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I.
CONCEPTUAL FRAMEWORK

UNIT OVERVIEW

The general aim of the Professional Education unit at Morehead State University is to prepare educators who are able to perform effectively in school based settings. More specifically, graduates must demonstrate the knowledge, skills and dispositions that are essential if one is to successfully fulfill the role of new or experienced teacher, school counselor, or administrator. The theoretical framework that under girds the program is articulated in the units conceptual framework; the theme is “Educators as Architects: Designing Environments Where Students Construct Knowledge and Develop Skills” 

The architect metaphor is used for three reasons: 

1) 
It strikes a balance between the educator as key actor in the traditional classroom, and the educator as passive observer in the romanticized classroom. It also implies that the educator is central to the planning and preparation of classroom activities but the student is the active doer of the work of learning (Blythe, Allen, Schieffelin, 1997).

2) 
It suggests that educators are not merely the implementers of canned learning materials created by others. They themselves are the artists, creating environments specific to the needs of their students, at a particular time, and using a variety of materials as appropriate (Tomlinson, Callahan, 1997)

3)
Constructivist theory says that “learners construct their own knowledge
 by testing ideas and approaches based on their prior knowledge and experience, applying these to a new situation and integrating the knowledge gained with pre-existing intellectual constructs (Piaget, 1952)

Educators therefore are responsible for constructing authentic learning environments to engage students in activities that are inherently interesting and meaningful. Use of the “Educator as Architect,” metaphor and its constructivist epistemology, the following themes and activities are expected to recur throughout the content and methodology of the educator preparation programs at the graduate level:

· Student engagement in a comprehensive and multifaceted knowledge and skills base that can be applied and used in multiple contexts

· An acknowledgement of the belief that learning is an active and on-going process (Piaget, 1952)

· Providing students with direct experiences; so that they can use and process information while seeking solutions (Piaget, 1969)

· Placing students in authentic or “real” world settings so that learning has the potential to be meaningful (http://www.coe.uh.edu/~9chen/ebook/EFITT/cognitive.htm)

· Encouraging students to extend their ability to process and learn from reflecting on their own experiences so that they can develop more informed and sophisticated teaching practices (professional development) (Dewey, 1959; Reiman, 1999).

· Providing students with opportunities to understand the impact that dispositions, attitudes, values, and beliefs have on student learning and development (Richardson, 1966)

· Assessing students and faculty using a variety of quantitative and qualitative measures, including authentic performance-based projects and action-research.

(http://curriculum.calstatela.edu/faculty/pssparks/theorists/501/consti.htm)

· Encouraging faculty and public school practitioners to fulfill the role of facilitators of learning by constructing experiences in environments that stimulate students and provide thought, action, and reflection (Richardson, 1999; Miller, Wilkes, Sheetham and Goodwin, 1993)

· The assessment of student abilities demonstrating an awareness of and ability to account for learner diversity; including gender, race, ethnicity, cultural, and exceptionality in all aspects of the educational setting (Darling- Hammond, 2000)

· Extending graduate’s ability to communicate effectively with students, parents, professionals, peers, and members of the community. The intention is to enhance the spirit of collaboration in an effort to evaluate and enhance the ability of the school to fulfill stat and local educational objectives (Dewey, 1938/1959)

· The preparation of pre-professionals and faculty who are able to effectively integrate technology into all aspects of the educational process in order to improve communication, teaching, learning, and assessment.

· Monitoring the extent to which each educator preparation program fulfills its goals and commitment to preparing graduates to demonstrate performance standards, as well as the system each uses to produce positive change (NCATE, 2000)

· Assessing the students ability to select and utilize appropriate quantitative and qualitative measures, including authentic performance-based projects and action research (Keeting, Greenburg, Baldwin, Thousands, 199 Shannon 1990).

· Encouraging faculty and students to “apply scientific thinking to the real life problems that exist in education in order to increase instructional productivity and to produce information to disseminate to others to inform their practice” (Shannon, 1990; Keeting, et. al. 1999).

The entire Morehead State Conceptual Framework document is available on line at: www.msucoe.org

. PROGRAM and LINKS TO CONCEPTUAL FRAMEWORK

The Master of Arts area of specialization in Health and Physical Education Teaching degree is linked to the conceptual framework and its theme “Educators as Architects: Designing Environments Where Students Construct Knowledge and Develop Skills in a number of ways. The Health and Physical Education Teaching area has been developed to extend the knowledge, skill, and experience base of graduate students so that they are able to more effectively deliver and assess instruction in the schools.

More specifically, coursework required to complete this program is presented sequentially to best ensure students are ready to use and apply the knowledge and skills that build on the foundation for expertise in the fields of Health and Physical Education. Engaging students in a variety of learning experiences, including: direct, problem solving, or applications is an essential part of coursework or the related clinical and field component of the program. Extending students ability to design and implement and solve problems in authentic settings is intended to enrich the student’s ability to create and deliver optimal learning experiences in their classroom and also to prepare them to provide leadership to support their public school peers in the development of these skills.

Accountability in the area of designing, planning, and implementing learning activities appropriate for diverse learners is reinforced through reading, coursework, awareness of the Experienced Teacher Standards, learner goals and expectations, and core content assessment. Practice refining the teaching skills and dispositions needed to support teacher effectiveness in these areas will occur through a variety of in-class and field experiences. 

Technology skill (computer, video cameras, and other media equipment) is developed and used in variety of ways throughout the program.  The intention is to challenge students to use a variety of technological resources for a variety of purposes in order to increase their perceptions of its potential as a learning, assessment, resource, and communication tool. Accessing, evaluating, and designing research will be enhanced through the use of technology. The research component is an important aspect of the graduate student experience. 

Reflection plays a central role in the students’ professional development because it is designed to ensure students embrace the idea of the on-going need for self-evaluation.  Learning to identify and select appropriate professional development activities is an extension of the self-evaluation and teaching refinement process.

Graduate courses often include opportunities to design, implement, and assess on-campus activities. The group problem-solving method is used as the means for developing and refining skills. On going input from faculty members about group process contributes to optimal student learning and success implementing the “special activities.” 

II. PROGRAM EXPERIENCES

In this section of the program review, several matrices will be presented to demonstrate program congruence with: 1) Program Goals and the Experienced Teacher Standards, 2) Program Coursework and Experienced Teacher Standards, 3) NASPE/AHE Outcomes and Coursework and 5) Health and Physical Education Coursework and the Learner goals and Academic Expectations/ Program of Studies P-12/Core Content Assessment.

MATRIX 1:

LINKS BETWEEN Health, Physical Education and Recreation Master of Arts PROGRAM GOALS and the EXPERIENCED TEACHER STANDARDS (NTS)

Program Competencies


Links to Experienced Teacher Standards

Each Student will :

	Demonstrate a working knowledge of content/subject area.
	ETS II   Knowledge of content

ETS III Designs and Plans Instruction

ETS IV Creates/Maintains Learning climate

ETS V   Implements/Manages Instruction

ETS VI  Assess/ Comm. Learning Results

ETS X   Implements Technology

	Demonstrate an understanding of the methodology and significance of research techniques as they relate to various educational disciplines.
	ETS I    Professional Leadership

ETS II   Knowledge of Content

ETS VII Reflects on/Evaluates Teaching

ETS VIII Collaborates with Colleagues/Parents

ETS X    Implements Technology

	Demonstrates the ability to utilize various research methods and apply findings to educational settings and contexts.
	ETS I     Professional Leadership

ETS II    Knowledge of content

ETS III   Designs and Plans Instruction

ETS V   Implements/Mngs Instruction

ETS VIII Collaborates with Colleagues/Parents

ETS X   Implements technology 

	Demonstrates the ability to design and conduct research in the disciplines of health and physical education.
	ETS I     Professional Leadership

ETS VI   Assess/Comm. Learning Results

ETS VIII Collaborate with parents/colleagues

ETS X    Implements Technology

	Demonstrate an understanding of the dimensions of wellness and its impact on lifestyle and quality of life.
	ETS I    Professional Leadership

ETS II   Knowledge of Content

ETS III   Designs/Plans Instruction

ETS IV  Creates/Maintains Learning Envir.

ETS V   Implements/Manages Instruction

ETS VI  Assesses/ Comm Learning Results

ETS VIII Collaborates with Colleagues/Parents

	Demonstrate an understanding of current practices associated with the teaching of health and physical education.
	ETS II  Knowledge of Content

ETS III Designs/Plans Instruction

ETS IV Creates/Maintains Learning Envir.

ETS V  Implements/Manages Instruction

ETS VI Assess/Comm. Learning Results

ETS X    Implements Technology

	Develop a personal philosophy regarding the value of health and physical education.
	ETS I      Professional Leadership

ETS VII  Collaborate with colleagues/ parents


Sample of syllabi demonstrating links to the conceptual framework, include: HPER 600,

HPER 601, HPER 610, PHED 612, PHED 605, HLTH 508.  The syllabi for these courses can be located on the College of Education web site: www.msucoe.org 

MATRIX 2:

Master of Arts in Health, Physical Education, and Recreation: Health and Physical Education Courses and Links to the Experienced Teacher Standards

Courses

Experienced Teacher Standards

	
	Demon.

Profess. Ldrship
	Demon.

Know.

Content
	Design

Plan 

Instruc
	Creates

Maintns

Lrn.Env.
	Impl./

Mng.

Instruc.
	Assess

Comm.

Lrn. Results
	Reflect

Eval. Tach

Lrn
	Collab.

Coll/

Prnts
	Eng.

Prof.

Dev
	Imple.

Tech.



	HPER

600
	X
	X
	
	
	
	X
	X
	X
	X
	X

	HPER

601
	
	X
	
	
	
	X
	
	X
	X
	X

	HPER

610
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X



	HPER

602
	X
	X
	
	
	
	X
	
	X
	
	

	HLTH 508
	X
	X
	
	X
	X
	
	
	X
	X
	X

	HLTH

518
	X
	X
	X
	X
	
	
	
	X
	
	X

	HLTH

603
	X
	X
	
	X
	
	
	X
	X
	
	

	HLTH

614
	
	X
	X
	X
	
	X
	X
	X
	
	

	PHED 

605
	X
	X
	
	X
	
	
	
	X
	X
	X

	PHED

612
	X
	X
	X
	X
	X
	X
	
	X
	
	X

	PHED

608
	X
	X
	X
	X
	
	
	
	
	
	

	HLTH/

PHED

670
	Student
	Specific
	
	
	
	
	
	
	
	

	HLTH/

PHED

699
	Student 
	Specific
	
	
	
	
	
	
	
	


MATRIX 3:

Links between Master of Arts in Health, Physical Education, and Recreation Degree with a Specialization in Health and Physical Education Teaching and the NASPE and AHE Masters Program Outcomes.

See HPE Graduate Matrix

MATRIX 4:

KERA Initiatives and Links to Graduate Coursework

	Course Prefix.  Number
	Learner Goals and  Academic Expectations
	Program of Studies

P-12
	Core Content for Assessment

	HPER 600
	
	
	                     

	HPER 601
	
	
	                    

	HPER 610
	
	
	

	HPER 602
	
	
	

	HLTH 508
	X
	X
	X

	HLTH 518
	X
	X
	X

	HLTH 603
	
	
	

	HLTH 613
	
	
	

	HLTH 614
	
	
	

	HLTH 650
	
	
	

	PHED 608
	                      X
	X
	

	PHED 611
	
	
	

	PHED 612
	                      X
	X
	X

	PHED 617
	X
	X
	X


HPER 600 and HPER 601 are research courses and though a student may choose to do research courses and prepare education majors to investigate and report findings that will enhance some aspect of education, learning, or assessment. The hope is that students will be prepared to conduct research or access research that will be useful to their teaching or the learning of educators in general. 

HLTH 603 and 604 focus on preparing graduate students to take a leadership role in public schools and therefore contribute to the development of administrative skills.

Clinical and Field Experiences

Field and clinical experiences have been designed to provide Master of Arts Degree candidates with an opportunity to refine knowledge and skills, and dispositions consistent with the Experienced Teacher Standards.  Students demonstrate these in the university classroom or through written work generated after implementing instructor-designed activities in their public school classroom. The intention is to provide a candidate with the opportunity to solve problems, analyze and practice a variety of teaching/learning/research/ group process techniques. In addition, students are required to locate and use essential professional resources: 1) Learner Goals and Academic Expectations, 2) the appropriate Program of Studies, and 3) Core Content for Assessment.  Course related tasks and assignments have been designed by the faculty members to ensure that students are engaged in educator refinement activities; preparing these students to model best practice and to provide leadership in their schools.

III. NCATE THEMES

MATRIX 5:

The matrix below shows the integration of the NCATE themes into the Professional Core Curriculum and Health and Physical Education Courses that are typically taken by students who select teaching as their Area of Specialization.

Courses





NCATE THEMES

	
	Conceptual

Framework
	Diversity
	Intellectual

Vitality
	Technology
	Professional Community
	Evaluation
	Perform.

Assessment

	HPER 600
	X
	
	X
	X
	X
	X
	

	HPER 601
	X
	X
	X
	X
	X
	X
	

	HPER 610
	X
	X
	X
	X
	X
	X
	X

	HLTH 508
	X
	X
	X
	
	X
	
	X

	HLTH 518
	X
	X
	X
	X
	X
	X
	X

	HLTH 603
	X
	X
	X
	X
	X
	X
	

	HLTH 614
	X
	X
	X
	
	
	X
	X

	PHED 612
	X
	X
	X
	X
	X
	X
	X

	PHED 608
	X
	X
	X
	
	X
	X
	X

	HLTH or PHED 670
	X
	
	X
	X
	
	X
	

	HLTH or PHED 699
	X
	
	X
	X
	
	X
	


IV. ASSESSMENT

A. ASSESSMENT of the CANDIDATE

1. 
Admission Requirements

a. General admission to graduate study, a minimum of a 2.5 g.p.a.

b. Completion of an undergraduate major or minor in health or physical degree or the completion     of selected undergraduate prerequisites. 

c. A minimum GRE of 800 total or scoring in the 44th percentile on the Miller Analogy Test.

.

2.
On-going Candidate Assessment

· Candidates will be monitored each semester by their advisor. The following will be reviewed and weighed when evaluating a candidate’s progress:

· GPA status

· Portfolio items

· Program completion time framework in relation to progress
3.
Exit Requirements

a. Satisfy general degree requirements

b. Complete all professional core courses

c. Fulfill stated requirements for selected area of specialization and research.

d. Pass a written examination over the professional core curriculum.

e. Pass an oral examination over the area of specialization.

f.  Have an exit g. p. a. of 3.0 or better
4.
PROGRAM EXIT REQUIREMENTS

    

Students must:

· Achieve and maintain a GPA of at least 2.5  (Official Transcript)

· Successfully complete the supervised teaching courses/experience (Observation evaluations by university supervisor and cooperating teacher and school principal)

· Successfully complete the exit portfolio requirements (A minimum of 2 program faculty will evaluate portfolio documents in conjunction with New Teacher Standards and appropriate performance expectations)

· Complete the PRAXIS content area and PLT Examinations

· Successfully complete disposition evaluations

· Successfully complete on-demand tasks

B.
PROGRAM ASSESSMENT

University Process for Assessment

The assessment of the Master of Arts in Health, Physical Education, and Recreation Degree is on going and includes the use of data and feedback systems associated with Morehead State University’s Assessment Plan.   This annual assessment plan has been developed to ensure that all academic programs have:  1) Identified and stated explicit links with the vision, mission and goal statements of the institution, 2) Cited explicit links to the graduate program goals, 3) Articulates specific program assessment measures and acceptable levels of student performance in relation to each assessment, 4) Includes actual student performance data (aggregate when possible) as well as a system for interpreting student data, and 5) Finally, the evaluation must addresses the need for change (any aspect of the program), when appropriate, as well as the means and time frame to be used to accomplish the change. Recommendations for change might for example, be linked to changes in course content or assessments, or curriculum requirements, or the development of additional student support opportunities.  Annual evaluations and documentation are on file in the LB 201. 

Aggregate Data for Program Assessment

· Exit Oral: Student responses to required questions are submitted and data is collected and used annually when evaluating the program.

· Written Oral Exam Evaluation results are compiled and evaluated by graduate faculty to determine course strengths and weaknesses and make changes when appropriate.

V.
PROGRAM FACULTY


Name

Highest 
Area of 

Responsibilities
Relationship




Degree

Specialization

in the Program

to Institution

Dayna Brown

Ed.D

Exercise Science
HPER 600

Associate Professor












Tenured

Lynne Fitzgerald
Ed.D

Physical Education
PHED 605

Professor












Tenured

Robert Grueninger
Ph.D.

Exercise Science
HPER 601

Professor











Tenured

Teresa Hardman
Ph. D

Health Education
HLTH 508, 518,

Tenured,









614


Associate Professor


Monica Magner

Ed.D

Physical Education
PHED 608,612

Associate Professor









PHED 315

Tenured

Maurice Martin

Ed. D

Health Education
PHED 603

Tenure Track












Assistant Professor

