662 Remedial Reading

Documented by written feedback on students’ work samples


	B

	  11.2 communicate with allied professionals and paraprofessionals in assessing student achievement and planning instruction;
	EDEL 662 Remedial Reading

EDEL 624 Practicum in Reading

Discussion will include all involved in the instruction of students about all aspects of learning.  Documented by parental interview scripts, case study, letters sent to parents and schools


	B

	  11.3 involve parents in cooperative efforts and programs to support students’ reading and writing development;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 624 Practicum in Reading

EDEL 623 Advanced Language Arts

Discussion of effective parent/school/-home practices related to literacy; conferences with parents; suggestions for further support in the parental letter of the Case Study
	B

	  11.4 communicate information about literacy and data to administrators, staff members, school board members, policymakers, the media, parents, and the community; and
	EDEL 662 Remedial Reading

Letter to the reading professional and the administration of the child’s school; part of the Case Study
	B

	  11.5 interpret research findings related to the improvement of instruction and communicate these to colleagues and the wider community.
	EDEL 662 Remedial Reading

EDF 600 Research Methods

EDEL 626 Investigations in Reading

Discussions among peers within classes


	B

	12.0 Curriculum Development

The reading professional will be able to:
	
	

	  12.1 initiate and participate in ongoing curriculum development and evaluation;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

EDEL 632 Elementary School Curriculum/

   EDMG 636 Middle School Curriculum 

   EDSE 634 Secondary School Curriculum

Curriculum development is discussed and curricular models are analyzed.
	B

	  12.2 adapt instruction to meet the needs of different learners to accomplish different purposes;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

EDEL 662 Remedial Reading

Analysis of all available data to inform instruction.  Documented by lesson plans
	C

	  12.3 supervise, coordinate, and support all services associated with literacy programs (e.g., needs assessment, program development, budgeting and evaluation, and grant and proposal writing);
	
	O

	  12.4 select and evaluate instructional materials for literacy, including those that are technology-based;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

Text books, trade books, other forms of print, interactive websites, software for skill development and emergency literacy activities are reviewed and discussed in courses.
	B

	  12.5 use multiple indicators to determine effectiveness of the literacy curriculum;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 662 Remedial Reading

EDEL 623 Advanced Language Arts

EDF 600 Research Methods

Student progress, motivation, ability are used to determine effectiveness of the curriculum.


	B

	  12.6 plan and implement programs designed to help students improve their reading and writing including those supported by federal, state, and local funding; and
	EDEL 662 Remedial Reading

Program development is implicitly discussed.


	A

	  12.7 help develop individual educational plans for students with severe learning problems related to literacy.
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 662 Remedial Reading

While IEPs are not specifically addressed, collaboration between classroom teachers and special education teachers is discussed.  Adaptations and modification of effective models/strategies are presented. 


	A

	13.0 Professional Development

The reading professional will be able to:
	
	

	  13.1 participate in professional development programs;
	EDEL 623 Advanced Language Arts

EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

Ideas/concepts learned in classes may be presented as professional development activities.


	B

	  13.2 (initiate, implement, and evaluate professional development programs;
	
	O

	  13.3 provide professional development experiences that help emphasize the dynamic interaction among prior knowledge, experience, and the school context as well as among other aspects of reading development;
	
	O

	  13.4 provide professional development experiences that are sensitive to school constraints (e.g., class size or limited resources);
	
	O

	  13.5 use multiple indicators to judge professional growth; and
	
	O

	  13.6 model ethical professional behavior.
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 662 Remedial Reading

EDEL 623 Advanced Language Arts

EDEL 632 Elementary School Curriculum/

   EDMG 636 Middle School Curriculum 

   EDSE 634 Secondary School Curriculum
Professionalism is of utmost importance and is modeled by the professors. 
	C

	14.0 Research

The reading professional will be able to:
	
	

	  14.1 apply research for improved literacy;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 662 Remedial Reading

EDEL 624 Practicum in Reading

EDEL 623 Advanced Language Arts

Research examined and research-based best practices are implemented in assignments.  Documented by lesson plans, logs, reflections, student work samples.
	B

	  14.2 conduct research with a range of methodologies (e.g., ethnographic, descriptive, experimental, or historical); and 
	
	O

	  14.3 promote and facilitate teacher- and classroom-based research.
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 623 Advanced Language Arts

Some assignments require students to participate in classroom-based researched.
	A

	15.0 Supervision of Paraprofessionals

The reading professional will be able to:
	
	

	  15.1 plan lessons for paraprofessionals;
	
	O

	  15.2 observe and evaluate paraprofessionals interacting with children and provide feedback to them on their performance;
	
	O

	  15.3 provide professional development and training for paraprofessionals; and
	
	O

	  15.4 provide emotional and academic support for paraprofessionals.
	
	O

	16.0 Professionalism

The reading professional will be able to:
	
	

	  16.1 pursue knowledge of literacy by reading professional journals and publications; and participating in conferences and other professional activities;
	EDEL 623 Advanced Language Arts

EDEL 625 Found. of Language Development

EDEL 626 Investigations in Reading

Students are required to read current literature in The Reading Teacher, The Journal of Adolescent and Adult Literacy, The Reading Research Quarterly and other professional journals.  They are urged to attend and present at conferences.  Faculty engage students in joint presentations at state and regional conferences.


	C

	  16.2 reflect on one’s practice to improve instruction and other services to students;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 624 Practicum in Reading

Reflection is imperative to improving instruction and meeting the needs of all learners.  Documented by logs and reflections
	C

	  16.3 interact with and participate in decision-making with teachers, teacher educators, theoreticians, and researchers;
	EDEL 624 Practicum in Reading

EDEL 626 Investigations in Reading

Promoted through group work within all courses
	B

	  16.4 (support and participate in efforts to improve the reading profession by being an advocate for licensing and certification;
	
	O

	  16.5 participate in local, state, national, and international professional organizations whose mission is the improvement of literacy;
	EDEL 626 Investigations in Reading

International Reading Association, its goals and objectives, and journals are used; students are urged to become members; membership forms are distributed.  School memberships are discussed as a means of stocking the professional section in their school libraries.
	A

	  16.6 promote collegiality with other literacy professionals through regular conversations, discussions, and consultations about learners, literacy theory, and assessment and instruction;
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 624 Practicum in Reading

EDEL 623 Advanced Language Arts

EDEL 626 Investigations in Reading

All classes use group work and group reflection to promote collegial conversations.

Documented in syllabi.
	C

	  16.7 write for publication; and 
	
	O

	  16.8 make presentations at local, state, regional, and national meetings and conferences.
	EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

EDEL 627 Reading in the Elementary School/

   EDEL 677 Reading in the Content Area

They are urged to attend and present at conferences.  Faculty engage students in joint presentations at state and regional conferences.; call for proposals/papers are distributed in classes.
	A
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KERA Initiatives


As each initiative has been developed and put forth into the education community, the KERA initiatives (Learner Goals and Expectations, Program of Studies P-12, and Core Content for Assessment/CATS) have become critical components within the curricular framework of this endorsement program.  Because of the pervasive nature of these initiatives and the importance of each in classroom instruction, they are embedded into all courses.  Candidates who progress through this program are offered numerous opportunities to investigate and reflect upon how these initiatives have an impact on both their students’ learning and their own instruction.


This is most evident in those courses in which candidates design and plan instruction, create and maintain learning environments, assess and communicate learning results, and reflect and evaluate teaching and learning.  Within these courses, candidates consider the overall goals provided by the Commonwealth of Kentucky and how research-based, best practices related to reading and writing can be brought together to meet the highest goal: “All children can learn at high levels.”


The following matrix outlines those courses that place a particular emphasis on specific KERA initiatives.





RELATIONSHIP OF  COURSES TO KERA INITIATIVES IN


MASTER OF ARTS  IN EDUCATION WITH A READING/WRITING SPECIALIST ENDORSEMENT





Courses�
Learner Goals and Academic Expectations�
Program of Studies


Grades P-12�
Core Content for Assessment


CATS�
�
EDF 600�
X�
�
�
�
EDEL 680 or EDSE 683�
X�
�
�
�
EDEL 632 or�EDMG 636 or�EDSE 634�
X�
X�
X�
�
EDEL 624�
X�
X�
X�
�
EDEL 662�
X�
X�
X�
�
EDEL 627 �
X�
X�
X�
�
EDEL 623�
X�
X�
X�
�
EDUC 629�
X�
X�
X�
�
EDEL 677�
X�
X�
X�
�
EDF 61O or�EDF 611�
X�
�
�
�
EDEL 626�
X�
X�
X�
�
EDEL 625�
�
�
�
�









THEMES





The NCATE themes are embedded in Morehead State University’s Conceptual Framework. The following matrix indicates the specific themes and the integration of these themes as they are addressed in the courses comprising the Master of Arts in Education with a Reading/Writing Endorsement Specialist.








RELATIONSHIP OF COURSES TO NCATE THEMES





Courses�
Concep-


tual


Frame-


work�
Diversity


(with specific attention to exceptional children, cultural and ethic diversity)�
Intellec-tual 


vitality�
Tech-


nology�
Profes-


sional com-


munity�
Evalu-


ation�
Perfor-


mance 


assess-


ment�
�
EDF 600�
X�
X�
X�
X�
X�
X�
X�
�
EDEL 680 or EDSE 683�
X�
X�
X�
X�
X�
�
X�
�
EDEL 632 or�EDMG 636 or�EDSE 634�
X�
X�
X�
X�
X�
X�
X�
�
EDEL 624�
X�
X�
X�
X�
�
X�
X�
�
EDEL 662�
X�
X�
X�
X�
�
X�
X�
�
EDEL 627 or�EDUC 576�
X�
X�
X�
X�
X�
X�
X�
�
EDEL 623�
X�
X�
X�
X�
X�
X�
X�
�
EDUC 629�
X�
�
X�
X�
X�
X�
X�
�
EDEL 677�
X�
X�
X�
X�
X�
X�
X�
�
EDF 61O or�EDF 611�
X�
X�
X�
X�
X�
�
X�
�
EDEL 626�
X�
X�
X�
X�
X�
X�
X�
�
EDEL 625�
X�
X�
X�
X�
X�
X�
X�
�
Electives�
X�
X�
X�
X�
�
�
X�
�









INTEGRATION OF TECHNOLOGY





To prepare students to function well in the world of work, the military, or higher education, it is imperative that teachers have knowledge and skills to support their classroom instruction through the use of technology.  The following matrix indicates which elements of Experienced Teacher Standard X are incorporated into the program.


   











INTEGRATION OF TECHNOLOGY IN COURSES





Uses of Technology�
Course Numbers�
�
Communicates via e-mail with instructor and other candidates�
EDEL 632/EDMG 636/EDSE 634, EDEL 680/EDSE 683, EDEL 662, EDEL 627/EDEL 677, EDEL 624, EDEL 623/EDUC 629, EDF 610/611, EDEL 625, EDEL 626�
�
Locates resources, supplementary readings, teaching strategies on the Internet�
EDF 600, EDEL 662, EDEL 627/EDEL 677, EDEL 624, EDEL 623/EDUC 629, EDEL 625�
�
Evaluates soft-ware, applications, and web sites�
EDEL 632/EDMG 636/EDSE 634, EDEL 662, EDEL 627/EDEL 677, EDEL 624, EDEL 623/EDUC 629�
�
Uses the Internet as a research tool�
EDF 600, EDEL 632/EDMG 636/EDSE 634, EDEL 680/EDSE 683, EDEL 662, EDEL 627/ EDEL 677, EDEL 624,  EDEL 626�
�
Uses Discussion Board via Blackboard�
EDEL 632/EDMG 636/EDSE 634, EDEL 662, EDEL 627/ EDEL 677, EDEL 623/EDUC 629, EDF 610/611, EDEL 625, EDEL 626�
�
Makes multi-media presentations�
EDEL 680/EDSE 683, EDEL 627/, EDEL 623/677/EDUC 629, EDF 610/611�
�
Engages their  in creating multi-media presentations�
EDEL 627/ EDEL 677, EDEL 624, EDEL 623/EDUC 629�
�
Uses computer for word processing to create lesson plans, tests, instructional materials�
EDEL 632/EDMG 636/EDSE 634, EDEL 662, EDEL 627/ EDEL 677, EDEL 624, EDEL 623/EDUC 629, EDEL 625�
�
Creates and uses spreadsheets for monitoring student learning and for classroom management�
EDEL 662, EDEL 627/ EDEL 677, EDEL 624, EDEL 623/EDUC 629, EDEL 625�
�
Uses computers and other technology to assist in small group and whole class instruction�
EDEL 632/EDMG 636/EDSE 634, EDEL 662, EDEL 627/ EDEL 677, EDEL 624, EDEL 623/EDUC 629, EDEL 625�
�
Uses technology to assist students with special needs�
EDEL 632/EDMG 636/EDSE 634, EDEL 662, EDEL 627/ EDEL 677, EDEL 624, EDEL 623/EDUC 629, EDEL 625�
�
Uses computers to assess student learning�
EDEL 632/EDMG 636/EDSE 634, EDEL 662, EDEL 627/ EDEL 677, EDEL 624, EDEL 623/EDUC 629, EDEL 625�
�















�
V.  INTEGRATION OF WRITING





EVIDENCE OF WRITING AND WRITING INSTRUCTOIN IN THE READING/WRITING ENDORSEMENT 











COURSE�
T Y P E S    OF    W R I T I N G�



THE WRITING PROCESS�






AUDIENCE�
�
�
For the purpose of learning: i.e. notes, summaries�
For the purpose of demonstrating/assessing learning: i.e., on-demand, open response, Double-Entry Journals�
To respond to learning; i.e., to share ideas/feelings, response journals�
�
�
�
EDEL 627 Reading in the Elementary School �
Writing to learn and understand through taking notes; brain-storming and quick writing; semantic map-ping; Venn diagrams; 


K-W-L and journals


�
The reading and writing connection – the reciprocal process of reading and writing, focusing on a variety of writing forms, purposes, and procedures.  The writing in classroom, especially the positive writing environment are also explored.�
The course emphasizes the types of writing elementary students are likely to find most useful when responding to their learning and sharing with others: Writing to communicate – letters, biographies, reports;


Imaginative writing – stories and poems. When and how each type should take place is discussed, modeled.  �
Not addressed�
Audience is 


addressed in dis-cussions of writing to communicate and imaginative writing:  Why are you writing this?   For whom are you writing?�
�
�
Creative and expressive forms of writing such as play scripts, song lyrics, and riddles, as well as writing that will challenge students to think imaginatively about all aspects of the elementary curriculum can be used both to learn and to demonstrate learning, as well as to respond to learning.


�
�
�
�
�
EDEL 626 Investigations in Reading�
During discussion and after reading research and current articles in journals on the concepts of Emerging Literacy and Extending Literacy, the three types of writing and their role in the classroom are clearly of major focus.  Examining the stages of writing development and ways students use writing to learn are part of the course.�
Not addressed�
Not addressed�
�
EDEL 662 Remedial Reading�
Ways to get remedial students see the role writing has in helping them to learn: note taking, summaries, note cards�
�
Simple and quick ways to respond to reading/learning via Exit Slips, Admit Slips, etc.








�
Not addressed�
Not addressed�
�






COURSE�
T Y P E S    OF    W R I T I N G


�



THE WRITING PROCESS�






AUDIENCE�
�
�
For the purpose of learning: i.e. notes, summaries�
For the purpose of demonstrating/assessing learning: i.e., on-demand, open response, Double-Entry Journals�
To respond to learning; i.e., to share ideas/feelings, response journals�
�
�
�
EDEL 677 Content Area Reading�
Taking notes from both print and oral presenta-tions, how to write sum-maries, writing metacog-


native reflections about the effect strategies have on their learning�
Types of journal entries are discussed; candidates are engaged in writing to demonstrate their learning and then are required to use these same activities with their students.�
Ways to engage students in respond-ing to literature and factual material are embedded through-out the course.  �
The Writing Process is examined; the step of Revision is exten-sively explored as is peer conferencing.  Candidates participate in and evaluate five different ways to engage their students in peer conferencing.  �
Audience is addressed as part of the wiring process.�
�
�
Many of the best practice strategies used to read content area material engage learners in writing – writing to learn, writing to show that they have learned, sharing what they have learned.  As a true literacy study/course, the acts of reading and writing are completely integrated.  A point is made to engage the candidates in continually seeking opportunities to incorporate these three types of writing into their lessons.�
�
�
�
EDEL 623 Language Arts


The course em-phasizes teaching the Language Arts in an integrated manner.  The Language Arts, listening, speak-ing, reading and writing are the main thrust of the content of this course.  �
Uses of written language to explore ideas and feelings; children make hypotheses about  language and language use in writing; writes to clarify own thoughts 








�
Open response items, portfolio writing: The role of students seeking responses to their own writing, sharing writing with others, developing an awareness of self as a writer, seeking opinions of others when revising, seeking opinions of others when revising and editing/ proof-reading. 


�
Writes to share ideas and feelings with others through sto-ries, letters, poems, messages, invita-tions,advertisements, reports, and plays;


contributes to group or class stories, poems, songs and plays





�
Writing is covered as one of the course components. as one of the components. The writing process is explicitly taught and practiced.  Writing is covered extensively as a skill to be learned as part of the language arts. The Writing Process is integrated with the concept of writing for the purposes of assessment.�
Audience is addressed as part of the wiring process: types of writing depending on the audience and the purpose for writing.Appre-ciate the purpose for writing; creates stories or poems using know patterns (patterning of stories, songs and poems, etc.)�
�
EDEL 624 Practicum in Reading�
As candidates apply all they have learned in previous course work in this capstone course, they are required to include all three types of writing into their lesson plans.  Formal writing that is done uses the Writing Process; this, of course, included the concept of audience.�
�






COURSE�
T Y P E S    OF    W R I T I N G


�



THE WRITING PROCESS�






AUDIENCE�
�
�
For the purpose of learning: i.e. notes, summaries�
For the purpose of demonstrating/assessing learning: i.e., on-demand, open response, Double-Entry Journals�
To respond to learning; i.e., to share ideas/feelings, response journals�
�
�
�
EDEL 625 Foundations of Language Development�
�
�
�
Language development includes the aspects of emerging literacy.  Embedded in this is the development of writing, including invented spelling and the various stages exhibited (Chomsky) and the reasons�
Not addressed�
Not addressed�
�
�
VI.  ASSESSMENT





Assessment of candidates


All graduate candidates are engaged in a continuing process of on-going assessment in every course they take as part of their program.  Mastery of the Experienced Teachers Standards and the essential competencies outlined in the previous section are assessed throughout the program. Program faculty require candidates to demonstrate mastery based on implementation of key concepts in authentic settings, thus enabling the faculty to use techniques other than traditional procedures to assess progress.


While all graduate candidates are continually assessed, information about their qualification and progress is examined at two specific points during their program.


Admission to graduate studies. The first assessment occurs when candidates apply for formal unconditional admission to this graduate program.  The requirements for unconditional admission are as follows:


a)   General admission to graduate study;


		b)   A minimum of 9 semester hours of undergraduate credits in professional education. The requirements for teacher certification must be completed before the student can be admitted to the Master of Arts in Education program;


A minimum of 750 on the Graduate Record Examination (3 parts);


	d)  A  minimum of 2.75 undergraduate grade point average.


            2.   Program completion.  In order to be awarded this degree the candidates must complete the following:


Satisfy general degree requirements;


Complete all program requirements as outlined on the signed program check sheet; 


Maintain a 3.00 grade point average in all courses taken after the bachelor’s degree;


Develop the following competencies:


Diagnose reading and writing difficulties prevalent in the public school  age population (EDEL 624 and 662).


Prescribe appropriate treatment of reading and writing difficulties (EDEL 662 and 624).


Carry out individual and group programs of remediation (EDEL 627/ EDEL 677, EDEL 662, and 624).


Know and apply a variety of techniques and materials for teaching reading and writing (EDEL 623, 627/677, and 624).


Design a language arts program to facilitate the teaching and integration of skills necessary for successful reading and writing in the content areas (EDEL 626, EDEL 677 and 627, EDEL 623).


Place the reading/writing program in proper perspective within the total school curriculum (EDEL 626, 627/677, 632, 662, EDMG 636/EDSE 634).


Gain awareness of the influence of the culture and the family on the reading and writing ability of the child and the importance of instructional materials which reflect the child’s culture (EDEL 625, 623, 627/677, 680/EDSE 683).


Accept a child’s dialectical language variations as a “culturally different dialect” rather than as a “culturally deficient dialect” (EDEL 623 and 625).


Apply a pluralistic view of society to the evaluation of all instructional material (EDEL 623, 624, 625, 627/677, 680/EDSE 683).


Demonstrate awareness of the Kentucky State Department of Education’s guidelines as well as those of other professional organizations in the planning of instruction and the execution of their professional role (EDEL 623, 624, 625, 627/677).


Program Assessment: 


After completing a minimum of 27 hours and the required courses (EDF 600, EDF 610/611, EDEL 632/EDMG 636/EDSE 634, EDEL 680, EDEL 627/ EDEL 677, and electives), each candidate is required to complete an exit exam.  This exam is a multiple choice examination covering the content of these required courses. Since this is a P-12 certification program and candidates take certain courses based on their initial certification, the exit exam is configured so that they are tested on the particular courses they took during the program.


The results of the exit exam are analyzed to determine strengths and weaknesses of the courses constituting the program. Over the last five years, a 98% of the candidates have passed the exam, indicating that candidates are meeting the goals and objectives of the program.  As the courses have been modified to integrate KERA initiatives and to assure that candidates meet the Experienced Teacher Standards, the exit exam has recently been revised to more effectively assess the enhanced curriculum. Program analysis in an on-going process.


2.	Performance-based assessment is used throughout the program and culminates in two performance events required of candidates enrolled in EDEL 624, Practicum in Reading, the final course in the program.  Candidates are required to demonstrate their proficiency as reading and writing teachers by applying the knowledge, skills, and abilities developed in their previous coursework.  The two performance events are:


Working effectively with children who have difficulties in reading and writing. This involves evaluating the reading and/or writing strengths and weaknesses of at least two children, designing and implementing appropriate instruction, and assessing the effectiveness of that instruction. Following the evaluation, the student must plan and execute 34 hours of remediation/instruction, applying knowledge from previous courses in the program. 


A second performance event requires each candidate to prepare case studies on their Practicum students.  These studies, which are forwarded to both the parents and educators of the children, explain the assessments, analysis, and each child’s performance, describe the instruction, delineate each child’s progress, and recommend further instructional and literacy support activities.  Letters accompany the case study and are written in appropriate language for each specific audience.  Educators, who understand technical language, receive sophisticated reports. Parents, who are not able to understand technical language, receive reports written in language that is appropriate to enable a lay person to understand.  Explanations of the technical aspects of test interpretation and application are included in the parental letters.


As culminating activities, candidates’ performances on these tasks are examined to determine program effectiveness.  When weaknesses are noted, courses are examined and the curriculum is redesigned. 

















�



VII.  PROGRAM FACULTY








Name�
Highest


Degree�
Area of


Specialization�
Responsibilities


in the Program�
Relationship to the Institution


�
�
�
�
�
�
Tenured �
Full-time IHE


Part-time Prog.  �
Full-time IHE


Full-time Prog. �
Part-time IHE


Part-time Prog. Program























�
�
Canipe, James�
Ed.D.�
Research Methodology�
Professor�
�
�
X�
�
�
Lennex, Lesia�
Ed.D.�
Foundations, Technology�
Professor�
X�
�
X�
�
�
McGhee, Paul�
Ph.D.�
Curriculum, Leadership�
Professor�
X�
�
X�
�
�
Miller, Timothy�
Ed.D.�
Curriculum & Instruction, Literacy�
Professor�
X�
�
X�
�
�
Owen, Ross�
Ph.D.�
Research Methodology�
Professor�
�
�
X�
�
�
Pennell, Anna�
Ph.D.�
Cultural Foundations�
Professor�
�
�
X�
�
�
Peterson, David�
Ed.D.�
Curriculum �
Professor�
X�
�
X�
�
�
Pollock, Mary Anne�
Ed.D.�
Curriculum & Instruction; Literacy�
Professor, Advisor�
X�
�
X�
�
�
Willis, Melinda�
Ed.D.�
Curriculum & Instruction; Literacy�
Professor�
X�
�
X�
�
�
Willis, Wayne�
Ph.D.�
Philosophical, Historical, & Social Foundations�
Professor�
X�
�
X�
�
�
�
VIII.  Program Checksheet


Morehead State University


Department of Elementary, Reading, and Special Education


Master of Arts in Education with a Reading Specialist Endorsement 


(leading to Rank II certification and Reading and Writing Endorsement P-12)


(for the K-4, P-5, 5-8, 5-9, 1-8 or Secondary Teacher)





Name: ________________________________________Advisor: __________________________________________


Undergraduate Degree:   ________________________________   Undergraduate GPA:_________________________


ADMISSION: Date ________________   Conditional:___________________    Unconditional: __________________


GRE SCORES: Verbal:______________    Quantitative:_________ Total ___________  (750 minimum required)


Written exam:_____________________     Oral exam________________


I. Professional Education Courses 	(9 hours of required courses)


        EDF     600  Research Methods	(3)_____


                EDEL   632  Elementary School Curriculum or


                   EDMG 636  Curriculum for Middle Grades or


                   EDSE   634  Secondary School Curriculum	(3)_____


                EDEL   680   History and Philosophy of Education  or


                   EDSE    683  The American Secondary School 	(3)_____


II.  Disciplines: Specialized Area 	(Minimum of 12 hours)


EDEL 662 Remedial Reading	(3)_____


EDEL 627 Reading in the Elementary School (Prerequisite of prior reading course) or


  EDEL 677 Reading in the Content Areas	(3)_____


EDEL 624 Practicum in Reading (Prerequisite: EDEL 662)	(3)_____


EDEL 623 Advanced Language Arts  or EDEL 677 (if not taken above)	(3)_____


III. Supportive Courses 	(Minimum of 12 hours)


EDF 610 Advanced Human Growth and Development or


  EDF 611  Adolescent Development	(3)_____


EDEL 625  Foundations of Language Development	(3)_____


EDEL 626  Investigations in Reading	(3)_____


              *Elective  :___________________________________________________	(3)_____


              *Elective must be chosen from the following with prior advisor approval: ENG 505, 680, 685, 697,


                  EDEL 516, 628, EDGC 661, EDSP 537, 553,  602, 606, PSY 586, 583, 584, 589, 609, 634.


	TOTAL HOURS REQUIRED - 33 hours


Degree Requirements


A minimum of 33 semester hours without a thesis or 27 with a thesis.


No credit by correspondence may be applied toward completion of M.A.


Not more than 9 hours of approved transfer work will be accepted toward the minimum requirements for the M.A.


Fifty percent (18 hrs) of the total course work must be earned in courses numbered 600 and above.


A minimum average of 3.00 G.P.A. is required on all work offered for the degree, and no credit is allowed for a mark below "C".


Program must be completed within 10 years of admission; course work beyond that 10-year limit will not count.


All candidates for a master's degree are to file an application for the degree no later than the beginning of the semester during which they plan to complete their requirements.  


All students must successfully complete the Master’s Degree Exit Exam; written permission from the advisor is required to take the exam.


Courses taken at the 500 level as an undergraduate may not be retake or counted in this program.


Any substitutions must be approved in advance by advisor.





________________________________________________________________________________________________   


Student's signature 	                                                Date	 





________________________________________________________________________________________________


 Advisor's signature                                                    	                                                Date





__________________________����______________________________________________________________________  


Department Chairperson's signature                              	                                               Date     (Revised 11/2002)


�
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