Morehead State University

Department of Elementary, Reading, and Special Education

P-5 Undergraduate Professional Certification Program

I. Conceptual Framework.


The initial P-5 Elementary Education program (P-5 program) is integrated into the conceptual schema provided by the Morehead State University Teacher Education unit conceptual framework, Educators as Architects: Designing environments where students construct knowledge and develop skills (http://msucoe.org/conceptframe.html).  Within this conceptual model the initial P-5 program in the Department of Elementary, Reading, and Special Education builds on the foundation of teacher preparation to prepare candidates to address the needs of the whole child in Kentucky’s schools. The goals of the unit plan provide direction for the P-5 program (http://msucoe.org/conceptframe3.html):

Goa1 1:  Academic Excellence and Student Success


Syllabi are designed in accordance with guidelines from national professional associations. Technology is infused in a variety of ways throughout all P-5 courses.  Test preparation sessions are offered for students preparing to take PRAXIS examinations. “ Test at a Glance” booklets are distributed to students at interviews for admission to the P-5 Teacher Education Program.  Students having difficulty with mastery of general education class content are encouraged to attend tutoring sessions. 

Goal 2:  Excellence in Student Support


Technology is utilized to enhance student advising and to extend access to education by offering courses through distance learning, the virtual university and web enhances instruction.  To accommodate non-traditional students at extended campus sites, EDEE 305:  Learning Theories and Practices and some general education courses for P-5 candidates are available via compressed video. Also the Department of Elementary, Reading, and Special Education hired two full time advisors to advise students not yet admitted to the Teacher Education Program.  Professors maintain announced office hours.  Student level professional organizations are sponsored the Department of Elementary, Reading, and Special Education:  Kappa Delta Pi, Kentucky Education Association-Student Program and a Middle School Association. 

Goal 3:  Enrollment Growth and Retention Gains


Minority students are recruited by the, a Minority Teacher Education Program.  P-5 faculties teach MSU 101:  Discovering University Life to orient students to college life and the teacher education program.  One member of the P-5 faculty serves on the University Retention Committee.  Minority applicants for P-5 positions are given priority during the hiring process.  The Department of Elementary, Reading and Special education provides strategic reading classes for all candidates, including P-5 candidate, who do not meet ACT reading admission requirements established by the Kentucky Council for Post Secondary Education.

Goal 4:  Effective Administration


The University Center for Teaching and Learning to supports professional development of P-5 faculty.  Travel funds are available to support professional development among P-5 faculty Technology professional development has been the priority for professional development for the past three years.

Goal 5:  Enhanced Reputation and Productive Partnerships

Collaborative efforts with public school systems, teachers, and candidates are extended throughout the region by participation of P-5 faculty through competitive Professors in the Schools Fellowships http://www.moreheadstate.edu/colleges/education/teachednews.htm . Also faculty are involved with the Kentucky Reading Project and implementation of a Javits Grant to operate a gifted camp in collaboration with three public school systems. One P-5 faculty member is partnering with Rowan County public schools for Teachers for the 21st Century grant.  The P-5 program has a program Assessment Plan in place “to ensure that quality is achieved and maintained and to anticipate change when data reveals less than expected results” (EDUCATORS as ARCHITECTS:  III.  Missions and Goals, http://msucoe.org/conceptframe3.html)

Additionally, the P-5 program is linked theoretically to the unit’s conceptual framework, (http://msucoe.org/conceptframe5.html).  Faculty and candidates are engaged in the creative process of teaching and learning by interacting in a variety of environments to foster optimal learning among its candidates.  Candidate and faculties utilize many spaces within Ginger Hall to design and implement instruction and conduct assessment.  These spaces include the Ginger Hall Reading Center, Apple and PC computer laboratories, an assisted instruction model classroom, a media center, a mathematics classroom and a social studies classroom.  Faculties and candidates also utilize campus wide teaching/learning areas such as Claypool-Young Art Gallery, Kentucky Folk Art Center, and Lappin Hall Natural History Museum.  

Together the faculty and the candidates are active doers of the work of learning.   The materials, interactions, and spaces available to the P-5 faculty and candidates “provoke optimal learning” (EDUCATORS as ARCHITECTS:  IV:  Conceptual Framework Theme: Educators as Architects, http://msucoe.org/conceptframe5.html).  Theoretically aligned with the perspectives of Piaget, Vygotsky, Dewey and Goldstein, the P-5 program views learners as individuals who construct their own knowledge by connecting and integrating prior knowledge to new ideas through testing, experimentation, and reflection.  Course syllabi support connections of courses to the Conceptual Framework.

Statements of Objectives and Goals from Course Syllabi to Demonstrate Connections of Courses to Morehead State University Conceptual Framework, NCATE, Kentucky Program of Studies, Core Content for Assessment, Kentucky Beginning (New) Teacher Standards, and Standards of the Association for Childhood International.

EDEE 207:  Foundations of Education 

http://msucoe.org/syllabi/pdfs/EDF207.pdf
This course will introduce the new Teacher Standards (NTS) to prospective teachers as the course content covers the foundations of teaching.  The related NTS will be identified.  The major emphasis in this course will be an introduction to NTS 1, H, M, and VI.  The course will also introduce the MSU Teacher Education conceptual framework and theme.  Both are included in the Teacher Education Policies Handbook.  NCATE standard 1 (http://www.ncate.org/2000/unit_stnds_2002.pdf, p. 10.) is introduced, but with little emphasis on skills since EDF 207 is an introductory course.  NCATE standards 3 and 4 are also introduced to students (http://www.ncate.org/2000/unit_stnds_2002.pdf, p. 10).  

EDF 211:  Human Growth and Development
http://msucoe.org/syllabi/pdfs/EDF211.pdf
Strong reading and writing skills are necessary for successful completion of college courses. Students are expected to have, and continue to develop and maintain, the ability to learn new ideas, to process these new ideas with relation to current knowledge, and to recombine them to form new ideas, products, and/or processes.  They are also expected to become aware of and assume personal responsibility for honorable and ethical behavior.  Learning experiences that provide the students with opportunities to acquire and develop these basic skills are addressed through the implementation of the following competencies:

· Writing:  To communicate effectively using standard written English.

· Reading:  To analyze, summarize and interpret a variety of written materials.

· Integrated Learning:  To think critically and to make connections in learning across disciplines.

· Creative Thinking:  To elaborate upon knowledge to create new thought, processes and/or products.

· Ethics / Values:  To demonstrate an awareness of ethical and diversity considerations in making choices.

· Social Interaction:  To demonstrate an awareness of self as individual, as a member of a multicultural society and as a member of the world community.

These competencies will be evaluated through formative quizzes, summative examinations, group discussion, critical thinking exercises, and required written assignments as outlined in the syllabus.

 
Elements of this course acknowledge and incorporate content and construction consistent with Standard I, Standard II, Standard V, and Standard IX of the New Teacher Standards for Preparation and Certification (Revised), set forth by the Kentucky Education Professional Standards Board. 

College of Education Conceptual Framework:

Educators as Architects is the conceptual framework upon which the college has built its preparation programs for educators.  Students in this course will be introduced to a variety of theories of human development, including cognitive developmental theory. This follows the philosophical and theoretical premises of constructivism. Students will apply many of these theories to data collected from their observations of elementary school students, and students in an alternative school setting. Discussion during class and student reflection on schooling experiences will enhance understanding of the various concepts and theories, as well as recognition of their use in school curriculum and practices. Diversity will be explored as it relates to human development and education.
EDSP 230:  Education of Exceptional Children http://msucoe.org/syllabi/pdfs/EDSP230.pdf
This course comprises a categorical survey of information about exceptional children and youth.  It addresses procedures for identification and education of exceptional children-the gifted, those with intellectual, emotional/behavioral, learning, sensory, and physical disabilities, and those with other health impairments.  The course is primarily intended for special education, primary/elementary, and middle grades classroom teachers.

The following are major objectives for this course:  To review the history of Special Education and to examine its past and current practices and relationships with education in general.  To examine, define and discuss: 1) the major characteristics and prevalence of various types of handicapping conditions; 2) biological factors related to the etiology of exceptional conditions; 3) socio-cultural and other environmental influences related to exceptional conditions; 4) the assessment, classification and placement of exceptional children, including; 5) alternative delivery systems. The Regular Education Initiative (REI), and the Kentucky Education Reform Act (KERA), and the inclusion of exceptional children:

· Cognitive development of exceptional children

· The rights of exceptional children and adults

· The teaching of basic academic, social, and functional skills to exceptional children

· Special support services for exceptional children (physical, social, emotional and Educational)

· The personal and social adjustment of exceptional children

· Issues concerning vocational and avocational needs of exceptional children and the increasing cultural diversity within the exceptional child population
EDEL 301:  Media Strategies
(No link at this time)

This course will provide you with a general background of instructional technology. It will also provide a hands-on approach in designing, developing, managing, utilizing, and evaluating the integration of technology in the classroom setting that is consistent with the College of Education Conceptual Framework. This course will also explore various ways of bringing technology into the classroom and question the use of high technology in the classroom. The issues and experiences explored will assist you in effectively and efficiently integrate the appropriate technologies into the classroom.  

Course Objectives:

The objectives listed below are consistent with the NCATE/ISTE Educational Computing and Technology Standards. (Kentucky New Teacher Standards follow in Roman Numerals.)
1. Students will understand the meaning of technology, instructional technology, and how instructional technology fits in the design of instruction. I, IX

2. Students will learn the basic components of computer hardware and software. IX

3. Students will be able to select appropriate classroom computer technology to support classroom teaching and learning. IX

4. Students will be able to create a technology supported KTIP lesson plan. I, VIII, IX

5. Students will design effective instructional bulletin boards. I, II, III

6. Students will create and present multimedia enhanced lesson plans. I, II, II, IX

7. Students will search and select Internet resources to support instruction. I, IX

8. Students will use databases to maintain student information and support instruction. I, III, IX

9. Students will recognize various types of adaptive technology. IX

10. Students will collaborate with each other and the instructor in face-to-face and virtual learning situations. VI, IX

11. Students will engage in active discussions concerning the use of technology in the classroom as well as the positive and negative impacts of technology in the classroom. VI, IX
EDEE 305:  Learning Theories and Practices in Early Elementary
(No link at this time)

COURSE OBJECTIVES: Students begin at the introductory level to
	1
	Recognize and assess individual and group differences in order to provide developmentally appropriate instruction, e. g. differently able and multicultural populations.

	2
	Use Kentucky’s learning goals, academic expectations, and demonstrators and other appropriate curriculum guidelines in order to design, plan and implement learning activities and assess learners.

	3
	Review educational theorists, researchers, and philosophers and relate these to modern practices of teaching.

	4
	Relate the influence of heredity and environment to the growing child, emphasizing environmental variations with the sub-cultural context.

	5
	Compare traditional and primary school paradigms and identify practices by theoretical base. 

	6
	Use technology, e.g. personal computers, Internet, email, a-v equipment. 

	7
	Utilize library resources for supplementary projects and reading of professional literature related to early childhood education and development. 

	8
	Demonstrate observation and assessment skills. 

	9
	Demonstrate how to involve parents, families, and communities in the education process.

	10
	Demonstrate disposition for teaching related to scholarship, effective communication, passion about learning, enthusiasm about teaching, self-reflective, hardworking, resourceful, sensitive to human differences, works well with others, responsible.


EDEE 321:  Teaching Mathematics in the Early Elementary Grades
http://msucoe.org/syllabi/pdfs/EDEE321.pdf
Goals/Objectives: The primary goal of this class is for students to develop a foundation for teaching mathematics to young children. A guiding principle for this goal is children can make sense of mathematics if they believe mathematics makes sense. To develop instruction that capitalizes on children making sense of mathematics, the following goals are set forth: to understand and apply the National Council of Teachers of Mathematics Principles and Standards for School Mathematics; to build awareness of the research, practice and theory supporting best practices in mathematics instruction; to expand your repertoire of teaching strategies and activities; to learn to make judicious decisions about the use of materials, technology, learning activities and instructional time for concept development; to strengthen your ability to ask questions that not only informs the teacher of the child’s understanding, but also further advances the child’s understanding; to tune into the subtleties of children’s understanding of concepts, and use this information to design and improve instruction; to develop more flexible thinking about mathematics; to examine your beliefs and values about elementary mathematics instruction; to acknowledge that conflicting theories of mathematical instruction exist and use this information to strengthen one’s personal philosophy of teaching mathematics. Core Topics and Experiences: Refer to schedule handed out each semester by instructor. 

EDEE 322:  Teaching Social Studies in Early Elementary Grades

http://msucoe.org/syllabi/pdfs/EDEE322.pdf
Overview of the course: Prerequisite: Admission to the Teacher Education Program & EDEM 330. This course will explore the scope & sequence of understandings, attitudes, & skills taught in early elementary social studies programs. It will examine various methodologies used in the early elementary grades.  A variety of teaching strategies will be explained & demonstrated to enable you to work with a diverse array of students in society.  Kentucky’s New Teacher Standards will be utilized in two ways: a) as a basis for you to reflect on your own teaching  as a basis for others to evaluate your teaching.  You will be assessed on many factors: written performance, speaking performance, participation, quality of work submitted, & application of what has been presented.  Dates of tests are listed in the syllabus & will cover lectures, handouts, class discussions, text material, & other assigned material.  Technology will be used during the course, e.g., electronic mail & computer applications

EDEE 323:  Languages Arts in Early Elementary
(No link at this time)

Goals and Objectives Related to Kentucky's New Teacher Standards:  Students will continue to develop and demonstrate knowledge and skills related to the following competencies:  Understand theories of language acquisition and language development, infancy through middle childhood by:  1) reading and discussing journal articles at a panel discussion session;  2)  writing an article review including documents, e.g., web site printouts, journal article, bibliography, about language acquisition and development in a language arts portfolio; 3) viewing and responding to video presentations about language acquisition and development; 4) participating in class; 5) writing responses on exams Choose and use teaching methods, instructional and assessment strategies to develop expressive and receptive language of reading, writing, listening, and speaking by:  1) designing or modifying and implementing a thematic unit plan; 2)  designing and implementing a Teach-Reflect-Reteach plan reading the text for the course; 3) attending class: 4)  compiling and completing a case study and analysis of a primary or intermediate student; 5)  role playing in the classroom; 6) peer tutoring; 7) participating in class. Select and use types of materials and resources for language arts instruction by:  1) compiling a list a materials to achieve Kentucky Goal I academic expectations; 2) selecting materials, e.g., manipulatives, variety of print materials, community resources, technology tools and multimedia; 3) reading texts; 4) designing and implementing a Teach-Reflect-Reteach-Reflect plan/s; 5) participating in class; 6) writing responses on exams; 7) utilizing supplementary materials to design, implement, and assess instruction.  Understand and use core content, academic and expectations and demonstrators and assessment strategies that apply to reading, writing, speaking, listening, and technology instruction and assessment of each content area by:  1) designing and implementing lesson plans and a thematic unit plan; 2) designing and implementing a Teach-Reflect-Reteach plan; 3) examining "Springboard Tasks"; 4) designing scoring guides; 5) completing a case study of a child; 6) utilizing a variety of assessment strategies during field experience; 7) participating in class; 8) writing responses on exams; 9) attending writing workshop/s.  Modify instruction for diverse populations of students by:  1) adapting and modifying instructional plans and implementation of instruction related to cultural, gender, gifted and talented, native language, physical, social, emotional, economic, and/or cognitive differences; 2) reading and responding to a articles to include in the language arts portfolio; 3) selecting materials, including children's literature, and community resources to demonstrate sensitivity to diverse learners; 4) writing responses on exams; 5)  participating in the writing workshop/s; 6) evaluating a writing portfolio using the Kentucky Holistic Scoring Guide for Writing Assessment & Kentucky Marker Papers; 7) coaching students in the writing process during field experience participation; 8)  compiling examples of children's writing to include in the language arts portfolio and case study; 9) determining and recording stages of literacy development with snapshots of "Learning Descriptions" of the Kentucky Early Learning Profile; 10) modeling, teaching, and evaluating manuscript and cursive handwriting; 11) demonstrating proficiency with keyboarding software; 12)  writing responses on exams; 13) utilizing the Program of Studies/English/Language Arts and Core Content for Writing to design and implement writing lessons; 14)  participating in the “Pink Nose” Project; 15) evaluating web sites.  Utilize resource tools and technology by: 1) sending and receiving e-mail with and without attachments; 2) surfing the world wide web (www) for information about language development and language arts instruction; 3) printing documents from the www to include in the language arts portfolio; 4) participating in a "Software Workshop" to explore and review software; 5) utilizing technology at the field experience site; 6) accessing Morehead State University Library for journals; 6) using word processing to prepare all documents for this course, e.g., plans, reviews, summaries, reflections, units, scoring guides; 7) evaluating language arts software; 8) writing responses on exams; 9) utilizing Blackboard, a virtual course site for sending and receiving information about the content of the course;10)  developing a draft of a web site.  Collaborate and participate in teamwork by: 1) involving parents in positive ways; 2) communicating with parents about progress of children; 3) designing and implementing a thematic unit and TRR plans with university and field faculty and peers; 4) planning, implementing plans and reflecting with the university faculty, peers, field instructors, special teachers, and principal at the field experience site; attending planning sessions; 5) completing team-designated work; 6) behaving respectfully to everyone associated with this course.   Reflect and complete self-assessment by:  1) reflecting orally and in writing; 2) completing a Kentucky Teacher Internship Program Observation Instrument form  (KTIP-OI); 3) participating in individual and group discussions about performance; 4) describing a teaching philosophy for language arts instruction; 5) modifying plans and instruction based on insights gained through reflection.   Plan for and participate in professional development by:  1) writing a professional development plan; 2) attending professional development conferences or workshop/s, as available; 3) reading and responding to professional journals. 

EDEE 330:  Foundations of Reading
http://msucoe.org/syllabi/pdfs/EDEM330.pdf
Course goals and objectives
a) The students will be aware of the body of research in the area of education and use technology to assess this information to improve classroom practice.

b) The student will learn to evaluate reading systems in terms of format, cultural representation, assessment tools, and current methodology.

c) The student will evaluate the text suitability in terms of developmental appropriateness, readability, and instructional quality.

d) The student will observe and evaluate different collaborative models of organization in the primary and middle units.

e) The student will become familiar with the various types of materials available to teach reading such as children's literature, basal readers, games, high frequency-low vocabulary books, manipulatives, audio-visual materials, technology resources and technology based programs.

f) The student will supply the rudiments of lesson planning utilizing a variety of approaches for reading instruction for the elementary school child.

g) Students will become cognizant of the development for children in P-4 and 5-9.

h) Students will gain a knowledge base of the foundational material relevant to the understanding of the phonemic, morphemic, and syllabic principles of performance-based assessment.

i) The students will develop an understanding of the rudiments of performance 
based assessment.
EDEE 331:  Reading for Early Elementary Teachers
http://msucoe.org/syllabi/pdfs/EDEE331_001.pdf
Course Requirements and Evaluation

1.  Reading Methods and Materials Class Portfolio (80 points) 

 Students will compile a portfolio of methods and materials related to effective reading instruction for primary through grade 5.  Resources utilized for locating this information should include print and non-print materials, i.e. books, journals, internet, etc.  Information will be organized according to Kentucky’s Program of Studies scheme, with strategies, activities, and related information included.(NCATE #1,4)

2.  Reading Lab Field Experiences (50 points)
a.  Reflections on tutoring experience

b.  IRI/Miscue analysis

c. Letter to parents

The Reading tutoring sessions will be scheduled with students other than those during your Tuesday field experiences and may involve an individual or small group of students.  Observation by the instructor and oral feedback will be provided as frequently as possible.(NCATE #6)
3. Thematic Unit (50 points)

      Further information regarding this unit will be provided for students.(NCATE #3)  

4.  Exams (50 points each; 100 points total)
    Two exams will be completed by each student during this course.(NCATE #7)

5.  Info-Share Presentation (20 points)
    Students will work individually or in small groups to present one area from the portfolio. (NCATE #3,5)

EDUC 582:  Classroom Management and Discipline
http://msucoe.org/syllabi/pdfs/EDUC582.pdf
DESCRIPTION OF COURSE

This course is designed to provide theoretical and practical assistance in organizing and managing an elementary classroom K-9.  Disciplinary models studied include:  Glasser’s Assertive Discipline, Gordon’s Teacher Effectiveness Training, Dreikur’s Logical consequences, Skinner’s Behavior Modification, Harris & Berne’s Transactional Analysis, and Gathercoal’s Judicious Discipline. Classroom management techniques and initialing the beginning days of school from Dr. Harry Wong’s “How to Become an Effective Teacher-The First Days of School”.  

SCI 490:  Science for the Elementary Teacher
(No link at this time)

COURSE ORGANIZATION  This course will operate as an individual performance based course.  Your grade is based on your performance, regardless of quality of your classmates work.  This makes it theoretically possible for everyone to get a good grade.  Some of the topics that we will be exploring are basic science process skills, integrated science process skills, concept mapping, discrepant events, new programs, Kentucky core science concepts, National Science Education Standards, problem solving, critical thinking, alternative assessment, appropriate use of the textbook, thematic units, scope and sequence, classroom safety, science resources, What is Science?, conceptual understanding, intellectual development, classroom management, evaluation, academic expectations, environmental learning, gender equity issues, service learning, and concept identification.


Some of the assignments for the semester will include:  the basic and integrated skills book, basic skills performance task, integrated skills performance task, journal, seven critiques, lab reports, theory base paper, intellectual development testing, in class teaching experience, field experience lesson plans, five hours of field experience, e-mail journals, Professional web page, Internet assignments, shoe box science kit, free and inexpensive materials file, case studies, web quest, teaching a book based activity, creating and implementing gender equitable science lessons, concept mapping, gender equity action research project and presentation, and a learning cycle unit final examination.  This course is designed to address New and Experienced Teacher Standards I through VII.
EDEE 423:  Student Teaching Practicum

No link at this time.

Senior Student Teaching Practicum course required for students seeking teacher certification. This course provides an opportunity for application of previous learning in development of effective instructional strategies, human interaction skills, classroom management, and use of technology. 

EDEM 499C:  Student Teaching Seminar
http://msucoe.org/syllabi/pdfs/EDEM499.pdf
COURSE OBJECTIVES/COMPETENCIES:  The course objectives and competencies of EDEM 499C directly address the New Teacher Standards required by The Kentucky Education Professional Standards Board. In particular, students enrolled in this course will develop their knowledge and skills to varying degrees in the following and implementing New Teacher Standards.

Connections to Kentucky Beginning (New) Teacher Standards

The constructivist process of teaching, learning and assessments is further demonstrate by candidates’ growth in mastery of the areas of knowledge, skills, and dispositions outlined in the beginning Kentucky NEW TEACHER STANDARDS FOR PREPARATION AND CERTIFICATION (Adopted June 1993 -- Revised November 1994 and May 1999 by The Kentucky Education Professional Standards Board upon the recommendation of the Kentucky Council on New Teacher Standards for Preparation and Certification, http://www.kde.state.ky.us/otec/epsb/standards/new_teach_stds.asp ) These standards provide a valuable framework for the ongoing professional development of P-5 candidates by underscoring that the best teachers:

1. design and plan experiences and instruction that support the development and learning of students enrolled in primary and intermediate levels, including those with exceptional abilities, disabilities and students from various cultural, racial, ethnic, and  socioeconomic groups.  

2. create and maintain learning environments in a variety of settings that support primary and intermediate level learners including those with exceptional abilities, disabilities and students from various cultural, racial, ethnic, and  socioeconomic groups.  

3. introduces/implements/manages instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems,

and integrate knowledge.

4. assesses learning and communicates results to students and others with respect to 

student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge and makes appropriate changes to improve student learning.

5. reflects on and evaluates specific teaching/learning situations and/or programs.

6. collaborates with colleagues, parents, and other agencies to design, implement, and support learning programs that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

7. evaluates his/her overall performance with respect to modeling and teaching 

      Kentucky's learning goals, refines the skills and processes necessary, and

      implements a professional development plan.

8. demonstrates a current and sufficient academic knowledge of certified content

      areas to develop student knowledge and performance in those areas.

9. use technology to support instruction; access and manipulate data; enhance professional growth and productivity; communicate and collaborate with colleagues, families, community agencies; and conduct research.

The Kentucky New Teacher Standards connections to the P-5 courses at Morehead State University are shown in matrix of Table 1.

TABLE 1

Relationship of Courses to Kentucky New Teacher Standards

Morehead State University

Bachelor of Arts with Area of Concentration in P-5
	Courses
	NTS I

Designs/Plans Instruction
	NTS II

Creates

Maintains

Environments
	NTS III

Implements/

Manages Instruction
	NTS IV

Assesses &

Communicates

Results
	NTS V

Reflects/

Evaluates

Professional

Practices
	NTS VI

Collaborates with

Colleagues/

Parents/Others
	NTS VII

Engages in Professional Development
	NTS VIII

Demonstrates

Knowledge of

Content
	NTS IX

Demonstrates

Implementation of Technology
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	X
	X
	X
	X
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	X
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	X
	X
	X
	X
	X
	X
	X
	X
	X
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	X
	X
	X
	X
	X
	X
	X
	X
	X
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	X
	X
	X
	X
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	X
	X
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	X
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	X
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	X
	X
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To perform these complex and interrelated teaching, learning, and assessment functions, a range of knowledge, performance and dispositions are required.  The initial P-5 program in the Department of Elementary, Reading, and Special Education at Morehead State University is structured around these five areas designed to develop the performance of P-5 candidates:

1. Studies dealing with research to enhance the teachers’ ability as a reflective practitioners and consumers of educational research; 

2. Studies related to the foundations of a philosophy of teaching and learning in the field of early childhood and elementary education; 

3. Studies providing a broad base of knowledge, abilities, dispositions, values and attitudes regarding child development and learning, both typical and atypical;

4. Studies related to the refinement and development of educational practice in inclusive settings and for diverse communities, families and their children, including children with a range of abilities, special and developmental needs; and

5. Individually selected electives and core content course designed to enhance content area and/or pedagogical knowledge and skills about curriculum development and implementation, assessment and evaluation, and professionalism.

Connections to Program of Studies and Core Content for Assessment


All P-5 methods courses are connected to the Kentucky Core Content for Assessment 

 (http://www.kde.state.ky.us/oapd/curric/corecontent/core_content_index_version_30.asp) and Program of Studies (http://www.kde.state.ky.us/oapd/curric/Publications/ProgramofStudies).  Faculties use these documents to design and implement teaching, learning, and assessment experiences in all methods courses.  Additionally, candidates utilize these documents to design lesson plans for field experiences and planning during the professional semester.  P-5 program candidates are also introduced to adaptive instruction teaching, learning and assessment strategies.  For example, they are introduced to Alternate Portfolio Assessment (http://www.kde.state.ky.us/oaa/implement/alternate_portfolio.asp ).  Furthermore, they are shown how to and are expected to utilize instructional technology to improve teaching and learning (http://www.kde.state.ky.us/oet/customer).  Also candidates are taught to and expected to address cultural, emotional, social, and educational needs through a variety of resources. http://www.kde.state.ky.us/ohre/equity/default.asp
II. Program Experiences.
Elementary teacher candidates enrolled in the P-5 program at Morehead State University take a variety of specified courses to meet standards established by the Association for Early Childhood International (ACEI). Table 2 shows the connection between the twenty ACEI Standards and courses the candidates complete for P-5 certification. These courses described in the narrative after the matrix focuses on the four complimentary attributes for teacher candidates identified by ACEI : 1) knowledge of content, 2) application of knowledge in the classroom and other professional teaching situations, 3) assessment of dispositions associated with candidates, and 4) effects of practice on student learning.  

The ACEI standards and the accompanying supporting explanations are provided to demonstrate with assessment information four complementary attributes for teacher candidates.  The information shows how the unit monitors and assesses the progress of candidates, establishes and publishes criteria or outcomes for exit, and provides candidates appropriate academic and professional advisement from admission through completion of their professional education programs. 
TABLE 2

P-5 PROGRAM COURSES RELATED TO ACEI STANDARDS
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331
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Curriculum:

English language arts
	
	
	
	
	
	
	
	
	
	  X
	
	
	
	
	

	Standard 2c

Curriculum:

Science
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Standard 2d

Curriculum:  Mathematics
	
	
	
	
	
	
	
	  X
	
	
	
	
	
	
	

	Standard 2e

Curriculum:

Social studies
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Standard 2f

Curriculum:

The arts
	
	
	
	
	
	
	
	
	  
	  
	  
	
	
	
	

	Standard 2g

Curriculum:

Health education
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Standard 2h

Curriculum:  Physical Education
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Standard 2i

Curriculum:

Connections across the curriculum
	
	
	
	 X
	   X


	     X

      
	   X
	X
	X
	X
	X
	
	
	   X
	  X

	Standard 3a

Instruction:

Integrating and applying knowledge for instruction
	  X
	
	  X 
	  X
	   X
	    X
	  X
	  X
	  X
	  X
	  X
	
	 X
	
	

	Standard 3b

Instruction:

Adaptation to diverse students
	
	
	  X
	  X
	   X

  
	    X
	  X
	  X
	  X
	  X
	  X
	  
	 X
	  X
	

	Standard 3c

Instruction:

Development of critical thinking, problem solving, and performance skills
	
	
	
	   X
	   X
	    X
	   X
	  X
	  X
	  X
	  X
	
	  X
	  X
	

	Standard 3d

Instruction:

Active engagement in learning
	
	
	
	   X
	    X
	   X
	   X
	  X
	   X
	  X
	   X
	  X
	  X
	  X
	

	Standard 3e

Instruction:

Communication to foster learning


	
	
	
	  X
	
	
	
	
	
	  X
	
	
	
	  X
	   X

	Standard 4a Assessment
	  X


	
	   X
	
	    
	 X
	   X
	   X
	  X
	  X
	  X
	  
	 X
	  X
	

	Standard 5a

Professionalism:

Practices and behaviors of developing career teachers
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Standard 5b

Professionalism:

Reflection and evaluation
	  X


	
	
	
	  X

     
	     X


	   X


	  X


	   X


	  X


	  X


	
	  X


	  X
	

	Standard 5c

Professionalism:

Collaboration with families
	
	
	
	
	   X

   
	
	  X
	   X
	
	
	   X
	
	
	  X
	  X

	Standard 5d

Professionalism:

Collaboration with colleagues and the community
	
	
	
	
	   X
	
	  X
	  X
	X
	  X
	  X
	
	 X
	   X
	   X


CONTEXT STATEMENT

1. Knowledge

Candidates demonstrate their knowledge of content by completing traditional instructor-designed examinations.  Additionally, students present evidence about their knowledge of content by compilation of notebooks on a particular topic, such as Environmental Design.  Prior to teaching a concept or skill in-the-field, candidates participate in peer tutoring sessions.

Online discussions take place on Blackboard.  These virtual discussions are utilized for teacher candidates to explain their understanding of concepts and content related to subject content, pedagogy, child development and learning, motivation, instruction assessment and the qualities of a professional.  PowerPoint presentations also provide evidence of knowledge.   In some classes, students produce newsletters and brochures to demonstrate acquisition of key content.  Visual arts representations and musical performances also provide evidence to assess knowledge of content. Candidates write research papers to show their mastery of content.

As with any performance event, candidates perform at various levels.  Some students perform at competent levels while others demonstrate the need to improve their performances.  To address the issue of mastery of institutional expectations of candidate performances, faculties require candidates to rewrite papers, revise projects, and retake or correct exams.  Some instructors meet face-to-face with students to guide students’ revisions of lesson plans.

2. Application of that knowledge effectively in the classroom and other professional teaching situations

Field experiences are an integral component of all the courses, with the exception of the capstone course, EDEE 499C:  Seminar in Student Teaching.  Reflection in this seminar-style course takes many forms:  journal writing, in-class and online discussions, pair and share sessions.  During participation sessions, faculty document participation sessions by taking anecdotal notes of candidate participation performances.  The anecdotal notes are discussed and given to the candidates as a formative assessment.  During the 2001-2002 academic year, the supervising teachers designed and piloted a Supervisor Observation Form.  Online journal writing between faculty and candidates and among candidates is also utilized in several courses to encourage reflection about teaching applications and content presentation. An essential artifact produced for course EDEE 499C is a portfolio.  The portfolio is compiled in both hardcopy portfolio with an optional digital portfolio.  Observation and Participation Reports are required and discussed in numerous courses.  Observation reports focus on a variety of topics including diversity, planning, classroom management and environmental design of the indoor and outdoor learning environments.  Examinations require candidates to demonstrate their abilities to evaluate P-5 student performances.  Additionally, candidates are required to design scoring guides and select and utilize a variety of assessment strategies for lessons they teach to P-5 students.  Teacher candidates sometimes participate in professional teaching situations in the community.  For example, some candidates collaborate to organize and participate in Math Awareness Week Family Night.  Other similar activities include candidates’ assisting with and participation in the Rowan County Public Library Storytelling Program at the Rowan County Public Library and Family Reading Night.  In some courses, students compete case studies to demonstrate their ability to instruct students, assess performance and create “next step” lessons.  Interactive bulletin boards are designed and displayed throughout Ginger Hall by candidates.  Candidates demonstrate their understanding of Open Response assessment items by responding to Open Response items on exams and by creating Open Response items for lessons they design.

The institution expects candidates to know about diverse populations and to be able to teach, assess and provide appropriate instruction for students from diverse backgrounds and with diverse learning needs.   Teacher candidates observe and participate in rural public schools in eastern Kentucky.  While the majority of students are Caucasian in these schools, increasing numbers of students from other culture are enrolled, e.g., Russia, Bosnia, Canada, Mexico.  Some of the students taught by the candidates speak English as their second language.   Professional semester placements are made each semester in Mason County and Montgomery County schools systems where African-American students make up a larger proportion of the school population than in Rowan County schools where the majority of students complete field experiences.  Spring 2000, all EDF 207 teacher candidates were hosted by Mason County School System to orient teacher candidates in a real school setting to teaching diverse learners and to strategies used for conflict resolution. P-5 teacher candidates were among these observers.  P-5 teacher candidates are placed in inner city schools in Lexington and Louisville, Kentucky.  Morehead State University has a contract for professional semester placement with Jefferson County Schools, Louisville, where inner city and experiences with African-American populations are provided.  Additionally, some teacher candidates complete observation and participation sessions in communities where African-American students compose about ten percent of the population.  Additionally, student teaching experiences are available for candidates in Sunderland, England.  Throughout the past ten years up to six P-5 candidates have participated in this program.  Furthermore, lesson plans and thematic units demonstrate awareness of appropriate approaches and materials in planning and implementation in accordance with levels 3 and 4 of James A. Banks’ Transformation Model and Louise Derman-Sparks anti-bias curriculum.  Candidates also have experiences working with diverse populations in the arts:  music, visual art, and music.  They read and discuss articles about diverse learners, make accommodations for diverse learners during field experiences, view and discuss videotapes showing teachers with students of diverse ability and from various cultures.  In addition, the arts and health faculty review lesson plans and require candidates to rewrite sections of plans to meet the needs of diverse learners

Candidates are required to demonstrate how to adapt teaching practices for diverse population.  For example, candidates tutor individual students in mathematics, reading, social studies, and language arts.  The tutoring sessions require candidates to utilize P-5 students’ responses to design instructional “next steps.” Also candidates complete case studies in social studies.  Some of the students are gifted, while others are classified as “special needs” students and/or socially and economically disadvantaged.  Children selected for the case studies may come from a variety of cultural and racial groups.  The case studies require candidates to recommend “next steps” based on analysis of students’ knowledge and skills including writing portfolio pieces, globe and map reading.

During the professional semester university-supervising teachers conduct five formal observations.   Each formal, formative observation is followed by a conference between the university supervising teacher and the teacher candidate.  An observation instrument is used to document the observation and conference.

Each academic year candidates enrolled in the P-5 undergraduate program independently present or co-present with their instructors at professional meetings such as the Kentucky Association for Early Childhood Education, Kentucky Social Studies Association, and the Kentucky Council for Teachers of English and Language Arts.  Candidates also present local technology conferences.

3. Dispositions

Spring Semester 2001 the Coordinator of Student Teaching requested the Teacher Education Council to establish a procedure and scoring guide to address candidate dispositions for teaching.  The catalyst for her request was based on her having to deal with some teacher candidate who, during student teaching, demonstrates dispositions not usually associated with successful teaching practice and careers.  The Teacher Education Council authorized the Dean of the College of Education to appoint a committee to develop a procedure and instruments to assess teacher candidate dispositions.   During summer 2002, a Disposition Committee appointed by the Dean of the College of Education was formed and charged with the task to design a scoring guide and procedure to more formally evaluate the dispositions of teacher candidates.   After the Dispositions Committee completed it appointed task, the scoring guide and procedure were disseminated to all units for further discussion, refinement, and implementation.  See the Appendix to read the Morehead State University Dispositions and Rubric Evaluation Guidelines.
4. Effects on student learning  

  Assessment Report: Early Elementary P-5 Elementary, Reading, and Special Education
Formative and summative assessment are continuously interwoven and embedded in the Early Elementary P-5 curricula.  These assessments takes many forms such as: written papers, presentations, examinations, case studies, clinical and student teaching observations, reflective journals, and various forms of performance based assessment.  Assessment rubrics developed by the faculty are consistent with the “Conceptual Framework.”

This section reports on the summative assessment associated with four important transition points in the Early Elementary P-5 program as follows:

· Entry into Morehead State University

· Entry into the Teacher Education Program

· Entry into Student Teaching Practicum

· Post graduate Teacher Internship

University Entry Assessment

Admission as a freshman to Morehead State University requires certain minimum academic standards, and admission to the University does not guarantee later acceptance into the Teacher Education Program including the P-5 Early Elementary Program.

To be admitted unconditionally to Morehead State University as a freshman, candidates must be graduated from an accredited high school.  In addition, entering freshmen must meet minimum GPA and ACT standards for unconditional admission.  This is a minimum admission index of 400, and a minimum ACT composite of 14.  The admission index is computed by multiplying the GPA (4.0 scale) times 100, and the ACT score by 10.  The sum of these two numbers is the admission index.

Transfer students are eligible for admission if they have a 2.0 GPA or better on at least 24 hours of college work.

Students who do not meet the requirements for unconditional admission may be admitted provisionally.  For continued enrollment certain academics standards must be reached within a time limit.

Teacher Education Program Entry Assessment

Applicants for admission to the Early Elementary Teacher Education program must have completed at least 30 semester hours with a minimum GPA of 2.5 on all courses.  The student must have a minimum ACT of 21 with minimum subtest scores of 10 or ACT of 18 with minimum subtest scores of 10 and Praxis I Pre Professional Skills Test (PPSI) scores of Reading 173, Writing 172, Mathematics 173, or Computer Format Reading 320, Writing 318,  Mathematics 318, or 1200 Graduate Record Exam (GRE) or SAT 990 (See MSU Undergraduate Catalog 2000-2002, p. 59).

Applicants must complete certain prerequisite courses with a minimum grade of “C” in each course (See MSU Undergraduate Catalog 2000-2002, p. 59).

Starting in the Fall 2002 semester, all applicants must pass the Writing Sub-test of the Pre-Professional Skills Test to qualify for admission to the Teacher Education Program.  The minimum score is 172.

An ERSE faculty committee further assesses each candidate’s academic, professional and personal fitness to become a teacher.  The application process includes an interview and an assessment of each applicant’s portfolio, which consists of a philosophy statement, resume, and letters of recommendation.  

Assessment Required for Entry into Student Teaching Practicum

Successful applicant must have an overall grade point average of 2.50 on a 4.0 scale, and a grade point average of 2.50 in an academic component.  There is a list of prerequisite courses and other requirements including 150 clock hours of documented clinical and field experiences (see Teacher Education Program Policies).

Before entry into student teaching, Early Elementary P-5 students are further assessed for teaching competence in a professional education sequence consisting of several subject specific teaching methods courses including the areas of mathematics, science, reading, social studies, and language arts.  These assessments involve clinical and field experience observations, performance based assessment, and traditional test and written assignments.

To assess Elementary Education P-5 students' academic competence to teach, the general knowledge portion of the "National Teacher Examination" (until 1995) or the PRAXIS II Exam: Elementary Education: Curriculum, Instruction & Assessment (test 1001) must be completed prior to student teaching.  Students who do not achieve a passing score above the 25th percentile will be given remediation.  Although students will be allowed to graduate without a passing score on the PRAXIS II exam, they will not be certified to teach in Kentucky until they achieve a score above the 25th percentile.

Second, students must take the professional knowledge portion of the PRAXIS II Exam: Principles of Learning & Teaching, Grades K-6 (test 30522).  The cut-off score for this test is will be established in January 2003. 

In the 1999-2000 academic year there were 106 Elementary Education P-5 Morehead State University students who took the PRAXIS II Exam: Elementary Education: Curriculum, Instruction & Assessment.  Of these there were 101 students who passed, for as pass rate of 95%.  This compares to an overall Kentucky pass rate of 96%.

For the 2000-2001 academic year, there were 66 Elementary Education P-5 students who took this test.  Of these, 59 passed, for a Morehead State University pass rate of 89%.  This compares to an overall Kentucky pass rate of 94% for the same period.

The student teaching practicum is supervised and assessed by an ERSE faculty member in cooperation with a supervising teacher.  Assessment is based primarily on direct observation, and conferences with the supervising teacher.

A Student Teacher Supervisor Evaluation Instrument has been developed and is currently being pilot tested.  Criteria for success will be determined as the instrument is developed (see appendix).

All Morehead State University seniors must take a standard exit examination of general education skills before they will be allowed to file for graduation.  In 2000-2001 the mean score of self-reported of all education majors was 446.3 on a scale scaled score of 400-500.  No cut-off score has been established for this test.

Post Graduate Teacher Internship Assessment

First year teachers receive supervision and assessment through the Kentucky Teacher Internship Program (KTIP).  Each new teacher is assigned a three-person committee consisting of the school principal, a resource teacher, and a teacher educator appointed by Morehead State University.  Assessment is based primarily on direct observation, and conferences with the committee.

First-year teachers in Kentucky must successfully complete the Internship Program to obtain certification and continue teaching beyond the internship year.   

In the 1999-2000 school year there were 322 Morehead State University graduates (all majors) who successfully completed the Kentucky Teacher Internship program out of a total of 329 enrolled.   This represents a success rate of 98%.    

III. Themes.

The NCATE themes are embedded in Morehead State University’s Conceptual Framework. Table 3 indicates the specific themes and the integration of these themes as they are addressed in the courses comprising the Bachelor of Science with area of concentration Early Elementary (P-5).  

Table 3:

Relationship of Early Elementary (P-5) Program Courses to NCATE Themes.
	Courses
	Conceptual Framework
	Diversity (with attention to exceptional children, cultural and ethnical diversity)
	Intellectual Vitality
	Technology
	Professional Community
	Evaluation
	Performance Assessment

	EDF 207
	X
	X
	X
	X
	X
	X
	X

	EDF 211
	X
	X
	X
	X
	X
	X
	X

	EDSP 230
	X
	X
	X
	X
	X
	X
	X

	EDEE 327
	X
	X
	X
	X
	X
	X
	X

	EDEL 301
	X
	
	X
	X
	X
	X
	X

	EDEE 305
	X
	X
	X
	X
	X
	X
	X

	EDEM 330
	
	X
	X
	X
	
	X
	X

	EDEE 321
	X


	X


	X


	X


	X


	X


	X



	EDEE 322
	X
	X
	X
	X
	X
	X
	X

	EDEE 323
	X
	X
	X
	X
	X
	X
	X

	EDEE 331
	X
	X
	X
	X
	X
	X
	X

	SCI 490
	
	X
	X
	X
	X
	X
	X

	EDUC 582
	
	X
	X
	X
	X
	X
	X

	EDEE 423
	
	X
	X
	X
	X
	X
	X

	EDEM 499
	
	X
	X
	X
	X
	X
	X


IV. Assessment

The P-5 elementary school program systematically addresses both the essential knowledge base for teacher education candidates in the elementary school and the Kentucky New Teacher Standards.  The program seeks to insure the quality of its graduates by tying classroom experience to intensive on-going involvement in settings that provide education to students enrolled in grades P-5.  Every course entails some level of observation or clinical/field experience.  This provides the faculty to provide a variety of different types of assessment.  As demonstrated in Table 4, every component of this program uses various forms of authentic assessment procedures to evaluate student performance in direct interaction with students in grades P-5.

While every professional education course has some form of clinical/field experience, the program methods classes (EDEE 331 Reading for Early Elementary Teachers, EDEE 321 Teaching Math in Early Elementary Grades,  EDEE 322 Teaching Social Studies in the Early Elementary  Grades, and EDEE 323 Language Arts for Early Elementary) use candidate field experiences in the process of skill development and student assessment.  The combination of classroom and field experience provides a valuable opportunity to conduct authentic assessment of the student’s mastery of program objectives and the competencies in the NTS.

While candidates enrolled in the P-5 elementary school program are continually assessed in individual courses. This assessment information is synthesized at three specific points during the candidate’s career.

1. Teacher Education Program Application. The first assessment occurs when candidates apply for admission to the Teacher Education Program (TEP).  To be eligible for application, the candidate must have completed 30 semester hours of general education requirements: among those 30 hours, the following courses are required:  PSY 154, SPCH 110 or 370, ENG 101,  ENG 102 or 103, EDF 207, EDF 211.  A candidate must submit a TEP portfolio.  All applicants to the TEP must have their ACT scores, CTBS, and PRAXIS II Communication and General Knowledge scores on file and must meet  minimum standards.  Each applicant will be interviewed by a committee comprised of P-5 elementary school program faculty members.  The committee will then make a recommendation to the Teacher Education Committee on the applicant’s eligibility to become a teacher.

2. Student Teaching Application.  The second assessment occurs when candidates apply for student teaching.  The following requirements must be met: 1) admission to the TEP; 2) GPA of 2.50 on a 4.0 scale on all course work completed; 3) GPA of 2.50 on a 4.0 scale in professional education courses; 5) completion of the following courses:  EDF 207,  EDF 211,  ART 121,  MUSE 221,  EDSP 230,  EDEE 327, HLTH  301, EDEL 301,  EDEE 305,  PHED 311,  EDEM 330,  EDEE 321,  EDEE 322,  EDEE 323,  EDEE 331, and SCI 490; 6) 75% of the course requirements in each academic component must be completed (candidates enrolled in the SPED-LBD component must have completed all course work); 7) successful completion of pre-student teaching laboratory experiences associated with courses in the professional education sequence.  

Table  4:

ON-GOING ASSESSMENT STRATEGIES USED BY FACULTY TO ASSESS CANDIDATES IN EARLY ELEMENTARY  (P-5) PROGRAM

	ASSESSMENT STRATEGIES
	EDF

207
	EDF

211
	EDSP

230
	EDEE

327
	EDEL

301
	EDEE

305
	EDEM

330
	EDEE

321
	EDEE

322
	EDEE

323
	EDEE

331
	SCI

490
	EDUC

582
	EDEE

423
	EDEM

499

	Complete Tests and Quizzes
	X
	X
	X
	X
	
	X
	X
	X
	X
	X
	X
	
	X
	
	X

	Prepare Student Papers
	X
	X
	X
	X
	X
	X
	
	
	
	X
	X
	X
	X
	X
	X

	Identify & Use Information Resources
	X
	X
	X
	X
	X
	X
	
	X
	
	X
	X
	X
	X
	X
	X

	Use Technology Effectively
	
	
	X
	X
	X
	X
	
	X
	X
	X
	X
	X
	X
	X
	X

	Produce Creative Works
	X
	X
	X
	X
	X
	X
	X
	
	X
	X
	X
	X
	X
	X
	X

	Present Student Work
	X
	
	
	X
	X
	X
	X
	X
	X
	
	X
	
	X
	
	X

	Evaluate Case Studies
	
	
	
	
	
	
	
	X
	
	X
	X
	
	X
	
	

	Use Other Formal Assessments*
	X
	X
	X
	X
	X
	X
	X
	
	X
	X
	
	
	
	
	

	Use Other Informal Assessments**
	X
	X
	X
	X
	X
	X
	X
	X
	X
	
	X
	
	
	
	

	Develop Assessment Reports
	X
	
	X
	
	
	X
	X
	
	X
	X
	X
	X
	
	X
	

	Conduct Behavioral Observation
	X
	X
	X
	X
	
	
	
	
	X
	X
	X
	
	X
	X
	

	Develop Lesson Plans Including Diversity
	X
	
	
	X
	X
	X
	X
	X
	X
	X
	X
	X
	
	
	

	Engage in Peer Teaching
	X
	
	
	X
	X
	
	
	X
	X
	X
	
	X
	
	X
	X

	Teach Under Observation
	
	
	
	
	
	X
	X
	
	X
	X
	X
	X
	
	
	

	Develop Collaborative Plans with Colleagues
	X
	
	X
	X
	X
	
	
	X
	
	X
	X
	
	
	
	

	Utilize Cooperative Strategies with Students
	
	
	X
	
	
	
	
	
	
	X
	X
	
	X
	
	

	Create Original Work
	X
	
	X
	X
	X
	X
	X
	
	X
	X
	X
	X
	X
	X
	X


* Other Formal Assessments:


** Other Informal Assessments:


Portfolios




Free & inexpensive materials file


Performance Tasks



Shoebox service kit


Rubrics




Action research projects








Checklists








Interviews/conferences
NOTE: Course numbers reflect time line of acceptance into curriculum and not the order in which the student takes the course.

3. Portfolio.  One of the culminating events in the P-5 elementary school program is the Eligibility Portfolio, a collection of exemplars to demonstrate competencies in the New Teacher Standards (NTS).  This portfolio will be assessed at the end of the student teaching semester.  Throughout the program, each P-5 elementary education candidate will be compiling a Working Portfolio, a collection of exemplars to demonstrate the integration of class work and practical experiences and to document growth and understanding of the NTS.  The structure of the portfolio assessment process throughout the P-5 program is: 

EDF 207, Foundations of Education:

The candidates are introduced to the concept of both working and Eligibility Portfolios.  A statement of philosophy of education is begun and the Demographic Sheet is completed.

EDEE 305, Learning Theory and Practices in the Early Elementary Grades:

The candidate receives the guidelines for construction of the portfolio and decides on the mechanism for housing and organizing the Working Portfolio.  

Other P-5 elementary school methods coursed:

The candidate adds work to document growth in teaching competencies.  Honest reflection on practical experiences and annotations added to the artifacts are included.  Frequent review of the Working Portfolio by the candidate and instructors is an integral part of these courses. 

Student Teaching Semester:

Artifacts from the student teaching experience should be added to the Working Portfolio throughout this semester.  Near the end of the semester, the candidate selects work from the Working Portfolio to construct the Eligibility Portfolio for the purpose of providing evidence of competence in understanding and practicing the NTS.

Before being certified as eligible for certification each candidate must also successful complete the PRAXIS II Professional Knowledge Test and the Specialty Exam Early Elementary- grades P-5.  Candidates completing an academic component in special education must also complete PRAXIS II Specialty Exam: Special Education Test.  This will assure academic competencies among the candidates. Results of candidates’ academic competencies can be seen in Table 5, which shows the PRAXIS scores of P-5 Candidates from Morehead State University from 1999-2000.

Table 5:

1999-2000 PRAXIS SCORES ON THE SPECIALTY EXAM ELEMENTARY EDUCATION: CURRICULUM, INSTRUCTION, & ASSESSMENT

	School Year
	KY Passing Score
	Total Number of Test Takers
	Total Number Pass
	Pass Rate
	State Pass Rate

	1999-2000 
	163 
	106 
	101 
	95% 
	96%


In addition to the Teacher Education Program Application, the Student Teacher Application, and the Portfolio, the Department of Elementary, Reading, and Special Education began developing an assessment report in 2001 to focus on six Candidate Outcomes. These outcomes include: 1. Graduates demonstrate the ability to design and plan instruction that challenges and actively involves students in the development, practice, and application of knowledge, skills, and thinking processes. 2. Graduates demonstrate the ability to create and maintain an environment in which students are actively engaged in learning and in which disruptions are few. 3. Graduates demonstrate the ability to implement a variety of instructional strategies that engage students and stimulate their thinking. 4. Graduates demonstrate the ability to create and implement a variety of formal and informal assessment strategies. In addition, graduates demonstrate the ability to interpret and communicate assessment results to students and others. 5. Graduates demonstrate the ability to reflect on and accurately analyze and evaluate the effects of learning experiences on individuals and groups and to make appropriate changes to improve. 6. Graduates demonstrate a current and sufficient knowledge of concepts, skills, and methods of inquiry related to applicable academic content area(s). Means of assessment are currently being developed for each of the Candidate Outcomes. Additional information regarding this program assessment can be found in Appendix 1.

V. Program Faculty.

	Name
	Highest

Degree
	Area of Specialization
	Responsibilities in the Program
	Relationship to the Institution

	
	
	
	
	Full-time IHE

Part-time Program
	Full-time IHE

Full-time Program
	Part-time IHE

Part-time Program

	Krista Barton
	M.A.
	Education
	Student Teaching Supervisor
	x
	
	

	Shirley Blair
	M.A.
	Elementary Education
	Director of Student Teaching and Clinical Experiences.
	X
	
	

	Kent Freeland
	Ph.D.
	Elementary Education
	Instructor, Advisor
	X
	
	

	Daniel Grace
	Ph.D.
	Special Education
	Instructor, Advisor
	X
	
	

	Luana Greulich
	M.A.
	Special Education
	Instructor
	
	x
	

	Diana Haleman
	Ed.D.
	Child Development
	Instructor, Advisor
	x
	
	

	Karen Hammons
	M.A.
	Curriculum 
	Instructor, Advisor
	X
	
	

	Glenna Ison
	M.A.
	Special Education
	Teacher-in-Residence Instructor, Student Teaching Supervisor
	x
	
	

	James A. Knoll
	Ph.D.
	Special Education
	Instructor, Advisor
	X
	
	

	Karen Lafferty
	Ed.D.
	Curriculum
	Instructor, Advisor
	X
	
	

	Wanda Letendre
	Ed.D.
	Educational Leadership
	Instructor, Advisor
	
	x
	

	Paul McGhee
	Ph.D.
	Educational Administration
	Instructor, Advisor
	X
	
	

	Connie McGhee
	M.A.
	Early Childhood
	Instructor, Student Teacher Supervisor
	x
	
	

	Timothy Miller
	Ed.D.
	Elementary Education
	Instructor, Advisor
	X
	
	

	Christopher T. Miller
	ABD
	Curriculum and Instruction
	Instructor
	x
	
	

	Joyce Minor
	M.A.
	Elementary Education
	Instructor, Student Teacher Supervisor
	x
	
	

	Adele Moriarty
	Ed.D. 
	Educational Leadership
	Instructor, Advisor
	X
	
	

	Anna Pennell
	Ph.D.
	Critical Theory
	Instructor, Advisor
	x
	
	

	David Peterson
	Ed.D.
	Administration
	Instructor, Advisor
	X
	
	

	Mary Anne Pollock
	Ed.D.
	Curriculum and Instruction
	Department Chair, Instructor
	X
	
	

	Drema Price
	M.A.
	Reading Specialist
	Instructor, Advisor
	X
	
	

	Edna Schack
	Ed.D.
	Curriculum and Instruction
	Instructor, Advisor
	
	X
	

	Mark Schack
	Ed.D.
	Technical Education
	Instructor, Advisor
	X
	
	

	Mee-Ryoung Shon
	Ph.D.
	Curriculum Design
	Instructor, Advisor
	x
	
	

	Ronda Tamme
	M.A.
	Special Education/ Elementary Education
	Instructor
	
	
	x

	Melinda Willis
	Ed.D
	Curriculum and Instruction
	Instructor, Advisor
	X
	
	

	Wayne Willis
	Ph.D.
	Foundations of Education
	Instructor, Advisor
	x
	
	


Appendix 1

ASSESSMENT REPORT 

FOR

Dept of Elementary, Reading, and Special Education

 
Early Elementary P-5




Undergraduate

 (Instructional Degree Program)



                  (Degree Level)

    August 15, 2000 – August 14, 2001



September 4, 2001





        (Assessment Period Covered)




    (Date Submitted)

Expanded Statement of Institutional Purpose Linkage:
Institutional Mission Reference:  MSU shall serve as a comprehensive, regionally focused university, providing high-quality instruction at the undergraduate and master’s degree levels.  Recognizing the uniqueness of its service region, the University shall stress teacher education programs.

College/University Goal(s) Supported:  All graduates of this program will meet new teacher standards established by the state.

Intended Educational (Student) Outcomes:

1.  Graduates demonstrate the ability to design and plan instruction that challenges and actively involves students in the development, practice, and application of knowledge, skills, and thinking processes.  

2.  Graduates demonstrate the ability to create and maintain an environment in which students are actively engaged in learning and in which disruptions are few.

3.  Graduates demonstrate the ability to implement a variety of instructional strategies that engage students and stimulate their thinking.

4.  Graduates demonstrate the ability to create and implement a variety of formal and informal assessment strategies. In addition, graduates demonstrate the ability interpret and communicate assessment results to students and others.  

5.  Graduates demonstrate the ability to reflect on and accurately analyze and evaluate the effects of learning experiences on individuals and groups and to make appropriate changes to improve.

6.  Graduates demonstrate a current and sufficient knowledge of concepts, skills, and methods of inquiry related to applicable academic content area(s).
ASSESSMENT REPORT

FOR
Dept of Elementary, Reading, and Special Education

 
Early Elementary P-5




Undergraduate



      (Instructional Degree Program)



                  (Degree Level)


 2001 –2002






September 4, 2001





        (Assessment Period Covered)




    (Date Submitted)

Intended Educational (Student) Outcome:

NOTE: There should be one form C for each intended outcome listed on form B.  Intended outcome should be restated in the box immediately below and the intended outcome number entered in the blank spaces.

1.  Graduates demonstrate the ability to design and plan instruction that challenges and actively involves students in the development, practice, and application of knowledge, skills, and thinking processes.  

First Means of Assessment for Outcome Identified Above:

1a. Means of Program Assessment & Criteria for Success:  Lesson plans for student teaching experiences will be evaluated by the student teaching supervisor via a scoring guide to be developed.  Criteria for success will be determined as the scoring guide is developed.

1a. Summary of Assessment Data Collected:    Data collection will begin after scoring guide is developed.

1a. Use of Results to Improve Instructional Program:   Lack of an instrument for consistent data collection for this outcome indicates the need to develop a scoring guide to evaluate graduate’s ability to design and plan instruction and indicates the need to begin consistent data collection.  Scoring guide will be developed and piloted in 2001-2002 school year.

ASSESSMENT REPORT

FOR
Dept of Elementary, Reading, and Special Education

 
Early Elementary P-5




Undergraduate



      (Instructional Degree Program)



                  (Degree Level)


 2001 –2002






September 4, 2001





        (Assessment Period Covered)




    (Date Submitted)

Intended Educational (Student) Outcome:

NOTE: There should be one form C for each intended outcome listed on form B.  Intended outcome should be restated in the box immediately below and the intended outcome number entered in the blank spaces.

2.  Graduates demonstrate the ability to create and maintain an environment in which students are actively engaged in learning and in which disruptions are few.

First Means of Assessment for Outcome Identified Above:

2a. Means of Program Assessment & Criteria for Success:  Student teaching experiences will be observed and evaluated by student teaching supervisors using an instrument similar to the attached Supervisor Observation Form.  Criteria for success will be determined as the instrument is developed.
2a. Summary of Assessment Data Collected:  Data collection will begin after the student teaching observation and evaluation instrument is developed.  
2a. Use of Results to Improve Instructional Program: Lack of consistent data collection for this outcome indicates the need to develop a student teaching observation and evaluation instrument and to begin consistent data collection.  The attached instrument will be modified and piloted in 2001-2002 school year.

ASSESSMENT REPORT

FOR
Dept of Elementary, Reading, and Special Education

 
Early Elementary P-5




Undergraduate



      (Instructional Degree Program)



                  (Degree Level)


 2001 –2002






September 4, 2001





        (Assessment Period Covered)




    (Date Submitted)

Intended Educational (Student) Outcome:

NOTE: There should be one form C for each intended outcome listed on form B.  Intended outcome should be restated in the box immediately below and the intended outcome number entered in the blank spaces.

3.  Graduates demonstrate the ability to implement a variety of instructional strategies that engage students and stimulate their thinking.

First Means of Assessment for Outcome Identified Above:

3a. Means of Program Assessment & Criteria for Success:  95% of graduates are able to obtain a passing score on the appropriate PRAXIS exam.

3a. Summary of Assessment Data Collected:    In 1999-2000 (the most recent year for which data are available) 81.8% of the seniors taking the PRAXIS achieved a passing score.

3a. Use of Results to Improve Instructional Program:   Identify students who do not pass the PRAXIS exam and perform an analysis to determine significant factors leading to failure to pass.  Make adjustments in program to minimize the contribution of these factor(s). 

Second Means of Assessment for Outcome Identified Above:

3b. Means of Program Assessment & Criteria for Success: Student teaching experiences will be observed and evaluated by student teaching supervisors using an instrument similar to the attached Supervisor Observation Form.  Criteria for success will be determined as the instrument is developed.

3b. Summary of Assessment Data Collected: Data collection will begin after the student teaching observation and evaluation instrument is developed.

3b. Use of Results to Improve Instructional Program: The need to develop a student teaching observation and evaluation instrument and to begin consistent data collection is indicated.  The attached instrument will be modified and piloted in 2001-2002 school year.

ASSESSMENT REPORT

FOR
Dept of Elementary, Reading, and Special Education

 
Early Elementary P-5




Undergraduate



      (Instructional Degree Program)



                  (Degree Level)

   
 2001 –2002






September 4, 2001





        (Assessment Period Covered)




    (Date Submitted)

Intended Educational (Student) Outcome:

NOTE: There should be one form C for each intended outcome listed on form B.  Intended outcome should be restated in the box immediately below and the intended outcome number entered in the blank spaces.

4.  Graduates demonstrate the ability to create and implement a variety of formal and informal assessment strategies. In addition, graduates demonstrate the ability interpret and communicate assessment results to students and others.  

First Means of Assessment for Outcome Identified Above:

4a. Means of Program Assessment & Criteria for Success:  Student teaching experiences will be observed and evaluated by student teaching supervisors using an instrument similar to the attached Supervisor Observation Form.  Criteria for success will be determined as the instrument is developed.

4a. Summary of Assessment Data Collected:  Data collection will begin after the student teaching observation and evaluation instrument is developed.  

4a. Use of Results to Improve Instructional Program: Lack of consistent data collection for this outcome indicates the need to develop a student teaching observation and evaluation instrument and to begin consistent data collection.  The attached instrument will be modified and piloted in 2001-2002 school year.

ASSESSMENT REPORT

FOR
Dept of Elementary, Reading, and Special Education

 
Early Elementary P-5




Undergraduate



      (Instructional Degree Program)



                  (Degree Level)

 
2001 –2002






September 4, 2001





        (Assessment Period Covered)




    (Date Submitted)

Intended Educational (Student) Outcome:

NOTE: There should be one form C for each intended outcome listed on form B.  Intended outcome should be restated in the box immediately below and the intended outcome number entered in the blank spaces.

5.  Graduates demonstrate the ability to reflect on and accurately analyze and evaluate the effects of learning experiences on individuals and groups and to make appropriate changes to improve.

First Means of Assessment for Outcome Identified Above:

5a. Means of Program Assessment & Criteria for Success: Lesson plans for student teaching experiences will be evaluated by the student teaching supervisor via a scoring guide to be developed.  Criteria for success will be determined as the scoring guide is developed.

5a. Summary of Assessment Data Collected:    Data collection will begin after the scoring guide is developed.

5a. Use of Results to Improve Instructional Program:   Lack of an instrument for consistent data collection for this outcome indicates the need to develop a scoring guide to evaluate graduate’s ability to evaluate the effects of instruction and to make appropriate changes. The need to begin consistent data collection is also indicated.  Scoring guide will be developed and piloted in 2001-2002 school year.

ASSESSMENT REPORT

FOR
Dept of Elementary, Reading, and Special Education

 
Early Elementary P-5




Undergraduate



      (Instructional Degree Program)



                  (Degree Level)

    2001 -  2002






September 4, 2001





        (Assessment Period Covered)




    (Date Submitted)

Intended Educational (Student) Outcome:

NOTE: There should be one form C for each intended outcome listed on form B.  Intended outcome should be restated in the box immediately below and the intended outcome number entered in the blank spaces.

6.  Graduates demonstrate a current and sufficient knowledge of concepts, skills, and methods of inquiry related to applicable academic content area(s).

First Means of Assessment for Outcome Identified Above:

6a. Means of Program Assessment & Criteria for Success:  95% of graduates will achieve an acceptable total score on the senior exit exam (The Academic Profile Short Form).

6a. Summary of Assessment Data Collected:   In 2000-2001 the mean score of self-reported education majors was  446.3 on a scale score of 400-500.  Further analysis is necessary to determine an acceptable score and to determine students whose scores are significantly less than an acceptable score.

6a. Use of Results to Improve Instructional Program:  An acceptable score must be determined and those who don’t achieve this score shall be identified.  Then an analysis to determine significant factors leading to failure to achieve an acceptable score should be performed.  Make adjustments in the program to minimize the contribution of these factor(s).  

Appendix 2

MOREHEAD STATE UNIVERSITY

Dispositions and Rubric Evaluation Guidelines

Students Name___________________________________________________ Date ____________________________

Reviewers Status: 
_____ University Supervisor or teacher


Review Context: _____ Methods Class

(Check one)
  
_____ Cooperating Teacher



(check one)
   _____ Student Teaching

 



  
_____ Other ___________________




   _____ Other ___________________


	DISPOSITION
	                     0
	                       1
	                       2
	                         3      

	          1

PASSIONATE

ABOUT LEARNING
	Shows boredom with learning and life; shows little, if any, curiosity, zest and energy for learning. Fails to seek understanding and lacks personal commitment to learning from others and from experiences. Shows no interest in trying different ways to learn something. Lacks engagement with ideas. Does not ask questions or question assumptions. Does not take paths unknown into an indeterminate future.
	Shows some curiosity for learning. Shows intermittent interest in learning from others and from experiences. Attempts a couple of ways to learn something. Shows awareness of ideas. Not likely to question assumptions. With guidance, may take paths unknown into an indeterminate future.
	Shows inherent curiosity for learning. Seeks enlightened understanding and is committed to learning from others and from experiences. Attempts multiple ways to learn something. Plays with ideas. Likely to question assumptions. Considers taking paths unknown into an indeterminate future.
	Possesses vast, inherent curiosity, zest and energy for learning. Seeks enlightened understanding and is committed to learning from others and from experiences. Attempts multiple and unconventional ways to learn something. Plays with vast assortment of ideas. Questions assumptions. Takes paths unknown to an indeterminate future.


	DISPOSITION
	                   0
	                        1
	                       2
	                           3

	      2

ENTHUSIATIC

ABOUT

TEACHING
	Does not appear to enjoy teaching. Classroom environment does not represent a culture for learning and is characterized by low commitment to subject, low expectations for student achievement, and little student pride in work.
	Appears to enjoy teaching some of the time.  Comments limited to few complaints. Classroom environment generally reflects culture for learning, commitment to subject, expectations for student achievement and pride in work.
	Enjoyment of teaching is clearly communicated to those around. Classroom environment represents culture for learning, commitment to subject, high expectations for achievement, and pride in work.
	Enthusiastic to the point of inspiring classroom students to assume responsibility for establishing culture for learning by taking pride in work, initiating improvements to products, and holding to high standards and student teacher challenges student expectations


3.1

	DISPOSITION
	                     0
	                       1
	                      2
	                         3

	           3

COMMITTED TO TEACHING RESPONSIBILITIES
	Does little without supervision and/or does not follow through on responsibilities. Honesty and integrity are not evident in actions or words. Attendance, punctuality, and dress are inappropriate. 
	Some assigned and unassigned responsibilities are completed but with direct supervision. Honesty and integrity are generally apparent.  Attendance, punctuality, and dress are usually appropriate.
	Assigned and unassigned responsibilities are completed with minimal or direct supervision. Honesty and integrity are apparent in actions and words. Attendance, punctuality, and dress are appropriate.
	Assigned and unassigned responsibilities are completed without supervision, on time, and in a thorough manner. Honesty and integrity are apparent in actions and words. Attendance punctuality, and dress are appropriate.


	DISPOSITION
	                   0
	                       1
	                     2
	                       3

	           4

SELF-REFLECTIVE
	Does not reflect on teaching or propose ideas as to how it might be changed.
	Reflects when prompted and is generally accurate at a superficial level: able to make global suggestions as to how instruction might be improved; can occasionally make specific suggestions for self-improvement.
	Reflection occurs regularly and accurately reflects on teaching and includes specific examples of successes and area needing improvement; can provide several suggestions for improvement.
	Reflection occurs independently and is productive and insightful and an accurate reflection of teaching; includes specific examples of strengths and area needing improvement; able to draw on and connect to an extensive repertoire to suggest alternative strategies.

	DISPOSITION
	                    0
	                      1
	                       2
	                         3

	           5

HARDWORKING
	Tends to be lazy and typically does no more that necessary to get by.
	Generally self-motivated to work and can typically be expected to complete tasks successfully with some prodding.
	Consistently self-motivated to work and often will go the extra mile to produce best work.
	Exceedingly hard working and consistently pushes to produce very best work.




	DISPOSITION
	                  0
	                      1
	                        2
	                         3

	           6

RESOURCEFUL PROBLEM-SOLVER
	Does not reflect on student needs or problems. Does not seek or use support systems or resources available to ensure optimal student learning or well being.
	Reflects on student needs and performances. Notes some types of problems. Attempts to find solutions; has trouble implementing.
	Reflects on students needs and problems and accurately identifies; attempts to find and generally implements appropriate solutions.
	Reflects on students needs and performances and accurately identifies; actively pursues and implements appropriate solutions, using broad based options, while accounting for the "big picture."


	DISPOSITION
	                   0
	                     1                                                                 
	                        2                     
	                           3

	           7

SENSITIVE TO DIFFERENCES
	Displays little awareness of or sensitivity to differences and does not address these differences. Is unfair in treatment of students and/or clearly tolerates obviously unfair treatment.
	Demonstrates some awareness of and sensitivity to different student needs and addresses these differences with guidance. Is usually fair in treatment of diverse students and does not tolerate unfair behavior among students.
	Generally demonstrates awareness of and sensitivity to different student needs and is able to address these most of the time. Is consistently fair in treatment of all students and encourages fairness among students.
	Consistently demonstrates awareness of and sensitivity to different student needs, is caring and has the ability to nurture others. Consistently proactive in responding to diversity. Is consistently fair in the treatment of students and designs learning activities that empowers all students.


	DISPOSITION
	                    0
	                       1
	                       2
	                          3

	         8

ABLE TO EASTABLISH

RAPPORT
	Relationships with students, parents, colleagues, and administrators are negative and self-serving; avoids collaboration.
	Relationships with students, parents, colleagues, and administrators are cordial most of the time. Occasionally willing to work with others.
	Relationships with students, parents, colleagues and administrators are positive.  Generally collaborates with others.
	Consistently maintains, actively fosters trusting and respectful relationships with students, parents, colleagues and administrators. Frequently collaborates with others.


MOREHEAD STATE UNIVERSITY

DISPOSITIONS EVALUATION BACKGROUND INFORMATION

Background Information

· Disposition evaluations using the attached rubrics and score sheet are to occur at least one time after a student has been

admitted to the Teacher Education Program and prior to Student Teaching.

· Disposition evaluation using the attached rubrics and score sheet  will occur at least once during the Student Teaching Experience.

· Faculty members of each approved Teacher Education Program are expected to determine when these evaluations will occur and who will be responsible for completing the evaluations. 

· It is expected that there be a minimum of two independent evaluations of each student during each disposition assessment: the university faculty member or student teaching supervisor and the public school teacher or cooperating teacher.

Directions for Use of Rubrics and Score Sheet

Rubrics

Rubrics have been designed for eight dispositions.  Descriptors have been used to clarify performance expectations at each of the four possible levels of performance. The intention for the use of the rubrics is to make it possible to have consistency when evaluating and scoring student dispositions.


Disposition Evaluation Score Sheet

This Disposition Evaluation Score Sheet is to be completed by university supervisors (teachers of methods classes and/or student teaching supervisors) and cooperating teachers during a clinical or field experience. Each student’s observation evaluation results are to be completed on a separate Disposition Evaluation Score Sheet  (DESS). A signed copy of each observer’s DESS, for each student observed, is to be filed in the office of the Director of the Educational Service Unit, 801 Ginger Hall. Upon the completion of an evaluation, it is assumed that the University Supervisor and/or Cooperating Teacher will conference with the student to discuss his or her progress.

Evaluation Scale

Scoring is based on a 4 level rating scale. The scale ranges from a level “0” to a level “3” performance. At level “0” the student has not yet demonstrated sufficient evidence of a desired behavior or disposition. Level “3” indicates that the student is exceptional; consistently demonstrating dispositions/attributes aligned with accomplished practice.

Disposition Evaluation Score Sheet

Student Name _____________________________________
Date ___________________

Reviewers Status:
_____ University Supervisor

Review Context:
_____ Methods Class

(Check one)

_____ Cooperating Teacher

(check one)

_____ Student Teaching




_____ Other






_____ Other

	DISPOSITIONS
	                   0
	                 1
	                  2
	                  3

	1. Passionate about         Learning                          
	
	
	
	

	2. Enthusiastic about 

    Teaching
	
	
	
	

	3. Committed to Teaching 

    Responsibilities
	
	
	
	

	4. Self - Reflective


	
	
	
	

	5. Hardworking


	
	
	
	

	6. Resourceful/Problem

    Solver
	
	
	
	

	7. Sensitive to Differences


	
	
	
	

	8. Able to Establish             Rapport           


	
	
	
	


Student Point Total: ______________

Student Strengths and Weaknesses:

Students must score at least 12 points, with no “O’s” to be eligible to student teach or to be recommended for teacher certification.

Signature of Reviewer ___________________________________

Send one copy of this score sheet to the Director of the Educational Service Unit, 801 GH. Date Completed ____/____/_____















 Month Day Year

Appendix 3

Office of Student Teaching/Clinical

College of Education

Morehead State University

Morehead, KY 40351

Teacher Education Candidate Recommendation Form

Applicant is to complete the top portion of this form.

Name
___________________________, ______________________,
_______________


(Last)



    (First)


Middle/Maiden


Social Security Number:  _______________________

College Program:

Area of Concentration
__________________________

(Write out name of

Major
_______________________________________

  program enrolled in)

Minor
___________________________________________

The sections below are to be completed by person giving the recommendation. This is not a confidential recommendation.

	Check most appropriate boxes
	Out-

standing
	Above

Average
	Average
	Below

Average
	Very

Poor
	Unknown

	1. Scholarship: mastery of essential skills and strong knowledge base
	
	
	
	
	
	

	2. Effective communicator: speaking and writing
	
	
	
	
	
	

	3. Passionate about learning: seeks info, asks questions, etc
	
	
	
	
	
	

	4. Enthusiastic about teaching: assisting others in learning
	
	
	
	
	
	

	5. Self-reflective
	
	
	
	
	
	

	6. Hardworking: puts forth effort, completes work on time 
	
	
	
	
	
	

	7. Resourceful: effective problem solver, creative
	
	
	
	
	
	

	8. Sensitive to human differences
	
	
	
	
	
	

	9. Ability to work well with peers, teachers, others
	
	
	
	
	
	

	10. Responsible: punctual, dependable, follows rules
	
	
	
	
	
	


Comment Section I do/do not recommend this candidate for admission to the Teacher Education Program 
 because:

*Name of person completing this recommendation ___________________________________________

Signature of person completing this recommendation ________________________________________

Department _______________________in the College of ______________________Date __________

* Two recommendations must be completed by college or university faculty members.

(over)

Rubric to Accompany the Teacher Education Candidate Recommendation Form

Each check or “x” is scored using the following scale:

Outstanding = 9

Above Average = 7

Average = 5

Below Average = 3

Very Poor = 1

Unknown = 0 (No value)

Total the score on each separate recommendation form and then divide by the total number of blocks checked = 1)______, 2)______, 3)______

Add the three totals = _______

Divide the total by 3, to determine the average score = _______

Committee members may choose to round the average score up or down or to maintain the absolute average score.

EXAMPLE:

Candidate John Smith received “Outstanding” on  category 1, 2, 3, 9, 10 ( 45 points); “Above Average” on 4, 6 (14 points); “Average” on  5, 7, and 8 (15 points) from one reviewer.  

Total points from reviewer 1 = 74 divided by 10 = 7.4

Reviewer 2’s total points       = 70 divided by 10 = 7.0

Reviewer 3’s total points       = 66 divided by 10 = 6.6

7.4 + 7.0 + 6.6 = 21.0

Average Score would be 7.0

